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The graduate employability analysis

Introduction to the graduate employability analysis

This project focuses on the development of a sustainable tourism startup for students from
Thai Nguyen University of Sciences (TNUS), Vietnam, Nha Trang University (NTU),
Vietnam, Can Tho University (CTU), Vietnam, Polytechnic University of the Philippines
(PUP), Lyceum of the Philippines University — Batangas (LUP-B), and University of San
Carlos (USC), The Philippines, exploring the intersection of graduate employability and
tourism entrepreneurship. The analysis aims to evaluate the employability of graduates,
identifying key objectives such as enhancing skills and opportunities in the tourism sector.
The theoretical approaches to employability will be examined, alongside a proposed
framework for assessing graduate employability. Methodologically, the project will employ
surveys targeting students from these universities, using a structured sample and statistical
analyses to measure employability factors. This approach will help shape a sustainable,
student-driven tourism business model in both countries.

Expected Objectives of the Analysis

The expected objectives of the analysis on graduate employability in the context of tourism
studies in Vietham and the Philippines are to assess the alignment between the skills
acquired by tourism students and the demands of the job market, especially in the tourism
industry. This involves understanding how education, training, and work experience
contribute to employability outcomes, as well as identifying the gaps in these areas (Girotto
et al., 2019).

Theoretical Approaches to Employability

Employability is a multifaceted concept that can be understood through various theoretical
frameworks. One influential theory is the Human Capital Theory (Becker, 1993), which
suggests that the skills, knowledge, and competencies gained through education and
training are the key determinants of employability. Additionally, Social Capital Theory
(Bourdieu, 1986) emphasizes the importance of networking, relationships, and social
networks in securing employment. The Skills Gap Theory (McKinsey & Company, 2012)
further explores the mismatch between the skills taught in educational institutions and those
demanded by the labor market, particularly in dynamic sectors like tourism. The Capability
Approach (Sen, 1999) argues that employability is not only about having a job but also about
having the capabilities and freedoms to pursue a desired life through meaningful work.

Proposed Framework of the Employability Analysis

The proposed framework for the employability analysis in the tourism sector could integrate
the theoretical approaches mentioned above. A model such as the Graduate Employability
Framework (Yorke, 2006) could be adopted, which emphasizes four key components:
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knowledge, skills, experience, and personal attributes. In the tourism context, the framework
should focus on both industry-specific competencies (e.g., hospitality management, tourism
planning) and transferable skills (e.g., communication, leadership). Furthermore, the
inclusion of external factors such as market conditions, economic trends, and regional
development policies, which impact employability in the tourism industry, should be
incorporated into the framework (McQuaid & Lindsay, 2005).

Methodology and Measurement of Employability

The methodology for measuring employability in this study would use both qualitative and
quantitative approaches to gather a comprehensive understanding of graduate
employability in the tourism sector. Quantitative methods will rely on structured surveys,
while qualitative methods will include interviews and focus groups with various stakeholders
in the tourism sector.

Survey: Target Respondents, Sample Size, Sampling, and
Survey Tools

The target respondents for the survey include alumni (both employed and self-employed),
final-year tourism students, tourism business/recruiters, educational staff, and indirect
stakeholders (NGOs, local authorities, and local hubs). The total sample size is expected
to be over 100 participants, ensuring a broad representation of various viewpoints.
Sampling techniques will likely include stratified sampling to ensure that all relevant groups
are proportionately represented, and purposive sampling will be used to target specific
participants, such as recruiters and educational staff who are knowledgeable about
employability in the tourism field. The survey tools will include structured or semi-structured
questionnaires that can be administered both online and in-person (Creswell, 2014).

Statistical Analyses Used

The statistical analyses employed in this study will likely include descriptive statistics (mean,
median, mode) to summarize demographic data, as well as inferential statistics (e.g.,
regression analysis, chi-square tests) to identify relationships between variables such as
education, experience, and employability outcomes. This will help in testing hypotheses
regarding the factors that influence employability in the tourism industry (Field, 2013).

Employability analysis in Vietnham and the Philippines

This section is prepared in primary basing upon a summary of the surveyed analyses of the
employability from all partners involved, in which each partner is expected to present their
analysis with the following structure

e A description of the sample characteristics (responded rate, respondent’s
demographic and the major being studied or graduated)
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¢ Employability activities at school (for final year students only)

¢ Employment situation after graduation (for alumni only)

e Employability performance measurement: the focus on different perspectives from
the target stakeholders

2.1. THAI NGUYEN UNIVERSITY OF SCIENCES (TNUS), VIETNAM

2.1.1. Sample characteristics

This section presents the surveyed result from different groups of stakeholders including
both direct and indirect, who involve in the tourism industry in Vietnam as illustrated in table
below. Among those, final year students and alumni related to the selected programs such
as tourism and hospitality management, IT, nature sciences, and so on are dominant than
other groups of stakeholders in the whole survey.

Indirect
Final year Academic stakeholder
students Alumni Staff Recruiters s Total
Female 93 38 4 3 4 142
Male 33 36 6 7 6 88
Others 6 2 0 0 0 8
Total 132 76 10 10 10 238

Information in Table above presents a total of 238 respondents being counted in the
analysis. Final year student (55.4%), alumni (31.8%), recruiters (4.2%), academic staffs
(4.2%) and different respondents from local authorites, hubs, tourism promotion centers
(4.2%).

2.1.2. - Employability activities at school

The survey was conducted with the response from 129 final year students who have
followed the selected programs — travel management, hospitality management, tour guiding
and hotel and restaurant at Thai Nguyen University of Sciences. The descriptive results is
expected to provide a general image of the personal characteristics and employability skills,
as follows.

In term of all program catergories selected, the statistical result illustrated in Figure 1 below
is presented but abundant so for travel management (56.2%) than hospitality management
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(37.7%) and remaining groups of respondents (6.1%) including tour guiding and hotel and
restaurant.

® Travel management
m hospitality management
® tour guiding

® hotel and restaurant

Figure 1: Percentage of the respondents by academic programs

Due to the target sampling for the final year students, most respondents fall within an age
bracket of 24 years (64.3%); compared to younger than 19-23 years (12.2%) and 24+
(24.4%). In addition, the majority are female (close 77.1%), compared to the male group of
respondents (25.6%).

m Male
m19-23
u24 H Female
m>25

m Prefer not to
say

Figure 2: Percentage of the respondents by age bracket and gender

Co-funded by the
Erasmus+ Programme — 9
of the European Union



Situational Analysis Report (D3.3)
ECOViP

The final year student’s responses on accessing or getting supports from any organizations
or center belonged to the university related to their employability or start a business during
the school are illustrated in the following table.

Table 1. Frequences of the supporting statuses of employability and entrepreneurship
provided by the university

Does your university have any organization Frequency Percentage (%)
devoted to providing support to the students
and graduates to get a job or start a
business?
Yes, there are both center belonging to

. " . . 14 10.9
different administrative units
Yes, there are both center belonging to a ) 16
same administrative unit '
No, there are none of these centers, but
there are programs and activities to support 27 21.1
students
| do not know 67 52.3
Others 22 16.5
What kinds of the supporting activities
related to career opportunities are often
taken at school?
Talk Shows on career path 13 10
Seminars on preparing a CV, job application 0 0
skills
Job fair/career day 3 2.3
Job interview sessions (internship, 5 38
employees)
Career related field trips 90 69.2
Job information dissemination 3 3.0
Scholarship awards 4 3.1
Others 14 10.6
How often are these supporting activities
organized in your school?
1 — 2 times per year 108 83.7
3 — 5 times per year 19 14.7
6 — 10 times per year 2 1.6

More than 10 times per year 3 2.2

At presently, TNUS has a student support center, named Center of Training, Consulting and
Technology Transfer (TRACOTECH). This center is dedicated to providing basic knowledge
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and advising experience for all students. The center staff and invited experts are expected
to assist all student with the following: seminars, short-trainings on business start-up,
improving academic performance, student exchange and internship abroad, organizing
career fair, cooperation with businesses, and so on.

It is worth noting that 52.3% out of 132 respondents chose “I don’t know” about a presence
of the TRACOTECH at TNUS. That is the reason, course of “Introduction to
Entrepreneurship” has been conducted in undergraduate programs of TNUS (ex: travel
management, hospitality management). We further provide general knowledge of the
entrepreneurship to students in the major of tourism and travel services management
throughout opening of this 3-credit course.

Statistical calculations presented in table above provide us useful information about the fact
that schools and orgainizations in TNUS have much efforts on providing the support
activities of bringing career opportunities for students. These activities are truly meaningful
to students, particularly final-year students.

Next, in courses in tourism, field trips to manufactures, tourism sites, or farms are evaluated
positively by students and businesses. Because such trips helped students having good
practices and a deeper insight of their career path in future.

Concerning the question on “How often are the support activities of career opportunities
held in your school?”, majority of the respondents chose 1-2 times per year and reported as
83.7%. there were 14.7% of respondents said 3-5 times per year. Of course, this rate would
be down against an increasing number of support activities a year.

The contribution of the academic program to student’s personal and professional
growth

Employability skills can be effectively assessed where the specific skills and their
application are clearly described in both learning outcomes and course materials within the
given curriculum program.

All 129 final-year students have answered for the question “how would you rate the
contribution of your academic program to your personal and professional growth” related to
15 items of specific skills and professional prospect.

Table 2. Student’s assessment on the contribution of the academic program into
developing skills and professional growth

1. 2. 3. 4. Total | Mean Mode
Poor | Fair | High | Very
ltems high
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100.
1. Practice of the profession 3.9 395 465 101 0 2.62 3.0
2. Problem-solving skill 100. 2 65
47| 395 | 457 | 101 0 ' 3.0
3. Research skills 100. 251
4.7 | 45.7 | 426 7.0 0 ' 2.0
4. Lifelong learning skills 100. 262
39| 38.8| 48.1 9.3 0 ' 3.0
5. Communication skills 100. 279
39| 320 | 516 | 125 0 ' 3.0
6. Information technology skills 100. 047
55| 46.9 | 42.2 5.5 0 ' 2.0
7. People management/ 100. 256
interpersonal skills 39| 442 | 434 | 335 0 ' 2.0
8. Leadership competencies 100. 2 59
31| 434 | 44.2 9.3 0 ' 3.0
9. Critical thinking skill 100. 260
6.2 | 35.7 | 48.8 9.3 0 ' 3.0
10. Exposure to local
community within field of 100. 2.73
specialization 39| 302| 543 | 116 0 3.0
11. Exposure to International
Community within the field of 100. 243
Specialization 85| 45.7| 39.5 6.2 0 2.0
12. Meeting present and 100. 263
future professional skills 3.1] 394 48 9.4 0 ' 3.0
13. Work promotion 100. 2 61
39| 434 | 44.2 8.5 0 ' 2.0
14. Opportunity to work 100. 244
abroad 70| 496 | 34.9 8.5 0 ' 2.0
15. Personality Development 100. 2 65
47| 33.3| 53.5 8.5 0 ' 3.0

Statistical results in Table 2 above suggest that most respondents have expressed their
evaluation at “high” rate for all items of the peronal skills and the career prospest within the
academic program that they have studied at TNUS.

Despite all items of the personal skills and the career growth are quite different from
themselves, the average points among these items calculated from the student’s responses
were less variant and in a range of 2.4 to 2.6; and mode was valid around 2.0 — 3.0.

Table 3. Student’s assessment on aspects related to the academic program
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1. 2. 3. 4, Total | Mean Mode
Poor| Fair | High | Very
Aspects high
1. Courses offered in the curriculum 31| 354 | 543 711 1000 267 30
2. Relevance of the program to your 39| 320! 54.7 94| 1000 269 30
professional requirements ' ' ' ' ' ' '
3. Extra-Curricular Activities 31| 318/ 535 1161 1000 273 30
4. Internship/field trip/OJT 31| 287 504 178 | 1000 282 3.0
5. Research activities (student’s 311 411 | 488 701 1000 2 59 30
research project) ' ' ' ' ' ' '
6. Interdisciplinary learning 47| 419 473 6.2 | 1000 255 3.0
7. Teaching and learning 31| 357 527| 85| 1000| 266 3.0
environment
8. Quality of Instruction 39| 315/| 543| 102 100.0| 270 3.0
9. Teacher- Student Relationship 39| 295| 504 16.3 | 1000 279 30
10. Library Resources 55| 289 | 563| 94| 1000| 269 3.0
11. Science Laboratory
Resources/Business simulation 86| 406 | 445 63| 100.0 248 20
Lab
12. Class Size 47| 441| 433| 79| 1000| 254 2.0
13. Infrastructure and facilities 701 442 | 419 701 1000 248 30
14. Professor’'s competence 31| 225 597 14.7 | 1000 286 3.0
15. Attainment of program objectives 39| 326 52.7| 10.9| 100.0 2.70 3.0
and outcomes
the 13
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Final-year students are kindly required to express their qualitative assessment on the
academic program regarded with 15 items consisting of courses, learning activities, learning
resources, studying facilities and space, as presented in Table 3 above.

Similar to the evaluation result of specific skills and professional growth obtained, most
respondents also reported their assessment of the TNUS’s academic program at the “high”
rate, making more than 50% out of 129 respondents in the sample. Of those items, students
are likely the most interested in three aspects of the learning services offered by TNUS,
including Relevance of the program to professional requirements, library resources and
professor’'s competence

- Employment situation after graduation

In searching for jobs

An online survey was conducted with the google form and face to face/ group interview to
all alumni that we have longer kept in touch and they graduated from TNUS from the
academic year 2013-2014 and onward (till 2021-2022). The questionnaire covers of
alumni’s personal information, employment status, and assessment on what'’s they learned
from the academic program.

The survey result is reported with the total of 76 alumni responding to the questionnaire; of
which, the rate of female alumni responded to the survey is 50%, compared to the rate of
the male group with 47.3%. On average, alumni is in the age of about 24-26 and 68.4%
alumni are single. The statistical result shows that a majority of the alumni (89.3%) are from
the past four recent years from 2018 — 2022.

Figure 4. Academic year graduated
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YEAR GRADUATED

m2013-2014m2014-2015 m2015-2016 m2016-2017 =2017-2018
2018-2019 m2019 - 2020 m2020-2021 m2021-2022

Academic year graduated Frequency Percentage (%)

2013 -2014 2 2.63
2014-2015 2 2.63
2015-2016 0 0

2016-2017 2 2.63
2017-2018 2 2.63
2018-2019 10 13.1
2019 - 2020 10 13.1
2020-2021 10 13.1
2021-2022 38 50.0

In terms of employment opportunity, information illustrated in Figure 5 reveals that the vast
majority of TNUS alumni succeeded in finding a job within the six months after graduation,
making up 86.8%. However, there are only four cases (5.26%) of the alumni still seek a
suitable job in the field.

Figure 5. employment opportunity after graduation
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employment opportunity

m Within 6 months

® Between 6 and 12 months

m Between 1 and 2 years
More than 2 years

Not yet working and looking
for a job

How long did it take you to Frequency Percentage (%)
find a job since obtaining
your degree?

Within 6 months 66 86.8
Between 6 and 12 months 2 2.63
Between 1 and 2 years 2 2.63
More than 2 years 2 2.63
Not yet working and looking 4 526

for a job

In addition, the alumni in the survey also shared major challenges faced by new graduates
in looking for a suitable job in the field, as follows: (i) Little work experience or professional
practices; (ii) Limited ability of foreign languages; (iii) Few or no skills of interview and CV
preparation; (iv) high competition with so many candidates searching for jobs at the same
time in the same field; (v) weak recovery of economic activities after Covid pandemic.

Figure 6. Major challenges faced by new graduates in looking for a suitable job

Major challenges faced by Frequency Percentage (%)
new graduates in looking
for a suitable job

Little work experience or

. . 3 3.94
professional practices
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Limited ability of foreign

13 171
languages

Few or no skills of interview
and CV preparation

high competition with so
many candidates searching
for jobs at the same time in
the same field

11 14.4

weak recovery of economic
activities after Covid 29 38.1
pandemic

Others 7 9.21

Statistical result presented in Figure 7 & 8 indicates that the most of graduates’ work on the
full time basis and job order and most of them also work in private sector.

Figure 7. Job status

E#REF! =Job status

40
35
30
25
20
15

10

Permanent Temporary Contractual Job order/casual Self-employed

Job status Frequency Percentage (%)

Permanent 24 31.57

Temporary 17 22.36

Contractual 0 0
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Job order/casual 27 35.52

Self-employed 8 10.52
Figure 8. Organization’s ownership

Organization’s ownership

Private 54 71.05

Public 8 10.52

Joint-stock venture 7 9.21

NGO 4 5.26

100% foreign investment 0 0

Self—employe_d W|t_hout the 3 394
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An approximately 87% of the alumni did express the perception that knowledge and skills
acquired during the academic program are almost useful and more relevant to their jobs.
Only 7.87% the remaining reported no usefulness of what’s acquired from TNUS to current

jobs.
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Figure 9. How useful is the knowledge and skills learned from the university?

90
80
70
60
50
40
30
20
10
. B —

Extremely useful Somewhat useful Not useful Not useful at all

77.7% of the alumni released that their first job related to the degree they earned, only
22.3% had the answer “No”.

The contribution of the academic program to the alumni’s employability opportunity

The assessment of the alumni from the survey regarding with the contribution of the
academic program to their personal and professional growth was collected in using the
Likert scale from 1 (poor) to 4 (very high). The calculated result reported in Table 4 indicates
that the mean and mode of all observed aspects (items) are approximately 3, meaning
“high” rate. Among those items, the alumni expressed their assessment at high rate to skills
incorporated and offered by the academic program such as problem-solving skill, lifelong
learning skills, communication skills, and personality development. Meanwhile, the alumni
are likely not satisfied with what’'s learned from the academic program that helped them
getting much employability opportunities in abroad.

Table 4: Alumni’s assessment on the contribution of the academic program to their
personal and professional growth

1. 2. 3. 4. Total | Mean | Mode

Poor| Fair | High | Very

Aspects high
1. Practice of the profession 0| 395 447 15.8 | 100.0 2.76 3
2. Problem-solving skill 1.3 145 | 553 | 289 100.0 3.1 3
3. Research skills 3.9| 39.5| 50.0 6.6 | 100.0 2.59 3
4. Lifelong learning skills 0| 289 | 56.6 14.5 | 100.0 2.85 3
5. Communication skills 0| 17.9| 59.2 21.1] 100.0 3.01 3
6. Information technology skills 3.9| 40.8| 395 15.8 | 100.0 2.67 3
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7. People management/ interpersonal
skills 1.3 | 46.1| 35.5 17.1 | 100.0 2.68 3
8. Leadership competencies 6.6 | 35.5| 42.1 15.8 | 100.0 2.67 3
9. Critical thinking skills 1.3 | 25.0 | 55.3 18.4 | 100.0 2.90 3
10. Exposure to local community
within the field of specialization 1.3 11.8| 73.7 13.2 | 100.0 2.98 3
11. Exposure to international
community within the field of
specialization 6.6 | 355 | 434 14.5| 100.0 2.65 3
12. Meeting present and future
professional skills 53| 31.6| 48.7 14.5| 100.0 2.73 3
13. Work promotion 53| 30.3| 46.1 18.4 | 100.0 2.77 3
14. Opportunity to work abroad 10.5| 434 | 329 13.2 | 100.0 2.48 3
15. Personality Development 3.9| 30.3| 50.0 15.8 | 100.0 2.77 2
The alumni’s assessment concerning the what's acquired during the academic program is
presented in Table Sbelow. Similar to the assessment result collected from the survey of
the final-year students, all alumni have expressed their assessment at “high” and “very high”
rate on 15 items of the academic program that they experienced during the learning program
in TNUS.
Table 5. Alumni’s assessment on aspects related to the academic program
1. 2. 3. 4. Total | Mean Mode
Poor| Fair | High | Very
Aspects high
1. Courses offered in the curriculum 0] 13.2| 711 15.8 | 100.0 3.0 3
2. Relevance of the program to your
professional requirements 0| 34.2| 53.9 11.8 | 100.0 2.77 3
3. Extra-Curricular Activities 26| 171 | 52.6 27.5| 100.0 3.05 3
4. Internship/field trip/OJT 13| 171 | 451 45.1| 100.0 3.15 3
5. Research  activities  (student’s
research project) 39| 23.7| 51.8 10.5| 100.0 2.78 3
6. Interdisciplinary learning 0| 421 | 421 15.8 | 100.0 2.73 3
7. Teaching and learning environment 0| 28.9| 421 28.9 | 100.0 3.0 3
8. Quality of Instruction 0| 224 | 447 32.9| 100.0 3.1 3
9. Teacher- Student Relationship 0 1.3 | 55.3 43.4 | 100.0 3.42 3
10. Library Resources 0| 6.6| 355 57.9| 100.0 3.09 4
11. Science Laboratory
Resources/Business  simulation
Lab 39| 474 | 434 5.3 | 100.0 25 2
12. Class Size 3.9 30.3| 53.9 11.8 | 100.0 2.73 3
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13. Infrastructure and facilities 10.5| 276 | 57.9 3.9| 100.0 2.55
14. Professor’'s competence 0.0 10.5| 53.9 35.5| 100.0 3.25
15. Attainment of program objectives

and outcomes 0.0| 30.3| 44.7 25.0| 100.0 2.94

2.1.4. - Employability performance measurement

Different perspectives from the target stakeholders (business/recruiters, local authorities,

academic staffs)

Educational staff

Figure 1.
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= 20-30
m 31-40
= 40-50
|
Figure 2. Distribution of the Staff Age
Working university
Frequency | Percent
TNUS 5 50
Thai Nguyen University of
Economics and Business
Administration 2 20
Thai Nguyen University of
Agriculture and Forestry 1 10
Thai Nguyen Tourism
College 2 20
Total 10 100
Roles
Please indicate the level of your
responsibility in th_e Employability and Frequency Percentage (%)
or Entrepreneurship programs at your
University
Academic staff collaborating with 1 10
entrepreneurship programs
Administrative staff collaborating with 0 0

employment program
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Administrative staff collaborating with
entrepreneurship programs
Director/Dean of employment center 1 10
Higher Management Staff: Rector, Vice-
rector, Director, Dean

Professor (Full-time or Part-time Faculty
Members)

Support Staff 3 30
Technical staff collaborating with both

employment and entrepreneurship 1 10
programs

Does your University have a Career
Center or Business Center devoted to
providing support to the students and
graduates to get a job or start a business
No, there are none of these centers, but
there are programs and activities to
support students and graduates to find a
job and/or start a business

Yes, there are both centers belonging to a
same administrative unit

Yes, there are both centers belonging to
different administrative units

Yes, there is a Business Center but not
Career Center

Yes, there is a Career Center, but not
Business Center

| don’t know 0 0

1 10

2 20

2 10

How these services contribute to increasing the opportunities to get a job
Verbal

Items Mean . Rank
Interpretation
Regular/Main Curricular at your 380
University ' Very Useful 16
Extracurricular internships 4.30 Very Useful 6.5
Curricular internships 4.30 Very Useful 6.5
International employment program 4.30 Very Useful 6.5
Career Hub or Start-up Center 4.30 Very Useful 6.5
Career Coaching 4.00 Very Useful 12
Career Guidance 4.00 Very Useful 12
Vocational training 4.00 Very Useful 12
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Employment prospection (Visits to

companies and companies presentation) 3.90 Very Useful 14.5
Job fair at national level 3.90
(private companies) ' Very Useful 14.5
Job fair at government level 4.20 Very Useful 9.5
Job fair at university level 4.20 Very Useful 9.5
Job fair at faculty level 3.00 Useful 17
International internship program 4.40 Very Useful 3.5
National internship program 4.40 Very Useful 3.5
Training programs (soft skills training
such as leadership skills,
communication skills, 4.70 Completely useful
Teamwork, creative thinking and
problem solving), talk shows, etc 1.5
Conference/Seminar/Workshop
support in polishing/preparing CVs 4.70 Completely useful
and interviews 1.5
Composite Mean 414 Very Useful

Individual factors that can explain the level of employability that a person can reach in any
context. These factors will determine the probability of a person to get a job according to his or
her interests and educational level.

Items Mean Verbal Interpretation Rank
: 12
Academic field of study 3.80 Very important
Academic performance 4.30 Very important 5
Foreign languages skills 3.90 Very important 13
Previous work experience 3.00 Very important 20
Ability to face a job interview 3.80 Very important 15.5
Ability to learn and adapt 4.00 Very important 9.5
Ability to prepare a job application .
(ResZme/CV, Covejr letter) 4.00 Very important 9.5
Ability to use the job searching resources .
(job ;/ortals...) J g 4.00 Very important 95
Business orientated attitude 4.00 Very important 9.5
Computing skills 3.00 important 20
Creativity and innovation 4.40 Very important 3.5
Decision making skills 4.10 Very important 7
Interpersonal and communication skills 4.20 important 6
Leadership skills 3.90 Very important 13
Networking skills 3.90 Very important 13
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Proactivity 4.40 Very important 3.5
Problem solving skills 4.70 Essential 1.5
Teamwork skills 4.70 Essential 1.5
Willingness to relocate for a job 3.00 important 20

Gender 3.10 important 17.5

The social origin (Education and Job
status of parents)
Composite Mean 3.87 Very important

3.10 important 175

The following is a set of factors based on the labor market and national regulations that
can be barriers to graduates securing an employment.

Verbal

Items Mean . Rank
Interpretation

Employers not recruiting graduates 3.30 problematic 2
Lack of job vacancies 2.60 problematic 9
Complex hiring procedures 2.90 problematic 4.5
EQuc.:e.ltlonaI mismatch with corporation 340 problematic

priorities 1
Labor market laws 2.90 problematic 4.5
Inequality for women 2.80 problematic 6.5
Inequality for minorities 2.80 problematic 6.5
Lack of opportunities to work abroad 2.60 problematic 9
Lack of recognition of degrees 2.60 problematic 9
Lack of regulation of work-life balance 3.00 problematic 3
Lack of intermediation agencies 2.20 Not very problemati 11
Employers not recruiting graduates 1.60 Not very problemati 12
Composite Mean 2.72 problematic

Recruiters
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M Male
M Female

Figure 1. Distribution of Gender

Figure 2. Distribution of Age

"l Prefer not to say

MW 15-20
W21-25
W 26-30

31-35
B =36
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W Staff

M Others
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Figure 3. Distribution of job position

M Public

M Private

I International solo
International
cooporation

M Others

Figure 4. The company’s ownership

Hospitality and

restaurant

20% 20% Transport, storage,

W and
communication
Real estate,

W renting, business
services

"I Travel business

M Others

10%

Figure 5. Major line of business
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M yes
Mo

Figure 6. Company or organization has ever participated in capacity-building activities
organized by the academic sector in locale

giving feedback from

.the industry as a way of
contributing to
curriculum development
participating in
recruitment activities,
job fairs, and/or career
fairs
engaging in knowledge-
sharing activities
providing scholarship
opportunities or grants
to students

M Others

Figure 7. Identify the nature of these activities
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Launch at the
M website/fanpage of the
company
Send the recruitment
information to
employment service
centers
Send the recruitment
information to
educational/training
institutes
Getting introduction
from friends/colleagues
M Others

Figure 8. The way to recruit or scout talents
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The rate of the employability skills of tourism-program graduates to their
professional performance at the company in terms of the following:

Items Mean Verbal Rank
Interpretation
Practice of the profession 2.40 Fair 12
Problem-solving skill 2.50 High 11
Research/analysis skills 210 Fair 14
Lifelong learning skills 2.80 High 4.5
Communication skills 2.90 High 3
Information technology skills 2.70 High 7
People management/ interpersonal skills 2.20 Fair 13
Leadership competencies 2.60 High 9.5
Critical Thinking Skill 3.00 High 2
Exposure to local community within field of 3.20 High
specialization 1
Exposure to International Community within the 2.00 Fair
field of Specialization 15
Meeting present and future professional skills 2.70 High 7
Work promotion 2.70 High 7
Opportunity to work abroad 2.60 High 9.5
Personality Development 2.80 High 4.5
Composite Mean 2.61 | High
Legend: 3.50 — 4.00 = Very High; 2.50 — 3.49 = High; 1.50 — 2.49 = Fair; 1.00 — 1.49 =

Poor

Indirect stakeholders

M Male
M Female
[ Prefer not to say

Figure 1. Distribution of the Respondents Sex
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M 15-20
W21-25
M 26-30
M31-35
B:=36

Figure 2. Distribution of the Respondents Age

M director

M manager

I staff

" community
M others

Figure 3. Distribution of the Respondents position

The ranking importance of the following employability skills (Rank 1 being most important)

Items Mean | Rank
Overall employability skills 3.60 2
IT skills 3.40 3
Interpersonal skills 3.90 1
Numeracy 240 4
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| Written communication skills | 1.50 | 5 |

Concluding remarks and discussions

The report presents the surveyed result from different groups of stakeholders including final
year student, alumni, academic staffs, recruiters about the graduate employability in Thai
Nguyen University of Sciences.

Regard as employability activities at school, most respondents also reported their
assessment of the TNUS’s academic program at the “high” rate, making more than 50% out
of 129 respondents in the sample. Of those items, students are likely the most interested in
three aspects of the learning services offered by TNUS, including relevance of the program
to professional requirements, library resources and professor’'s competence.

As a result, vast majority of TNUS alumni succeeded in finding a job within the six months
after graduation, making up 86.8% and 31.57% get a permanent job; However, the alumni
in the survey also shared major challenges faced by new graduates in looking for a suitable
job in the field, as follows: (i) Little work experience or professional practices; (ii) Limited
ability of foreign languages; (iii) Few or no skills of interview and CV preparation; (iv) high
competition with so many candidates searching for jobs at the same time in the same field;
(v) weak recovery of economic activities after Covid pandemic.

The assessment of the alumni from the survey regarding with the contribution of the
academic program to their personal and professional growth indicates that the mean and
mode of all observed aspects (items) are approximately 3, meaning “high” rate. Among
those items, the alumni expressed their assessment at high rate to skills incorporated and
offered by the academic program such as problem-solving skill, lifelong learning skills,
communication skills, and personality development.
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2.2. NHA TRANG UNIVERSITY (NTU), VIETNAM
2.2.1. GRADUATES’ PERSPECTIVE
1. Gender

Gender

Prefer not to say

Female

The pie chart titled "WP3.2. Graduate Employability Analysis" reveals a significant gender
disparity among the graduates. Females constitute the majority, making up 78.0% of the
group, while males represent 21.3%. A very small fraction, 0.8%, chose "Prefer not to say."
This data indicates a predominantly female demographic within this graduate cohort. The
considerable difference suggests potential underlying factors influencing gender
representation in this field, warranting further investigation. Possible explanations could
include differing career interests, educational pathways, or even industry-specific hiring
practices. The chart highlights the need to explore these factors to understand the observed
gender imbalance better.

2. Civil Status

Civil status

Separated/Divorced

Single

The pie chart illustrating the civil status of the graduate cohort reveals a striking
homogeneity. An overwhelming 99.2% of graduates are categorized as "Single." This
suggests a predominantly young demographic or a cohort that has prioritized education and
career establishment before entering into committed relationships. The
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"Separated/Divorced" category represents a mere 0.8%, indicating a very small number of
individuals who have experienced marital changes. This data paints a picture of a group
largely focused on a stage of life characterized by being unmarried. The chart underscores
the dominance of single individuals within this particular graduate population.

3. Name of the School or University where you are currently studying

Name of the School or University where you are currently studying

The pie chart represents the educational institution of the respondents, which is stated to
be NUT. The chart's composition, a single, solid blue circle, indicates that all respondents
(100%) within this particular data set are currently studying at NTU. This suggests that the
survey or data collection was likely conducted specifically within NTU, targeting its student
population. The data provides a clear and concise representation of the respondent's
academic affiliation, confirming their enrollment at this particular institution. The chart
highlights that the analysis is based solely on data collected from students of NTU.

4. What is the university’s form of ownership?

What is the university's form of ownership?

The pie chart depicts the form of ownership of NTU, which has been identified as a public
university. The chart, a solid blue circle, indicates that 100% of respondents selected the
option representing "Public." This confirms that NTU is understood by its students to be a
publicly owned and operated institution. The data aligns with the stated nature of the
university, reinforcing the fact that it is not a private or for-profit entity. The chart provides a
clear and concise visual representation of NTU's public ownership status.
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5. What is your academic program?

What is your academic program?
Other

B Tourism (incl. Tour guide)

Hospitality Management

Tourism and Hospitality Management

This pie chart illustrates the distribution of academic programs among the respondents,
likely students of NTU, a public university. A significant majority, 52.0%, are enrolled in
"Tourism and Hospitality Management," indicating a strong focus on this combined field.
"Hospitality Management" follows at 28.3%, while "Tourism (incl. Tour guide)" accounts for
13.4%. A small percentage, 3.9%, fall under "Other." The data suggests a specialization in
tourism and hospitality-related programs within this particular student cohort, with a clear
emphasis on the combined management aspect of both fields. This chart highlights the
popularity of these programs at NUT.

6. Does your university have any organization devoted to providing support to the
students and graduates to get a job or start a business?

Does your university have any organization devoted to providing support to the students and graduates to get a job or start a business?

Yes. there are both center belonging to a same a

= _Yes. there is a business center, but not career ce.

No, there are none of these centers, but there are...

| do not know

Yes. there are both center belonging to different a

Yes, there is a career center, but not business ce

This pie chart explores the presence of career and business support services at the
university, presumably NTU. A significant portion of respondents, 37.8%, answered "l do
not know," highlighting a potential lack of awareness. 25.2% indicated the presence of a
career center but not a business center. 19.7% stated that neither center exists, but other
forms of support are available. Smaller percentages noted the existence of both centers
(either under the same or different administrations) or only a business center. The data
suggests a mixed landscape of support services and a need to improve student awareness
of available resources.
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7. What kinds of the supporting activities related to career opportunities are often
taken at school?

What kinds of the supporting activities related to career opportunities are often taken at school?

Seminars on preparing a CV, job appli.. OtherJob interview sessions (internshi..

Job information dissemination

Job fair/career day

Other

Talk Shows on career path

Career related field trips

This pie chart details the types of career support activities frequently offered at the school,
presumably NTU. "Talk Shows on career path" dominate, representing 50.4% of
responses, indicating a strong emphasis on this activity. "Career related field trips" and "Job
fair/career day" follow with 17.3% and 13.4%, respectively. Activities like "Seminars on
preparing a CV" and "Job information dissemination" have lower representation. The
"Other" and "Job interview sessions" categories are the smallest, at 3.1% each. The data
suggests that while various activities are offered, talk shows are the most prevalent form of
career support provided to students.

8. How often are these supporting activities organized in your school?

How often are these supporting activities organized in your school?

More than 10 times per year

3 - 5 times per year

1 -2 times per year

This pie chart reveals the frequency of career support activities organized at the school,
presumably NTU. The majority of respondents, 70.9%, indicate that these activities are held
"1-2 times per year." "3-5 times per year" follows at 24.4%, while "More than 10 times per
year" represents only 3.1%. The data suggests that while career support activities are
offered, they are relatively infrequent, with most students experiencing them only once or
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twice annually. This indicates a potential area for improvement, as more frequent events
might provide greater benefit to students preparing for their careers.

9. How would you rate the contribution of your academic program to your personal
and professional growth in terms of the following:

(1: Poor, 2: Fair, 3: High, 4: Very high)
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61
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profassion skill skills technology skills mananansnl competancies bLal cunmumw International and fut work abroad Devalopmeant
inlerpersonal id of Communiy mlnw:nal
skils Spotimisaton  wim the hekd skalls
of Spacialization

This bar chart depicts student ratings of their academic program's contribution to various
personal and professional growth areas. Generally, the ratings are positive, with "High" and
"Very High" ratings (yellow and green segments) dominating most categories. Areas like
"Practice of the profession," "Problem-solving skills," and "Personality Development" score
particularly well. However, "Exposure to International Community" and "Opportunity to work
abroad" receive lower ratings, with a significant portion in the "Fair" and "Poor" categories.
Overall, the data suggests the program is perceived as effective in most areas, but with
room for improvement in fostering international exposure and opportunities.

10. How would you rate the following aspects of your academic program in terms of
the following:

(1: Poor, 2: Fair, 3: High, 4: Very high)
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This bar chart presents student ratings on various aspects of their academic program.
Overall, the ratings are positive, with "High" and "Very High" ratings (yellow and green
segments) being most prominent. Areas like "Courses offered," "Relevance of the program,”
"Quality of Instruction," and "Professor's competence" receive particularly strong positive
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feedback. However, "Science Laboratory Resources/facilities" and "Library Resources"
show a higher proportion of "Fair" and "Poor" ratings (orange and red segments), indicating
potential areas for improvement. The data generally suggests a well-regarded program, but
with some specific areas needing attention.

2.2.2. TRAINING OFFICER
1. Gender

Gender

This pie chartillustrates the gender distribution among Training Officers. Females make up
the majority, representing 63.6% of the group, while males comprise 36.4%. This indicates
a predominantly female workforce in this specific role. The data suggests a significant
gender disparity within the field of training officers, with nearly two-thirds being female. This
information is valuable for understanding the demographics of this profession and could be
relevant for workforce planning, diversity initiatives, and targeted recruitment efforts.

2. Age

Age

41-50 years old

31-40 years old

This pie chart depicts the age distribution of Training Officers within the WP3.2+3.3 context.
A significant majority, 72.7%, fall within the 31-40 years old age bracket, indicating a
relatively young workforce in this profession. The remaining 27.3% are between 41-50 years
old. The data suggests a concentration of professionals in their early to mid-careers within
the field of training officers. This information is valuable for understanding the demographics
of this workforce and could be relevant for succession planning, professional development
programs, and understanding the needs and perspectives of this specific age group.
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3. What university are you studying / have you studied at?

What university are you studying / have you studied at?

National Nha Trang University of Ho Chi Minh City Ho Chi Minh City University of
Economics University Economics Ho University of University of Social Sciences
University Chi Minh City Social Sciences Culture and Humanities

and Humanities

This bar chart represents the distribution of universities attended by the respondents. Nha
Trang University stands out with 6 respondents, significantly more than any other listed
institution. The remaining universities, including National Economics University, University
of Economics Ho Chi Minh City, Ho Chi Minh City University of Social Sciences and
Humanities, Ho Chi Minh City University of Culture, and University of Social Sciences and
Humanities, each have only 1 respondent. The data suggests a strong connection to Nha
Trang University within this particular group, potentially indicating a targeted survey or a
specific cohort being analyzed.

4. What university are you currently work at?

What university are you currently work at?

Nha Trang University  The University of Ho Chi Minh City Khanh Hoa Mien Trung
Finance and University of Culture University University of Civil
Marketing Engineering

This bar chart displays the distribution of universities where respondents are currently
employed. Nha Trang University has the highest representation with 6 respondents,
followed by Khanh Hoa University with 2. The remaining universities—The University of
Finance and Marketing, Ho Chi Minh City University of Culture, and Mien Trung University
of Civil Engineering—each have 1 respondent. This distribution, particularly the
prominence of Nha Trang University, likely reflects the focus on Training Officers and their
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likely affiliation with specific institutions. The data suggests a concentration of employment
at Nha Trang University within this particular group.

5. Please indicate the level of your responsibility in the Employability and or
Entrepreneurship programs at your University:

Please indicate the level of your responsibility in the Employability and or Entrepreneurship programs at your
Univ ty:

Please indicate the level of your respo...
Higher Management Staff: Rector, Vic.

Academic staff collaborating with emp. Professor (Full-time or Part-time Facul...

Academic staff collaborating with both..

This pie chart represents the level of responsibility held by respondents in their university's
employability and/or entrepreneurship programs. The largest segment, at 41.7%, are
"Academic staff collaborating with both..." areas, suggesting that many are involved in both
employability and entrepreneurship initiatives. Professors make up 25%, while Higher
Management Staff constitutes 16.7%. Smaller segments indicate staff collaborating with
only one area or having a different, unspecified role. This distribution highlights a significant
involvement of academic staff in both aspects of these programs. It is likely that the blue
segment represents an error in data, as it restates the question.

6. Does your University have a Career Center or Business Center devoted to
providing support to the students and graduates to get a job or start a business?

Does your University have a Career C.
the students and gra

er or Business Center devoted to providing support to
ates to get a job or start a business?

No, there are none of these. ~ Does your University have..

Yes, there is a Career Cent Yes, there are both centers

Yes, there is a Business Ce.

_ Yes, there are both centers

This pie chart reveals the responses to a question about the existence of Career and/or
Business Centers at universities. Interestingly, three options share the top spot at 25%
each: having both centers under the same administration, having both under different
administrations, and having only a Career Center. A small percentage (8.3%) indicated
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having only a Business Center or having alternative support mechanisms. Another small
percentage of 8.3% selected "Does your University have...", which appears to be a data
entry error. The data suggests a diverse landscape regarding the provision of these support
services, with a significant portion of universities offering both Career and Business Centers
in some capacity. One instance of the question being selected instead of an answer choice
slightly skews the data.

7. Please indicate the following mechanism / programs to support the students to get
a job and improve employability organized by your University (please check one box
for each mechanism/program that best corresponds to your answer).

B idontknow [l This service is not camied out at my university [lj Other department/Office Student Support Services [} Academic Division [} Business/Career Center
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This chart provides a detailed overview of the mechanisms/programs offered by the
university to enhance student employability and identifies the departments responsible. The
Academic Division appears to be the primary provider of many services, followed by Student
Support Services. The responses also highlight areas where services might be lacking or
where awareness among respondents could be improved. For example, the higher "not
carried out" responses for international programs and faculty-level job fairs suggest
potential areas for development. Overall, the chart offers valuable insights into the
university's employability support ecosystem.

8. Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely
useless”, please check the cell that corresponds to how these services contribute to
increasing the opportunities to get a job.
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This chart reveals how respondents perceive the usefulness of various employability
support services offered by the university. The data suggests that, overall, students find
these services to be valuable, with a majority giving ratings of "4" or "Completely useful" (5).
"Regular/Main Curricular Internships" and "Training programs" are among the highest-
rated, while "International employment/job placement" and some types of job fairs receive
slightly lower ratings. The low frequency of "Completely useless" ratings indicates a
generally positive perception of the university's efforts to support student employability. The
chart highlights areas where the university is perceived as excelling and potential areas for
improvement or further development.

9. The following is a set of individual factors that can explain the level of
employability that a person can reach in any context. These factors will determine
the probability of a person to get a job according to his or her interests and
educational level.

(1: Not important at all, 2: Not very important, 3: Important, 4: Very important, 5:
Essential)
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This chart illustrates the perceived importance of various individual factors in influencing
employability. Respondents overwhelmingly rated most factors as "Essential" or "Very
Important," highlighting a shared understanding of the multifaceted nature of employability.
Notably, soft skills like learning ability, communication, proactivity, problem-solving, and
teamwork are deemed particularly crucial. Conversely, factors like gender, ethnicity/race,
and social origin are rated significantly lower, indicating a belief that merit and skills should
be the primary drivers of employment opportunities. The chart provides valuable insights
into the attributes considered essential for success in the job market.

10. The following is a set of factors based on the labor market and national
regulations that can be barriers to graduates securing employment.

(1: Not problematic at all, 2: Not very problematic, 3: Problematic, 4: Very
problematic, 5: Critical)
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This chart illustrates the perceived barriers to graduate employment based on labor market
factors and national regulations. Respondents identified "Lack of job vacancies" as the most
critical issue, followed by "Lack of opportunities for internships" and "Educational
mismatch." While "Employers not recognizing qualifications from abroad" is seen as less
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severe, inequalities for women and minorities, as well as the lack of regulation for unpaid
internships, are still considered significant concerns. The chart provides valuable insights
into the challenges faced by graduates entering the job market and highlights areas where
policy interventions or support mechanisms might be needed.

11. Please indicate the following mechanism / programs to support the
entrepreneurship for students organized by your University (please check one box
for each mechanism/program that best corresponds to your answer).

[ Idon'tknow [ This servicg is not carried out at my university [l Other department/Office || Student Support Services
0 B Academic Di\ﬁsion B ﬁusiness:‘Career Cent%r 0 1
12 0 0 1 0 0 0 0 1 1 0
1 2 0
10 2 (0]
® 5
5

—

This chart explores the mechanisms/programs offered by the university to support student
entrepreneurship and the departments responsible for them. A significant portion of
respondents selected "I don't know" or "This service is not carried out at my university,"
indicating a need to improve awareness and potentially expand offerings. Where services
are provided, the Academic Division plays the most significant role, followed by the
Business/Career Center. The data suggests that while some entrepreneurship support
exists, there's substantial room for growth and better communication to students regarding
available resources. The chart highlights a potential gap between offered services and
student awareness.

12. Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely
useless”, please check the cell that corresponds to how these services contribute to
increasing the skills to start a business.

(1: Not important at all, 2: Not very important, 3: Important, 4: Very important, 5:
Essential)
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This chart reveals how respondents perceive the usefulness of various entrepreneurship
support services offered by the university in enhancing skills needed to start a business.
The data indicates a generally positive perception, with most services receiving high ratings
of "Completely useful" or "Very important." "Subjects where entrepreneurship is
mainstreamed," "Business competitions," "Mentoring programs," "Training programs," and
"Provision of software/materials" are seen as particularly valuable. While still viewed
positively, "Incubator/Co-working Spaces" and "Entrepreneurs in Residence" receive
slightly lower ratings, possibly due to limited awareness or access. Overall, the chart
suggests that the university's entrepreneurship support ecosystem is perceived as
beneficial for developing business startup skills.

13. Please check the cell that corresponds to how important you consider each of the
following items to create a better context to develop entrepreneurial culture

(1: Not important at all, 2: Not very important, 3: Important, 4: Very important, 5:
Essential)

ms5 B4 3 Wz @

This chart reveals the perceived importance of various actions in cultivating an
entrepreneurial culture within the university. Respondents overwhelmingly rated all listed
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actions as "Essential" or "Very important," highlighting a shared belief in their significance.
Building strategic alliances with the local entrepreneurial ecosystem is considered
particularly crucial. Introducing entrepreneurship into the curriculum, creating
extracurricular activities, training professors, and establishing institutional mechanisms are
also deemed highly important. The data strongly supports a multifaceted approach to
fostering entrepreneurship, emphasizing both academic integration and practical support
structures. The chart underscores a strong commitment to developing a robust
entrepreneurial ecosystem.

14. Enabling Environmental Factors

14A. Personal Factors

ms B4 3 B2 B
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This chart illustrates the perceived importance of various personal factors in enabling an
entrepreneurial environment. Respondents overwhelmingly rated all factors highly, with
"Leadership ability to start a new business" considered the most crucial. "Entrepreneurial
attitude and mindset," "passion to become an entrepreneur," and "self-confidence to take
risk to start a business" are also deemed essential. While still highly rated, "self-confidence
to manage and grow an existing business" receives slightly lower scores. The data strongly
suggests that these personal attributes are considered vital for success in an
entrepreneurial context. The chart highlights the importance of cultivating these qualities to
foster a thriving entrepreneurial ecosystem.

14B. Social Factors
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This chart explores the perceived impact of social factors on the entrepreneurial
environment. Education, support services, and training opportunities focused on
entrepreneurship are seen as strong enablers. High levels of unemployment are generally
viewed as a negative influence, though not as strongly disabling as the positive factors are
enabling. Family attitude towards entrepreneurship receives mixed ratings, suggesting that
it can act as both an enabler and a disabler depending on individual circumstances. The
chart highlights the importance of societal support structures and educational initiatives in
fostering a positive environment for entrepreneurship. It also implies diverse perspectives
on the role of unemployment and family attitudes.

14C. Economic Factors

W5 W4 3 Mz W1

=@ =

The bar chart illustrates responses regarding various economic factors. "Fair market
competition" and "Improvements in infrastructure" received predominantly positive
feedback (levels 4 and 5), indicating their perceived importance. Conversely, "A conducive
environment" and "Higher business costs" show more polarized opinions, with both positive
and negative responses. Notably, "Incentives for Start-ups" received the fewest responses.
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Overall, the chart reflects a diverse range of perspectives on the significance of these
economic factors.

14D. Psychological Factors

Bms B4 3 B2 A1

The chart emphasizes that "Willingness to Take Risks" is considered the most crucial
psychological factor for fostering an entrepreneurial culture, followed by "Need for
Achievement" and "Economic Rewards." "Esteem, Status, and Fame" and "Gaining Power
and Authority" are viewed as less consistently important.

14E. Technological Factors

ms B4 3 B2 Bt

The chart demonstrates a very consistent trend. All five technological factors are
overwhelmingly considered important (levels 4 and 5) for creating a supportive environment
for entrepreneurship. There are very few responses indicating lower levels of importance.
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This strongly suggests that access to and utilization of technology are seen as essential for
fostering entrepreneurial activity.

14F. Political/Legal Factors

5 m4 3 M2 W1

All five political/legal factors are consistently rated as important (levels 4 and 5), with very
few or no responses at lower levels. This strongly suggests that these factors are
considered essential for creating a supportive environment for entrepreneurial activities.
The slight variation in "High interest on loans" may warrant further investigation to
understand the nuances of how respondents interpreted the question.

15. Entrepreneurship Competency

15A. Personal Competence

ms B4 3 B2 B

D= ~
eeem®

Co-funded by the
Erasmus+ Programme — 49
of the European Union



Situational Analysis Report (D3.3)
ECOViP

The chart clearly shows that certain personal competencies are considered crucial for
entrepreneurship. These include ethical behavior, creativity/innovation, leadership,
problem-solving, overcoming obstacles, taking initiative, taking risks, logical thinking,
networking, and effective communication. Other competencies, while still important, are not
as universally emphasized. These include acting with social responsibility, empathy, goal
setting, decision-making, self-awareness, information analysis, and conceptual thinking.
This suggests a hierarchy of personal competencies in the context of entrepreneurship, with
some being seen as absolutely essential and others as more supportive or supplementary.

15B. Domain Competence/ in terms of Opportunity

s B4 3 B2 A

Generate ideas Identify opportunities Scan the environment

Overall, the chart highlights that domain competence, particularly the ability to identify
opportunities, is seen as a vital aspect of entrepreneurial success. This suggests that
cultivating skills in idea generation, market scanning, and opportunity recognition is
essential for aspiring entrepreneurs.

15C. Domain Competence/ in terms of Organization

s W4 3 M2 W1
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Overall, the chart emphasizes that organizational domain competence is essential for
entrepreneurs. The ability to develop a strong team is seen as particularly crucial, while
other skills like resource acquisition, leadership, task delegation, and process organization
are also considered important for success.

15D. Domain Competence/ in terms Strategy & Management
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This chart strongly emphasizes the importance of a wide range of strategic and
management skills for entrepreneurs. The ability to develop operational strategies and think
strategically are seen as particularly crucial. However, all the listed competencies are
considered valuable and contribute to entrepreneurial success. This highlights that
successful entrepreneurship requires a well-rounded skill set encompassing various
aspects of strategy and management.

15E. Relationship Competence
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This chart highlights the critical role of relationship competencies in entrepreneurship.
Effective communication, collaboration, negotiation, and team leadership are seen as
particularly crucial. The ability to build and maintain strong relationships is essential for
success in the entrepreneurial world

Overall, the series of charts provides a comprehensive overview of the competencies
deemed essential for entrepreneurship. It underscores the importance of a well-rounded
skillset encompassing personal, domain, and relationship competencies.

16. Personal Competence
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This chart further emphasizes the importance of a wide range of personal competencies for
entrepreneurship. Ethical behavior, creativity, leadership, initiative, risk-taking, networking,
and effective communication are seen as particularly crucial. Additionally, a wide array of
other personal skills is deemed essential for entrepreneurial success. This highlights the
multi-faceted nature of personal competencies required for entrepreneurship.

17. Relationship Competence

Bs B4 3 B2 B

This chart reinforces the importance of strong interpersonal and communication skills for
entrepreneurs. Negotiation and teamwork stand out as particularly crucial, but all the listed
competencies contribute significantly to entrepreneurial success. It highlights that
entrepreneurship is not just about individual skills and ideas but also about building and
maintaining effective relationships with others.

2.2.3. EMPLOYER
1. Gender

Gender

Female
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The pie chart clearly indicates that there were more female respondents (57.1%) than male
respondents (42.9%) in the employer category. The data suggests a female majority among
the employers who participated in this particular part of the study (WP3.2).

2. Age

Age

The pie chart offers a general overview of the age distribution of surveyed employers.
However, the lack of clear labeling and image quality limitations prevent a more detailed
and accurate analysis. To provide a more comprehensive understanding, a clearer image
with age range labels and an accompanying data table are necessary.

3. Job position

Job position

Director Board A...

Hotel Manager D... Mgnegel

HR Manager
Sales Manager

Tour guide

FB Coordinator

Training Manager...
Staff i

4. Number of the company’s operational years
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Number of the company’s operational years

This pie chart depicts the distribution of companies based on their number of operational
years. While the specific year ranges are not visible, the chart reveals that the largest
proportion of companies (30.3%) falls within a particular, unknown range. The remaining
companies are distributed across various age categories, with percentages ranging from
2.0% to 10.1%. This suggests a mix of relatively newer and older companies within the
sample. To gain a more complete understanding, the specific year ranges corresponding to
each segment would be needed. However, the chart still provides a general overview of the
age distribution of the companies surveyed.

5. The company’s ownership

The company’s ownership

International.

Public

Private

A significant portion of the surveyed companies (30.3%) have been operating for 3-5 years,
suggesting a focus on established but not necessarily long-term businesses. Additionally,
there's a notable presence of companies operating for 1-3 years (10.1%), 6-10 years
(10.1%), and over 10 years (10.1%), indicating a diverse range of experience levels within
the sample. Startups (less than 1 year) make up a smaller proportion (5.1%).

6. Major line of business of your company or organization
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Major line of business of your company or organization

Transport, storage, and communication

Hospitality and restaurant

This pie chart illustrates the distribution of companies or organizations based on their
primary line of business. The "Hospitality and restaurant" sector constitutes the maijority,
representing 64.3% of the sample, followed by "Tourism" at 28.6%. "Transport, storage,
and communication" has a minimal representation at only 7.1%. This distribution suggests
a strong focus on the hospitality and tourism industries within the surveyed group. The data
highlights the prominence of these two sectors, particularly hospitality and restaurant, within
the context of this particular study or survey. The chart provides a clear overview of the
industry representation within the sample.

7. Has your company or organization ever participated in any capacity-
building activities organized by the academic sector in your locale?

Has your company or organization ever participated in any capacity-building
activities organized by the academic sector in your locale?

No

Yes

This pie chart indicates a strong engagement between companies/organizations and the
academic sector in terms of capacity-building activities. The overwhelming majority, 85.7%,
have participated in such activities, while only 14.3% have not. This suggests a positive
relationship and a recognition of the value that academic institutions can bring to local
businesses. The data highlights the prevalence of these collaborations, implying that they
are a common practice within the surveyed locale. The chart provides a clear and concise
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overview of the high level of participation in academically-organized capacity-building
initiatives.

8. If your answer to Q10 is “Yes”, identify the nature of these activities
from among the option provided?

This pie chart delves into the types of career and business support activities offered,
focusing on respondents who previously confirmed the existence of such services (in Q10).
"Employability related training activities" dominate, representing 57.3% of responses,
highlighting a strong emphasis on preparing students for the job market. "Entrepreneurship,
start-ups, spin-offs, and similar others" account for 28.6%, indicating support for
entrepreneurial ventures. The "Other" category, at 14.2%, suggests the presence of
additional, less common activities. The data reveals that, among those aware of support

services, the focus is primarily on employability training, followed by entrepreneurship
support.

9. How does your company or organization recruit or scout talents?

How does your company or organization recruit or scout talents?

Send the recruitment informalion 1o educationallraining nstiules

Other

Launch at the wabsitaXanpaga of the company

Geting ntroduction from friendsioolisagues

This pie chart reveals the methods employed by companies or organizations to recruit or
scout talent. Utilizing the company's website or fanpage is the most common method, used
by 50% of respondents. Networking through friends and colleagues is also significant,
representing 28.6%. Interestingly, directly contacting educational/training institutes is the
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least used method (7.1%). The "Other" category (14.3%) indicates the presence of further
recruitment strategies not covered by the listed options. The data suggests a reliance on
online presence and personal networks for talent acquisition within the surveyed group. The
chart provides a clear overview of the prevalent recruitment practices.

10. Particulars
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This chart represents respondent ratings on how well their academic program contributed
to various skills and areas. Overall, the program is rated positively, particularly in core areas
like "Practice of the profession," "Problem-solving," "Communication," and "Critical
Thinking." However, the program appears weaker in providing exposure to local and
international communities within the field of specialization, as well as in facilitating
opportunities to work abroad. "Research Skills" also receives a lower rating than other skills.
The chart highlights the program's strengths in developing core professional competencies
but suggests areas for improvement regarding broader exposure and international
opportunities.

2.2.4. Concluding remarks and discussions
The "WP3.2. Graduate Employability Analysis" from Nha Trang University (NTU) offers

insights into gender distribution, staff involvement, recruitment strategies, and
entrepreneurship support within the university's employability programs.
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The analysis shows a significant gender imbalance among graduates, with 78.0% females
and 21.3% males. This disparity suggests possible factors such as differing career interests,
educational paths, or industry-specific practices. Further research is needed to understand
and address the gender imbalance in the graduate cohort.

Regarding staff involvement, 41.7% of respondents are academic staff working in both
employability and entrepreneurship programs, while 25% are professors, and 16.7% are
higher management. This data highlights the significant role academic staff play in these
initiatives. However, an error is noted in the chart with a segment that repeats the question.

In terms of recruitment practices, 50% of companies use their websites or fanpages to
recruit talent, while 28.6% rely on networking through friends and colleagues. The least
common method, used by 7.1%, is direct contact with educational institutes. This suggests
a preference for online and personal network-based recruitment strategies over
collaboration with universities.

The analysis also highlights gaps in student entrepreneurship support. Many respondents
indicated they were unaware of such services or that their university did not offer them.
Where services are provided, the Academic Division and Business/Career Center are the
primary departments involved. This suggests a need for increased awareness and
expansion of entrepreneurship programs.

Overall, the analysis points to several areas for improvement, including addressing the
gender imbalance, enhancing recruitment partnerships with educational institutions, and
expanding and communicating entrepreneurship support services at NTU.
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2.3. CAN THO UNIVERSITY (CTU)

A description of the sample characteristics (responded rate, respondent’s demographic and
the major being studied or graduated)

This section presents the surveyed result from different groups of stakeholders including
both direct and indirect, who involve in the tourism industry in Vietnam as illustrated in table
below. Among those, final year students and alumni related to the selected programs such
as tourism and hospitality management, IT, nature sciences, and so on are dominant than
other groups of stakeholders in the whole survey.

Indirect
Final year Academic stakeholde
students Alumni Staff Recruiters | rs Total
Female 93 71 6 6 4 180
Male 135 98 4 11 7 255
Other 2 0 0 0 0 2
Total 230 169 10 17 11 437

Information in Table above presents a total of 437 respondents being counted in the
analysis. Final year student (52%), alumni (38%), recruiters (3%), academic staffs (2%) and
different respondents from local authorites, hubs, tourism promotion centers (5%).

2.3.1. Employability activities at school

The survey was conducted with the response from 230 final year students who have
followed the selected programs — touism and hospitality management (THM), tour guide,
IT, nature sciences and others —at Can Tho University. The descriptive results are expected
to provide a general image of the personal characteristics and employability skills, as
follows.

In term of all program catergories selected, the statistical result illustrated in Figure 1 below
is presented but abundant so for Tourism and Hospitality Management (50.4%) than Tour
guide (16.1%) and remaining groups of respondents (33.5%) including IT, nature science,
biotechnology, environment economics, software technology, etc.
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Final year students by different programs
(%)

Tourism &

hospitality
management
50.4%

Figure 1: Percentage of the respondents by academic programs

IT, nature
sciences,
others
33.5%

\

Tour guide
16.1%

Due to the target sampling for the final year students, most respondents fall within an age
bracket of 21-23 years (83%); compared to younger than 21 years (11%) and 23+ (6%). In
addition, the majority are female (close 60%), compared to the male group of respondents

(40%).
Age groups (%) Gender (%)
>23 <21 Others
6% 11% 1%
" Male
ap
21 to 23v

83%

Figure 2: Percentage of the respondents by age bracket and gender

The final year student’s responses on accessing or getting supports from any organizations
or center belonged to the university related to their employability or start a business during
the school are illustrated in the following table.

Table 2: Frequences of the supporting statuses of employability and
entrepreneurship provided by the university

Co-funded by the
Erasmus+ Programme — 61
of the European Union



Situational Analysis Report (D3.3)
ECOViP

Tourism and
Programs hospitality Tour | Other
Status management guide | s All
1. There is a career center, but not business
center 15.5 24.3 9.1 14.8
2. There is a business center. but not career
center 2.6 0.0 1.3 1.7
3. There are both center belonging to
different administrative units 7.8 10.8 5.1 7.4
4. There are both center belonging to a same
administrative unit 4.3 54 3.9 4.4
5. there are none of these centers, but there
are programs and activities to support
students 25 10.8 18.2 20.4
6. | do not know 448 | 487 62.4 51.3
Total 100.0 | 100.0| 100.0 100.0

At presently, CTU has established a student support center, named Center for Student
Consultancy, Assistancy and Start-up (CSCAS). This center is dedicated to providing basic
knowledge and advising experience for all students. The center staff and invited experts are
expected to assist all student with the following: seminars, short-trainings on business start-
up, improving academic performance, student exchange and internship abroad, organizing
career fair, cooperation with businesses, and so on.

It is worth noting that 51.3% out of 230 respondents chose “I do know” about a presence of
the CSCAS at CTU. The differences, however, are found among three program categories
of selected respondents in the sample. Statistical analysis shows that the THM students
from the School of Economics expressed to have much information about this center than
others studying in schools such as Social Sciences and Humanity, Natural sciences, IT, and
Foreign Languages. At presently, course of “Innovation and Entrepreneurship” becomes an
compulsory course in all undergraduate programs of CTU. For School of Economics, we
further provide intensive knowledge of the entrepreneurship to students in the major of
economics and business throughout opening of the 3-credit course on “Entrepreneurship
and Starting a Business”.

Table 3: Frequences of the supporting activities related to career opportunities at

school
Tourism  and
Programs hospitality Tour | Other
Activities management guide |s All
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1. Job fair/career day 440 | 784 75.3 60.0
2. Career-related field trips 31.0 2.7 2.6 17.0
3. Talk shows on career path 11.2 13.5 6.5 10.0
4. Seminars on preparing CV, job application

skills 6.0 0.0 5.2 4.8
5. Job interview sessions 52 00 1.3 3.0
6. Scholarship awards 1.7 2.7 3.9 2.6
7. Job information dissemination 0.9 2.7 2.6 1.7
8. Others 0.0 0.0 2.6 0.9
Total 100.0 | 100.0 | 100.0 100.0

Statistical calculations presented in table above provide us useful information about the fact
that schools and orgainizations in CTU have much efforts on providing the support activities
of bringing career opportunities for students. Among those actitives, events of job fair or
career day were periodically held at different bases such as the whole CTU, school, or
program. These activities are truly meaningful to students, particularly final-year students.
Next, field trips to manufactures, tourism sites, or farms are evaluated positively by students
and businesses. Because such trips helped students having good practices and a deeper
insight of their career path in future. Basically, these activities of recreation are a part of
discipline cources and often held in the summer semester or the last two weeks of the
semester.

Additionally, schools of CTU often organize talk shows on the career orientation with the
participation of guest speakers from local businesses or consultants. These sessions are
opened to all students that provides them trends of industry development and human
reource demand.
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How often are student support activities organized in CTU per
year (%)

6-10 times 10+ times

2.2%

3.9%

3-5 times
22.2%

1-2 times
71.7%

Figure 3: Percentage of the student support activities organized in CTU per year

Concerning the question on “How often are the support activities of career opportunities
held in your school?”, majority of the respondents chose 1-2 times per year and reported as
71.7%. there were 22.2% of respondents said 3-5 times per year. Of course, this rate would
be down against an increasing number of support activities a year.

The contribution of the academic program to student’s personal and professional
growth

Employability skills can be effectively assessed where the specific skills and their
application are clearly described in both learning outcomes and course materials within the
given curriculum program.

All 230 final-year students have answered for the question “how would you rate the
contribution of your academic program to your personal and professional growth” related to
15 items of specific skills and professional prospect.

Table 4: Student’s assessment on the contribution of the academic program into
developing skills and professional growth
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1. 2. 3. 4. Total | Mean Mode
Poor | Fair | High | Very
Items high
100.
1. Practice of the profession 09| 135| 53.0| 32.6 0 3.2 3.0
2. Problem-solving skill 100.
04| 157 | 51.7 | 32.2 0 3.2 3.0
3. Research skills 100.
04| 209 | 513 | 274 0 3.1 3.0
4. Lifelong learning skills 100.
04| 16.1| 50.0 | 33.5 0 3.2 3.0
5. Communication skills 100.
04| 104 | 43.5| 457 0 3.3 4.0
6. Information technology skills 100.
1.3 209 | 51.7 | 261 0 3.0 3.0
7. People management/ 100.
interpersonal skills 00| 16.1| 50.4 | 33.5 0 3.2 3.0
8. Leadership competencies 100.
09| 23.0| 526 | 23.5 0 3.0 3.0
9. Critical thinking skill 100.
1.7 174 | 491 | 317 0 3.1 3.0
10. Exposure to local
community within field of 100.
specialization 1.3 19.1] 48.3| 31.3 0 3.1 3.0
11. Exposure to International
Community within the field of 100.
Specialization 3.0| 291 | 452 | 226 0 29 3.0
12. Meeting present and future 100.
professional skills 04) 122 | 574 | 30.0 0 3.2 3.0
13. Work promotion 100.
04| 226 | 50.0| 27.0 0 3.0 3.0
14. Opportunity to work 100.
abroad 3.0| 28.7| 443 | 23.9 0 29 3.0
15. Personality Development 100.
04| 148 | 51.3 | 335 0 3.2 3.0

Statistical results in Table 4 above suggest that most respondents have expressed their
evaluation at “high” rate for all items of the peronal skills and the career prospest within the
academic program that they have studied at CTU (see the last two columns in Table 4).
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Despite all items of the personal skills and the career growth are quite different from
themselves, the average points among these items calculated from the student’s responses
were less variant and in a range of 2.9 to 3.3; and mode was valid at 3.0.

Table 5: Student’s assessment on aspects related to the academic program

1. 2. 3. 4. Total | Mean Mode
Poor| Fair | High | Very
Aspects high
1. Courses offered in the curriculum 04| 13.0| 583 28.3 | 100.0 3.1 3.0
2. Relevance of the program to your
professional requirements 09| 196 | 52.6 27.0| 100.0 3.1 3.0
3. Extra-Curricular Activities 3.5| 20.0| 496 | 27.0| 100.0 3.0 3.0
4. Internship/field trip/OJT 09| 204 | 483 30.4 | 100.0 3.1 3.0
5. Research  activities  (student’s
research project) 1.7 209 | 55.2 22.2| 100.0 3.0 3.0
6. Interdisciplinary learning 1.7 30.0 | 47.0 21.3| 100.0 2.9 3.0
7. Teaching and learning environment | 0.0 | 17.8 | 49.1 33.0 | 100.0 3.2 3.0
8. Quality of Instruction 04| 139 | 53.0| 32.6| 100.0 3.2 3.0
9. Teacher- Student Relationship 09| 15.7 | 52.2 31.3 | 100.0 3.1 3.0
10. Library Resources 04| 122 | 48.3 39.1| 100.0 3.3 3.0
11. Science Laboratory
Resources/Business  simulation
Lab 1.3] 23.0| 51.3| 243 100.0 3.0 3.0
12. Class Size 04| 28.3| 491 22.2 | 100.0 29 3.0
13. Infrastructure and facilities 1.7 23.5| 52.6 22.2| 100.0 3.0 3.0
14. Professor's competence 00| 109 | 517 374 | 100.0 3.3 3.0
15. Attainment of program objectives
and outcomes 09| 14.8 | 53.0 31.3| 100.0 3.1 3.0

Final-year students are kindly required to express their qualititative assessment on the
academic program regarded with 15 items consisting of courses, learning activities, learning
resources, studying facilities and space, as presented in Table 5 above.

Similar to the evaluation result of specific skills and professional growth obtained, all
respondents also reported their assessment of the CTU’s academic program at the “high”
and “very high” rate, making up 80.1% out of 230 respondents in the sample. Of those items,
students are likely the most interested in three aspects of the learning services offerred by
CTU, including professor's competence (most lecturers graduated from reputated
universities), library resource (one of the top university’s learning resources in ASEAN), and
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major courses (the academic program are periodically assessed and improved every 4
years and major courses are often updated every 2 years).

2.3.2. Employment situation after graduation

In searching for jobs

An online survey was conducted with the google form to all alumni that we have longer kept
in touch and they graduated from Can Tho University from the academic year 2013-2014
and onward (till 2021-2022). The questionaire covers of alumni's personal information,
employment status, and assessment on whats they learned from the academic program.

The survey result is reported with the total of 169 alumni responding to the questionaire; of
which, the rate of female alumni responded to the survey is 58%, compared to the rate of
the male group with 42%. On average, alumni are in the age of about 25 and 89.4% alumni
are single. The statistical result shows that a majority of the alumni (75.7%) are from the
past three recent years, those graduated in 2022 (40%), 2021 (16.5%), and 2020 (18.8%).

2013-20142014-2015  2015- 2016-
3.6% 2016 2017

1.2% 2017-2018 3.6%
2021-2022 7.7%
40.0% 2018-2019
| 5.9%

2019-2020
18.8%
2020-20

16.5%

Figure 4: Which academic year did you graduate from CTU?

In terms of employment opportunity, information illustrated in Figure 4 reveals that the vast
majority of CTU alumni succeeded in finding a job within the first six months after
graduation, making up 80%. However, there are only six cases (4%) of the alumni just
graduated in recent three years reporting that they still seek a suitable job in the field.
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Still searching

for jobs
1224 montns 24* oMM o
2.9% e
6-12 months
10.7%

0-6 months
79.9%

Figure 5 How long did it take to find a job after graduation?

In addition, the alumni in the survey also shared major challenges faced by new graduates
in looking for a suitable job in the field, as follows: (i) Little work experience or professional
practices; (ii) Limited ability of foreign languages; (iii) Few or no skills of interview and CV
preparation; (iv) high competition with so many candidates searching for jobs at the same
time in the same field; (v) weak recovery of economic activities after Covid pandemic.

Self Unemployed
Part timeemployed 2.3%
7.7% 3.62

Full time
86.4%

Figure 6: Which one best describe your status of the first employment?

Statistical result presented in Figure 6 above indicates that the most of graduates (86.4%)
work on the full time basis. It is worth noting that the majority of those (73.3%) reported that
their first jobs were releated to the degree earned from CTU.
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50 456
39.0
40
30
20 148
10
0.6
0

Not useful at all Not useful Somewhat useful Extremely useful

Figure 7: How useful is the knowledge and skills learned from CTU?

An approximately 85% of the alumni did express the perception that knowledge and skills
accquired during the academic program are almost useful and more relevant to their jobs.
Only 15% the remainings reported no usefulness of whats accquied from CTU to current

jobs.

%

35 32.7 315

30

25 21.8

20

15

10 7.9
5 l 3.1 18 12
0 - | —

0 1 2 3 4 5 6

Figure 8: How many times did the alumni change jobs since finding the first job

One third of the alumni is likely to have stable jobs since they succeeded in the searching
for the first job. While, there are 53% of the alumni changing their employment at least 1-2
times.
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2.3.3. Current status of employment

Information illustrated in Figure 9 below shows that more than 50% of the alumni already
have stable jobs with the permanent contract of employment agreement. Only close to 12%
of the surveyed alumni currently work underlying the temporary or job order basis. Due to
weak recovery of the economy from the Covid pandemic’s impacts, about 4-5% of alumni
presently are unemployed or doing business as self employed. Main reasons of the
unemployment shared by the alumni are: (i) business closed or decrease of employees; (ii)
searching for more suitable jobs; and (iii) family care.

Self employed Unemployed
Job 0.6% 4.1%
order/causal
4.1%

Contractual
31.4%

Tempora_ Permanent

77% 52.1%

Figure 9. Alumni’s current status of employment

A vast number of the alumni (51.2%) have the work experience in one year, because 56,5%
the surveyed alumni had just graduated in 2021 and 2022. While, 44.4% the remainings
also have worked at least 2-5 years.

%

60 51.2

50 44.4
40

30

20

10 3.8
0 |
<1 year 2-5 years 6-10 years 10+ years

0.6

Figure 10: Experience years of employment

It is not surprised about the large amount of the alumni working at low level of the job
position as employees, as mentioned above most of them have just participated in the labor
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market less than 5 years. While, some cases with more than 10 years of work experience
are often operational managers in companies of the service and manufacturing industry.

Operational Genaral Other
Team hddgnager manager 0.6%
0
15.8% 0-6% \

Employee
81.1%

Figure 11: Current job position of the alumni

2.3.4. The contribution of the academic program to the alumni’s employability
opportunity

The assessment of the alumni from the survey regarding with the contribution of the
academic program to their personal and professional growth was collected in using the
Likert scale from 1 (poor) to 4 (very high). The calculated result reported in Table 6 indicates
that the mean and mode of all observed aspects (items) are approximately 3, meaning
“high” rate. Among those items, the alumni expressed their assessment at high rate to skills
incorporated and offered by the academic program such as problem-solving skill, lifelong
learning skills, communication skills, and personality development. Meanwhile, the alumni
are likely not satisfied with whats learned from the academic program that helped them
getting much employability opportunities in abroad.

Table 6: Alumni’s assessment on the contribution of the academic program to their
personal and professional growth

1. 2. 3. 4. Total | Mean | Mode

Poor| Fair | High | Very

Aspects high
1. Practice of the profession 12| 243 | 37.3 37.3 | 100.0 3.1 3
2. Problem-solving skill 06| 124 | 46.2| 40.8| 100.0 3.3 3
3. Research skills 06| 20.1 | 43.2 36.1 | 100.0 3.1 3
4. Lifelong learning skills 1.2 | 13.0| 43.2 42.6 | 100.0 3.3 3
5. Communication skills 1.2 83| 37.3 53.3 | 100.0 3.4 3
6. Information technology skills 41| 189 | 46.2 30.8 | 100.0 3.0 3

Co-funded by the
Erasmus+ Programme _n
of the European Union



Situational Analysis Report (D3.3)
ECOViP

7. People management/ interpersonal

skills 1.8 | 17.2 | 49.1 32.0 | 100.0 3.1 3
8. Exposure to local/international

community  within the field of

specialization 59| 272 | 37.3| 29.6| 100.0 29 3
9. Meeting present and future

professional skills 1.8 | 18.3 | 52.1 27.8 | 100.0 3.1 3
10. Work promotion 1.2 | 20.7 | 46.7 31.4 | 100.0 3.1 3
11. Opportunity to work abroad 6.5| 29.0| 337 30.8 | 100.0 2.9 3
12. Personality Development 1.2 166 | 39.6| 426 | 100.0 3.2 3

The alumni’s assessment concerning the whats acquired during the academic program is
presented in Table 7 below. Similar to the assessment result collected from the survey of
the final-year students, all alumni have expressed their assessment at “high” and “very high”
rate on 15 items of the academic program that they experienced during the learning program
in CTU.

Table 7: Alumni’s assessment on aspects related to the academic program

1. 2. 3. 4. Total | Mean Mode
Poor| Fair | High | Very
Aspects high
1. Courses offered in the curriculum 06| 20.1| 46.7| 32.5| 100.0 3.1 3
2. Relevance of the program to your
professional requirements 36| 249 | 426 29.0 | 100.0 3.0 3
3. Extra-Curricular Activities 77| 219| 349 | 355 | 100.0 3.0 3
4. Internship/field trip/OJT 77| 189 | 26.6| 46.7| 100.0 3.1 3
5. Research  activities  (student’s
research project) 47| 201 | 52.7 22.5| 100.0 2.9 3
6. Interdisciplinary learning 24| 296 | 42.0 26.0 | 100.0 2.9 3
7. Teaching and learning environment | 0.6 | 11.8 | 50.3| 37.3| 100.0 3.2 3
8. Quality of Instruction 06| 7.7| 43.8| 47.9| 100.0 3.4 3
9. Teacher- Student Relationship 06| 124 | 37.3| 49.7| 100.0 3.4 3
10. Library Resources 0.0| 10.7 | 361 53.3 | 100.0 3.4 3
11. Science Laboratory
Resources/Business  simulation
Lab 41| 33.7 | 39.1 23.1| 100.0 2.8 3
12. Class Size 06| 24.3 | 491 26.0 | 100.0 3.0 3
13. Infrastructure and facilities 00| 26.0| 426 | 31.4 | 100.0 3.1 3
14. Professor’'s competence 00| 7.7| 296 62.7 | 100.0 3.6 4
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15. Attainment of program objectives
and outcomes

0.6

13.6

42.0

43.8

100.0

3.3

Employability performance measurement: the focus on different perspectives from the
target stakeholders (business/recruiters, local authorities, academic staffs)

2.3.5. Educational staff

Gender

Age
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Working university

Frequency | Percent

Can Tho Tourism College 1 10

Can Tho University 5 50

FPT University 1 10

Kien Giang College 1 10

Nam Can Tho University 1 10

Tay Do University 1 10

Total 10 100

Roles
Frequency | Percent

Academic staff collaborating with employment programs 2 20
Academic staff collaborating with both employment and
entrepreneurship programs 1 10
Academic staff collaborating with entrepreneurship programs 2 20
Technical staff collaborating with employment programs 1 10
Higher Management Staff: Rector, Vice-rector, Director, Dean 2 20
Professor (Full-time or Part-time Faculty Members) 2 20
Total 10 100

Does your University have a Career Center or Business Center devoted to providing
support to the students and graduates to get a job or start a business?

Frequency | Percentage

Yes, there are both centers belonging to a same

administrative unit 1 10
Yes, there is a Business Center but not Career Center 1 10
Yes, there is a Career Center, but not Business Center 4 40

No, there are none of these centers, but there are programs
and activities to support students and istsgraduates to find a

job and/or start a business 3 30
| don’t know 1 10
Total 10 100
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How these services contribute to increasing the opportunities to get a job

Maxim

Minimum | um Mean Std. Deviation
Regular/Main ~ Curricular at  your
University 2 5 410 0.994
Extracurricular internships 3 5 4.60 0.699
Curricular internships 3 5 4.50 0.707
International employment program 3 5 3.90 0.876
Career Hub or Start-up Center 3 5 3.78 0.667
Career Coaching 3 5 3.70 0.823
Career Guidance 3 5 3.70 0.823
Vocational training 3 5 3.89 0.928
Employment  prospection (Visits to
companies and companies presentation) 2 5 4.00 0.816
Job fair at national level 2 4 3.70 0.675
(private companies) 2 4 3.70 0.675
Job fair at government level 3 5 4.30 0.675
Job fair at university level 3 5 4.40 0.699
Job fair at faculty level 3 5 3.80 0.789
International internship program 3 5 3.90 0.738
National internship program 3 5 4.44 0.726
Training programs (soft skills training
such as leadership skills, communication
skills, 3 5 4.11 0.928

Please check the cell that corresponds to the level of importance of each of these factors
in the success of obtaining a job for university graduates in your university.

Erasmus+ Programme
of the European Union

Minimum | Maximum | Mean | Std. Deviation
Academic field of study 3 5| 4.40 0.843
Academic performance 3 5| 4.00 0.816
Foreign languages skills 3 5| 4.30 0.823
Previous work experience 3 5| 4.20 0.789
Ability to face a job interview 3 5| 3.80 0.632
Ability to learn and adapt 3 5| 410 0.738
Ability to prepare a job application
(Resume/CV, Cover letter) 3 5| 4.10 0.738
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Ability to use the job searching resources

(job portals...) 3 5| 4.00 0.667
Business orientated attitude 4 5| 470 0.483
Computing skills 3 5| 4.00 0.816
Creativity and innovation 4 5| 4.40 0.516
Decision making skills 3 5| 4.30 0.675
Interpersonal and communication skills 4 5| 4.60 0.516
Leadership skills 2 5| 3.60 1.075
Networking skills 3 5| 4.20 0.632
Proactivity 3 5| 4.40 0.699
Problem solving skills 3 5| 4.40 0.699
Teamwork skills 3 5| 4.30 0.675
Willingness to relocate for a job 3 5| 3.80 0.632
Gender 1 5| 240 1.265
Ethnicity/Race 1 5 2.30 1.337
The social origin (Education and Job

status of parents) 1 5| 270 1.160

The following is a set of factors based on the labor market and national regulations that
can be barriers to graduates securing an employment.

Please check the cell that corresponds to how problematic each of these factors is for you

Erasmus+ Programme
of the European Union

Minimum | Maximum | Mean | Std. Deviation

Employers not recruiting graduates 1 5 3.5 1.08
Lack of job vacancies 2 5 3.4 1.075
Complex hiring procedures 1 5 3.2 1.229
Educational mismatch with corporation
priorities 2 5 3.6 0.843
Labor market laws 2 4 3.1 0.738
Inequality for women 1 5 3.3 1.252
Inequality for minorities 1 5 3.3 1.252
Lack of opportunities to work abroad 2 5 3.6 0.966
Lack of recognition of degrees 2 5 3.7 0.949
Lack of regulation of work-life balance 1 5 3.3 1.252
Lack of intermediation agencies 1 4 2.7 0.949

Recruiters

Skills
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1 2. Fair 3 Vzlry Mea
Poor High | pigh | Total [n | Mode

Communication skills: interacting

with different people,

communicating  with  different

people, and managing different 0.0 9.1 100.0

people % | 0.0% | 90.9% % % | 3.09 3

Maintain professionalism: smile

appropriately, stay calm, react 0.0 27.3 | 100.0

appropriately % | 9.1% | 63.6% % % | 3.18 3

Communication: in verbal and 0.0 18.2 | 100.0

non-verbal forms % | 18.2% | 63.6% % % | 3.00 3

Business skills: use initiative, tailor

services to a variety of customers,

adhere to company standards

while  maintaining  customer | 0.0 18.2 | 100.0

satisfaction % | 27.3% | 54.5% % % | 2.91 3

Social skills: teamwork,

awareness of others, adaptive 0.0 18.2 | 100.0

behavior % | 36.4% | 45.5% % % | 2.82 3
0.0 27.3 | 100.0

Action % | 9.1% | 63.6% % % | 3.18 3
0.0 54.5| 100.0

Positive attitude % | 0.0% | 45.5% % % | 3.55 3

Arithmetic (calculation): invoice 9.1 9.1 100.0

processing % | 18.2% | 63.6% % % | 2.73 3
0.0 18.2 | 100.0

Professionalism % | 27.3% | 54.5% % % | 2.91 3
0.0 9.1 100.0

Self-motivated and proactive % | 63.6% | 27.3% % % | 2.45 2

Ethical behavior (related to

environmental and sustainability 0.0 455 | 100.0

skills) % | 0.0% | 54.5% % % | 3.45 3
0.0 9.1 100.0

Digital skills % | 18.2% | 72.7% % % | 2.91 3
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Most important skills to sucess

2.3.6. Other related stakeholders/ Recruiter

International
cooperation
17%
International
solo
6%
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14
13
9 9
8 I I

1. Launch at the 2. Send the 3. Send the 4. Geting introduction 5. Other
website/fanpage of recruitment recruitment from
the company information to information to friends/colleagues
employment service educational/training
centers institutes
Mea

1 2 3 4 | Total | n Mode
100.0

Practice of the profession 59% | 41.2% | 471% | 5.9% % | 2.53 3
100.0

Problem-solving skill 0.0% | 52.9% | 41.2% | 5.9% % | 2.53 2
100.0

Research/analysis skills 11.8% | 52.9% | 11.8% | 23.5% % | 2.47 2
100.0

Lifelong learning skills 59% | 471% | 17.6% | 29.4% % | 2.71 2
100.0

Communication skills 59% | 29.4% | 52.9% | 11.8% % | 2.71 3
100.0

Information technology skills 5.9% | 17.6% | 52.9% | 23.5% % | 2.94 2
People management/ 100.0

interpersonal skills 5.9% | 52.9% | 29.4% | 11.8% % | 2.47 2
100.0

Leadership competencies 11.8% | 41.2% | 35.3% | 11.8% % | 2.47 2
100.0

Critical Thinking Skill 59% | 47.1% | 23.5% | 23.5% % | 2.65 3
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Exposure to local community 100.0

within field of specialization 59% | 23.5% | 41.2% | 29.4% % | 2.94

Exposure to

International Community within 100.0

the field of Specialization 0.0% | 35.3% | 35.3% | 29.4% % | 2.94

Meeting present and future 100.0

professional skills 0.0% | 41.2% | 41.2% | 17.6% % | 2.76
100.0

Work promotion 0.0% | 41.2% | 41.2% | 17.6% % | 2.76
100.0

Opportunity to work abroad 17.6% | 23.5% | 47.1% | 11.8% % | 2.53
100.0

Personality Development 59% | 29.4% | 47.1% | 17.6% % | 2.76

Concluding remarks and discussions

A survey was conducted at Can Tho University (CTU) with 230 final-year students from
programs such as Tourism and Hospitality Management (THM), Tour Guide, IT, Natural
Sciences, and other fields. The results aimed to provide an overview of personal
characteristics and employability skills among students. The largest group of respondents
(50.4%) was from the THM program, followed by 16.1% from Tour Guide, and 33.5% from
other disciplines.

CTU has established the Center for Student Consultancy, Assistance, and Start-up
(CSCAS) to support students by offering seminars, short training programs, academic
performance improvement, student exchanges, internships abroad, career fairs, and
business collaborations. However, 51.3% of the respondents were unaware of the center’s
existence, with THM students being more informed about CSCAS than students from other
programs. Additionally, the “Innovation and Entrepreneurship” course has become
mandatory in all undergraduate programs, and the School of Economics offers an intensive
3-credit course on "Entrepreneurship and Starting a Business."

An online survey was also conducted with 169 alumni from CTU, primarily those who
graduated between 2020 and 2022. The alumni survey revealed that 58% of respondents
were female, with an average age of 25, and most (89.4%) were single. The survey
identified major challenges faced by new graduates in securing suitable jobs, such as lack
of work experience, limited foreign language skills, and competition in the job market.

Regarding the contribution of academic programs to alumni's personal and professional
growth, the results showed a generally high satisfaction rate. Alumni rated skills such as
problem-solving, lifelong learning, communication, and personality development highly.
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However, they expressed dissatisfaction with the program’s contribution to employability
opportunities abroad.

The analysis underscores the importance of enhancing employability and entrepreneurship
in tourism studies through targeted institutional support. While initiatives such as career
fairs, internships, and entrepreneurship courses have shown positive impacts, gaps in
awareness and accessibility persist. Addressing challenges like limited foreign language
skills and practical experience is vital. Collaboration between academia and industry,
alongside improved student engagement, will be crucial for fostering sustainable
development in the tourism sector across Vietnam and the Philippines.

Co-funded by the
Erasmus+ Programme _82
of the European Union



Situational Analysis Report (D3.3)
ECOViP

2.4. LYCEUM OF THE PHILIPPINES UNIVERSITY — BATANGAS
(LPU-B)

2.4.1. Alumni - Employability
A. PERSONAL INFORMATION

HFemale ®mMale

Figure 1. Distribution of the Alumni Sex

This pie chart depicts the gender distribution of alumni within the context of an employability
study. Males form the majority, accounting for 66% of the alumni, while females represent
34%. This indicates a greater representation of males among the alumni group. While males
are predominant, the 34% female representation suggests a considerable level of female
participation as well. The chart provides a clear overview of the gender balance among the
alumni, highlighting the male majority. Further context regarding the specific field or
program of these alumni would be helpful for a more comprehensive understanding.

The text also indicates that the values are "10; 34%" for females and "19; 66%" for males.
This might imply that 10 females and 19 males responded to the survey, for a total of 29
respondents.
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m20 - 24 years old ®25 - 29 years old
m 30 - 34 years old =35 - 39 years old

Figure 2. Distribution of the Alumni Age

This pie chart depicts the age distribution of alumni. The 25-29 age group is the most
prominent, representing 62% of the respondents. Combined with the 20-24 and 30-34 age
groups, a significant 97% of the alumni are within the 20-34 age range. This suggests a
relatively young alumni population, possibly indicating a recent graduation timeframe for the
surveyed group. The minimal representation of the 35-39 age group further emphasizes this
trend. The chart provides a clear overview of the age demographics of the alumni,
highlighting the concentration of individuals in their mid-twenties to early thirties.

1, 3%

® Married (include those not living with spouse) ®Single ®Widow or Widower

Figure 3. Distribution of the Alumni Civil Status
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This pie chart depicts the civil status of the alumni. An overwhelming 83% are single,
indicating a predominantly unmarried alumni population. Married individuals represent
14%, while widows or widowers make up only 3%. This distribution aligns with the young
age profile observed in the previous chart, as a large proportion of individuals in their mid-
twenties to early thirties are likely to be single. The chart provides a clear overview of the
marital status of the alumni, highlighting the prevalence of single individuals within this
group. The data suggests a correlation between the young age of the alumni and their
predominantly single status.

B. EDUCATIONAL INFORMATION

Academic year graduated Frequency Percentage (%)
2014-2015 6 20.7
2015-2016 6 20.7
2016-2017 1 3.4
2017-2018 5 17.2
2018-2019 3 10.3
2020-2021 4 13.8
2021-2022 4 13.8

How long did it take you to find a job
since obtaining your degree?

Within 6 months 23 79.3
Between 6 and 12 months 4 13.8
Between 1 and 2 years 2 6.9

Which one best describes your status
during your first employment?

Working full-time 26 89.7
Working part-time but seeking full-time

1 3.4
work
Self-employed 2 6.9

Was your first job related to the degree

you earned?

No 4 13.8
Yes 25 86.2
How useful is the knowledge and skills

learned from the university?

Extremely useful 14 48.3
Somewhat useful 15 51.7
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The table provides a comprehensive overview of the educational background and initial
employment experiences of a cohort of alumni. Analyzing the distribution of graduation
years, it is evident that the survey encompasses a relatively recent timeframe, spanning
from 2014 to 2022. The highest concentration of graduates is found in the 2014-2015 and
2015-2016 academic years, each representing 20.7% of the respondents. This suggests
that the data might be particularly relevant for understanding the outcomes of alumni who
have had a few years to establish themselves in the workforce. The subsequent years,
2016-2017,2017-2018, 2018-2019, 2020-2021 and 2021-2022, show a decreasing trend in
representation, which is logical given the more recent graduation dates.

A particularly encouraging finding is the swiftness with which these alumni transitioned into
the workforce. An overwhelming 79.3% secured employment within just six months of
obtaining their degrees. This rapid transition speaks volumes about the effectiveness of the
educational program and the employability of its graduates. Furthermore, the fact that an
additional 13.8% found jobs within six to twelve months, and only a small fraction (6.9%)
took between one and two years, reinforces the notion of a successful job placement rate
for this group. This data point strongly suggests that the education received has adequately
prepared these individuals for a relatively seamless entry into the professional world.

Delving into the nature of their first employment, the data reveals that a decisive majority,
89.7%, were engaged in full-time positions. This high percentage of full-time employment
underscores the success of these alumni in securing stable and substantial positions early
in their careers. The small percentages of those working part-time while seeking full-time
work (3.4%) and those who were self-employed (6.9%) are not unusual and represent
expected variations in early career paths. It is also relevant that the self-employed
percentage is higher than the part-time one, signaling that there is an entrepreneurial spirit
in the graduates.

The relevance of the academic program to the alumni's professional pursuits is further
highlighted by the fact that 86.2% reported their first job was directly related to the degree
they earned. This strong correlation between education and employment indicates that the
curriculum and training provided are well-aligned with the demands of the job market. It
suggests that the program effectively equips students with the specific knowledge and skills
needed to succeed in their chosen fields. The small fraction who found themselves in
unrelated fields could owe to personal preferences or economic circumstances.

Finally, the alumni's perception of the usefulness of their education is overwhelmingly
positive. Every single respondent rated the knowledge and skills learned from the university
as either "Extremely useful" (48.3%) or "Somewhat useful" (51.7%). This unanimous
endorsement of the program's practical value is a testament to its effectiveness in preparing
students for real-world challenges. It reflects a high degree of satisfaction with the education
received and suggests that the program successfully delivers on its promise of providing

Co-funded by the
Erasmus+ Programme — 86
of the European Union



Situational Analysis Report (D3.3)
ECOViP

relevant and applicable knowledge and skills. This positive feedback loop reinforces the
effectiveness of the university's curriculum and teaching methods in fostering career
readiness among its graduates.

2.4.2. CURRENT EMPLOYMENT STATUS

Job status Frequency Percentage (%)
Permanent 20 69.0
Contractual 7 24 .1
Job order/casual 1 3.4
Self-employed 1 3.4
Organization’s ownership

Private 21 72.4
Public 5 17.2
Joint-stock venture 1 3.4
100% foreign investment 2 6.9
Length of service in your current

employment or self-employment

Below 1 year 10 34.5
2 -5 year 16 55.2
6 — 10 yea 3 10.3
In the case of paid-employment, what is

your current job level position?

Employee 21 73.4
Team head 4 13.8
Analyst 2 6.9
HEAD CHEF 1 3.4
IT Engineer 1 3.4

The table provides a comprehensive overview of the educational background and initial
employment experiences of a cohort of alumni. Analyzing the distribution of graduation
years, it is evident that the survey encompasses a relatively recent timeframe, spanning
from 2014 to 2022. The highest concentration of graduates is found in the 2014-2015 and
2015-2016 academic years, each representing 20.7% of the respondents. This suggests
that the data might be particularly relevant for understanding the outcomes of alumni who
have had a few years to establish themselves in the workforce. The subsequent years,
2016-2017,2017-2018, 2018-2019, 2020-2021 and 2021-2022, show a decreasing trend in
representation, which is logical given the more recent graduation dates.

A particularly encouraging finding is the swiftness with which these alumni transitioned into
the workforce. An overwhelming 79.3% secured employment within just six months of
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obtaining their degrees. This rapid transition speaks volumes about the effectiveness of the
educational program and the employability of its graduates. Furthermore, the fact that an
additional 13.8% found jobs within six to twelve months, and only a small fraction (6.9%)
took between one and two years, reinforces the notion of a successful job placement rate
for this group. This data point strongly suggests that the education received has adequately
prepared these individuals for a relatively seamless entry into the professional world.

Delving into the nature of their first employment, the data reveals that a decisive majority,
89.7%, were engaged in full-time positions. This high percentage of full-time employment
underscores the success of these alumni in securing stable and substantial positions early
in their careers. The small percentages of those working part-time while seeking full-time
work (3.4%) and those who were self-employed (6.9%) are not unusual and represent
expected variations in early career paths. It is also relevant that the self-employed
percentage is higher than the part-time one, signaling that there is an entrepreneurial spirit
in the graduates.

The relevance of the academic program to the alumni's professional pursuits is further
highlighted by the fact that 86.2% reported their first job was directly related to the degree
they earned. This strong correlation between education and employment indicates that the
curriculum and training provided are well-aligned with the demands of the job market. It
suggests that the program effectively equips students with the specific knowledge and skills
needed to succeed in their chosen fields. The small fraction who found themselves in
unrelated fields could owe to personal preferences or economic circumstances.

Finally, the alumni's perception of the usefulness of their education is overwhelmingly
positive. Every single respondent rated the knowledge and skills learned from the university
as either "Extremely useful" (48.3%) or "Somewhat useful" (51.7%). This unanimous
endorsement of the program's practical value is a testament to its effectiveness in preparing
students for real-world challenges. It reflects a high degree of satisfaction with the education
received and suggests that the program successfully delivers on its promise of providing
relevant and applicable knowledge and skills. This positive feedback loop reinforces the
effectiveness of the university's curriculum and teaching methods in fostering career
readiness among its graduates.

CONTRIBUTION OF KNOWLEDGE AND SKILLS LEARNED TO THE
EMPLOYABILITY OPPORTUNITY

Contribution of your academic program to your personal and professional growth

ltems Mean Verbal Interpretation | Rank
Practice of the profession 3.31 High 11.5
Problem-solving skill 3.38 High 7
Research skills 3.34 High 10
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Lifelong learning skills 3.38 High 7
Communication skills 3.41 High 4
Information technology skills 3.21 High 14.5
People management/ interpersonal 338

skills ' High 7
Leadership competencies 3.38 High 7
Critical Thinking Skill 3.43 High 3
Exposure to local community within 308

field of specialization ' High 13
Exposure to International Community 338

within the field of Specialization ' High 7
Meeting present and future 345

professional skills ' High 1
Work promotion 3.21 High 14.5
Opportunity to work abroad 3.31 High 11.5
Personality Development 3.45 High 2
Composite Mean 3.35 High

Legend: 3.50 — 4.00 = Very High; 2.50 — 3.49 = High, 1.50 — 2.49 = Fair; 1.00 — 1.49 = Poor

The table reveals that respondents rated the contribution of their academic program highly
across all assessed items, with a composite mean of 3.35. "Meeting present and future
professional skills" and "Personality Development" received the highest ratings, with means
of 3.45. This suggests that the academic program is perceived as effective in preparing
students for their careers and fostering personal growth.

"Communication skills" and "Critical Thinking Skills" were also rated highly, with means of
3.41 and 3.43 respectively. These skills are essential for success in any profession. This
high rating suggests that the academic program effectively equips students with vital
communication and critical thinking abilities that will be extremely valuable in the workplace.
These are highly transferable skills.

The lowest-rated items were "Information technology skills" and "Work promotion”, both
receiving a mean of 3.21. Although still rated "High," these lower scores indicate areas
where the program could potentially improve. Respondents may feel that there is room to
enhance IT training and support for career advancement within their academic program.

"Exposure to the local community within the field of specialization" received a mean of 3.28.
This was the third lowest score, but still considered high. There is a minimal difference in
scores between the highest and lowest items. This indicates respondents generally feel
there are benefits from the community exposure they receive.

Aspects of the academic program you earned from your school/university
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ltems Mean Verbal Interpretation = Rank
Courses offered in the curriculum 3.10 High 14
Relevance of the program to your

. . 3.17 .
professional requirements High 12
Extra-Curricular Activities 3.07 High 15
Internship/fieldtrip/OJT 3.14 High 13
Research activities (student’s research 331
project) ' High 8.5
Interdisciplinary learning 3.41 High 2.5
Teaching and learning environment 3.45 High 1
Quality of Instruction 3.31 High 8.5
Teacher- Student Relationship 3.31 High 8.5
Library Resources 3.31 High 8.5
Science Laboratory 331
Resources/Business simulation Lab ’ High 8.5
Class Size 3.41 High 2.5
Infrastructure and facilities 3.38 High 4.5
Professor’'s competence 3.31 High 8.5
Attainment of program objectives and 338
outcomes ' High 4.5
Composite Mean 3.29 High

Legend: 3.50 — 4.00 = Very High, 2.50 — 3.49 = High, 1.50 — 2.49 = Fair; 1.00 — 1.49 = Poor

This table assesses aspects of an academic program, with all items rated "High" and a
composite mean of 3.29. "Teaching and learning environment" received the highest rating
(3.45), suggesting that students are particularly satisfied with this aspect. "Class Size" and
"Interdisciplinary learning" also scored highly, both with a mean of 3.41, indicating positive
perceptions of class sizes and the program's interdisciplinary approach.

Several items, including "Quality of Instruction," "Teacher-Student Relationship," "Library
Resources," "Science Laboratory Resources/Business simulation Lab," and "Professor's
competence," all received the same mean score of 3.31. While still "High," this clustering
suggests these areas, although satisfactory, could potentially be areas for focused
improvement or differentiation within the program. They all tied for a ranking of 8.5.

The lowest-rated aspects were "Extra-Curricular Activities" (3.07), "Courses offered in the
curriculum" (3.10), and "Internship/fieldtrip/OJT" (3.14). These lower ratings highlight
potential areas where the academic program could be enhanced. Students may desire more
diverse or enriching extra-curricular options, more relevant coursework, or improved
practical training experiences, such as internships, to better prepare them for their careers.
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"Relevance of the program to your professional requirements" was ranked 12th, with a
mean score of 3.17. Although still in the "High" category, this suggests that students
perceive a need for improvement in aligning the program with their future career needs.
There is an opportunity for the institution to strengthen the connection between academic
learning and professional requirements.

Concluding remarks and discussions

The employability study conducted by Lyceum of the Philippines University — Batangas
(LUP-B) reveals important insights into alumni gender distribution and the relevance of the
academic program to their careers. The pie chart shows a male majority, with 66 % of alumni
being male and 34% female. This indicates a gender disparity, but the 34% female
representation highlights notable female participation as well. Additional details on the
specific fields or programs of the alumni would provide a more comprehensive view of this
gender distribution.

A significant 86.2% of alumni reported that their first job was directly related to the degree
they earned, underscoring the strong alignment between the university’s curriculum and the
job market demands. This indicates that the academic program successfully equips
students with the skills and knowledge needed for their careers.

Alumni feedback regarding the usefulness of their education is overwhelmingly positive,
with all respondents rating their education as either "Extremely useful" (48.3%) or
"Somewhat useful" (51.7%). This suggests a high level of satisfaction with the practical
value of their degrees.

However, the study also identifies areas for improvement. The lowest-rated aspects were
"Extra-Curricular Activities" (3.07), "Courses offered in the curriculum" (3.10), and
"Internship/fieldtrip/OJT" (3.14). These lower ratings suggest that alumni feel these areas
could be more enriching and better aligned with career preparation. Additionally, while the
"Relevance of the program to your professional requirements" received a rating of 3.17, it
indicates that there is room for improvement in further aligning the program with future
career needs.
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POLYTECHNIC UNIVERSITY OF THE PHILIPPINES (PUP)

The successful transition from education to employment is crucial in today's dynamic job
market. It's essential to our institution's growth and students' success. To shed light on their
preparedness and success in securing fulfilling careers, we areanalyzings to evaluate our
students' employability status.

Why is this analysis critical? It will enable us to:

1.

Evaluate the effectiveness of our educational programs: Does the curriculum equip
students with the skills and knowledge employers demand? By identifying areas for
improvement in skills development, we can make targeted initiatives that promote
growth and development.

Develop targeted support systems: Can we provide career counseling, internship
opportunities, or industry connections to enhance graduate readiness? These
connections could create job opportunities, valuable information, innovative ideas,
and career advice to academic and other stakeholders.

This report will examine various factors that influence employability, including:

1.

Whether the university has any organization supporting the students and graduates
in getting a job or starting a business.

What kinds of supporting activities related to career opportunities are often taken at
the university?

The contribution of academic programs to students' personal and professional
growth.

By analyzing these aspects, we'll gain valuable insights into the overall employability
landscape of our student body. Armed with this knowledge, we can make informed
decisions and implement strategies that bridge the gap between education and successful
careers.

The following sections of this study will present the detailed findings, analysis, and
recommendations based on the graduate employability analysis.

Co-funded by the
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PERSONAL INFORMATION
Table 1.1 Distribution of Students’ Gender

GENDER FREQUENCY %
Female 77 77
Male 19 19
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TOTAL

100

100

Table 1.1 Distribution of Students' Gender" shows that most students are female, at

Table 1.2 Distribution of Students’ Age

77%. There are 19% male students and 4% who identify as other

AGE FREQUENCY | %

21 years old 3 3
22 years old 73 73
23 years old 21 21
24 years old 3 3
TOTAL 100 100

Table 1.2 shows that only a few students fall under the youngest and oldest age
categories (21 and 24 years old, respectively). Each of these age groups has only three
students, which accounts for 3% of the total student population. The largest age group is
the 22-year-old group, which consists of 73 students and forms the majority of the student
population, i.e., 73%.21% of the students are aged 23, which equates to 21 students in
total.

2.5.2. EDUCATIONAL INFORMATION

Table 2 Distribution of Students’ Program

ACADEMIC PROGRAM FREQUENCY %
Tourism Management 59 59
Hospitality Management 14 14
Transportation Management 27 27
TOTAL 100 100

Table 2 displays information on three academic programs and the number of students
currently enrolled in each program. Additionally, the table provides the percentage of
students enrolled in each program.

The Tourism Management program has the most students enrolled, with a total of 59,

making up 59% of the total students. The Transportation Management program has 27
students enrolled, which accounts for 27% of the total. Finally, the Hospitality
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Management program has the fewest students enrolled, with 14, making up 14% of the
total students.

2.5.3. CAREER SUPPORTING STATUS

Table 3. University’s Support to Students

Does your university have any organization devoted to Frequency | Percentage
providing support to the students and graduates to get a (%)
job or start a business?

Yes, there are both center belonging to different

administrative units Y 24 24.0
Yes, there are both center belonging to a same

administrative unit 53 53.0
No, there are none of these centers, but there are

programs and activities to support students 3 3.0
| do not know 20 20.0
Others 0 0

What kinds of the supporting activities related to career
opportunities are often taken at school?

Talk Shows on career path 0 0
Seminars on preparing a CV, job application skills 32 32.0
Job fair/career day 42 42.0
Job interview sessions (internship, employees) 18 18.0
Career related field trips 0 0
Job information dissemination 8 8.0
Scholarship awards 0 0
Others 0 0
How often are these supporting activities organized in

your school?

1 — 2 times per year 55 55.0
3 — 5 times per year 42 42.0
6 — 10 times per year 3 3.0
More than 10 times per year 0 0

Table 3 unveils the crucial findings of a comprehensive survey, a significant
endeavor to assess the availability and frequency of career support services at our
esteemed university. This survey was designed to address two pivotal questions: Does our
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university offer career support services? If so, what are these services, and how often are
they provided?

As per the survey, 77% of the respondents affirmed that our university provides
career support services to our students and graduates. These services, a testament to our
comprehensive approach, are often dispensed through dedicated centers or various
programs and activities spanning multiple departments. Interestingly, 20% of the
respondents noted that while the university lacks dedicated centers, it still offers some form
of career support.

The survey also revealed a comprehensive range of career support services offered
by universities, which include seminars on CV and job application skills (32%), job interview
sessions for internships and employment opportunities (42%), job fairs or career days
(18%), and job information dissemination (8%). This variety underscores the university's
commitment to providing a holistic career support system.

Delving into the frequency of these services, 55% of the respondents reported that
they are offered 1-2 times per year, a testament to our commitment. This was followed by
42% who stated they are offered 3-5 times yearly, showcasing our dedication. A mere 3%
of the respondents reported that these services are offered more than ten times per year, a
figure we can strive to improve upon.

KNOWLEDGE AND SKILLS LEARNED TO THE EMPLOYABILITY
OPPORTUNITY WHILE STUDYING THE PROGRAM

Table 4. 1 Contribution of Academic Program to Students’ Personal and
Professional Growth

Items Mean | Verbal Rank
Interpretation

Practice of the profession 4.22 Very High 3
Problem-solving skill 4.03 Very High 7
Research skills 4.15 Very High 4
Lifelong learning skills 4.05 Very High 5
Communication skills 4.05 Very High 5
Information technology skills 3.75 Very High 12
People management/ interpersonal skills 3.90 Very High 9
Leadership competencies 3.56 Very High 14
Critical Thinking Skill 3.90 Very High 9
Exposure to local community within field of 365

specialization ' Very High 13
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Exposure to International Community within the 330

field of Specialization ' High 15
Meeting present and future professional skills 3.85 Very High 11
Work promotion 4.25 Very High 2
Opportunity to work abroad 4.42 Very High 1

Personality Development 3.95 Very High 8

Composite Mean 3.94 | Very High

Legend: 3.50 — 4.00 = Very High; 2.50 — 3.49 = High; 1.50 — 2.49 = Faqir; 1.00 — 1.49 =
Poor

Table 4.1 displays different academic programs' contribution to students' personal
and professional growth. It uses a scale of 1.00 to 4.50, where a score of 1.00 represents
"Poor" and 4.50 represents "Very High." Here are the key findings from the table:

The academic programs contribute significantly to students' personal and
professional growth. The average score for all items is 3.94, which falls under the "Very
High" category. The program contributes the most towards students' opportunities to work
abroad (4.42), followed by work promotion (4.25) and practice of the profession (4.22). The
lowest-ranked item (3.30) is exposure to the international community within the field of
specialization. This score falls under the "High" category.

Here are some additional observations: The program develops some skills, including
problem-solving (4.03), research (4.15), communication (4.05), and lifelong learning (4.05),
all of which score very high. The program adequately prepares students for the job market,
with meeting future professional skills (3.85) and information technology skills (3.75)
receiving very high ratings. However, there is scope for improvement in leadership
development (3.56).

It is crucial to note that this table only shows the students' perceptions and may not
reflect the programs' actual impact

Table 4.2 Respondents’ Rating of Their Academic Program

Items Mean Verbal Rank
Interpretation

Courses offered in the curriculum 4.35 Very High 1
Relevance of the program to your professional

: 415 .
requirements Very High 5
Extra-Curricular Activities 3.52 Very High 9
Internship/field trip/OJT 4.25 Very High 3
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Research activities (student’s research project) 4.05 Very High 7
Interdisciplinary learning 3.50 Very High 12
Teaching and learning environment 3.52 Very High 9
Quality of Instruction 4.22 Very High 4
Teacher- Student Relationship 4.30 Very High 2
Library Resources 3.52 Very High 9
Science Laboratory Resources/Business 3 40
simulation Lab ' High 13
Class Size 3.15 High 14
Infrastructure and facilities 3.15 High 14
Professor’'s competence 415 Very High 5
Attainment of program objectives and outcomes 4.05 Very High 7
Composite Mean 3.82 | Very High

Legend: 3.50 — 4.00 = Very High; 2.50 — 3.49 = High; 1.50 — 2.49 = Faqir; 1.00 — 1.49 =

Poor

Table 4.2 displays the ratings given by students for different aspects of their
academic program. The ratings are 1.00 to 4.50, with interpretations ranging from "Poor" to
"Very High." Here are some key findings: Overall, students rated the program very highly,
with an average score of 3.82, falling under the "Very High" category.

The following aspects were rated highest by students: Teacher-Student
Relationship (4.30); Courses offered in the curriculum (4.35); Quality of Instruction (4.22);
Professor's competence (4.15); Internship/field trip/OJT (4.25)

The aspects rated lowest are Class size (3.15), which falls under the "High" category;
infrastructure and facilities (3.15), which also falls under the "High" category; Library
Resources (3.52), which falls under the "Very High" category; and interdisciplinary learning
(3.50), which also falls under the "Very High" category.

Some observations can also be noted, such as Students giving high ratings to
aspects related to the quality of teaching, such as courses offered, instructors, and the
relationship with teachers. Students also rated their experience with internships and field
trips very highly. There is room for improvement in class size, infrastructure, and facilities.

It is important to note that this table only reflects the students' perceptions and may
not reflect the actual quality of the program.
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2.5.5. 3. Concluding remarks and discussions

The Polytechnic University of the Philippines (PUP) provides insights into student
enroliment and satisfaction within its academic programs. The Tourism Management
program has the highest number of students enrolled, followed by the Transportation
Management program and the Hospitality Management program with fewer students.

In terms of overall satisfaction, students rated their academic experience highly, particularly
in areas such as teacher-student relationships, course offerings, quality of instruction,
professor competence, and internship/field trip experiences. These aspects received strong
ratings, reflecting student satisfaction with the quality of teaching and practical learning
opportunities.

However, some areas were rated lower, including class size and infrastructure/facilities,
which were identified as areas for potential improvement. Additionally, library resources and
interdisciplinary learning were also rated lower but still received favorable reviews.

In short, while students expressed high satisfaction with the teaching quality and practical
components of their academic programs, there is room for enhancement in certain aspects
like class size and campus infrastructure. It is important to note that these findings are based
on student perceptions, which may not fully reflect the actual quality of the programs.

2.6. UNIVERSITY OF SAN CARLOS (USC), THE PHILLIPINES 3.2

2.6.1. Respondents’ Profile:

Figure 1
Gender of the Students

Sex

101 responses

® Male
@ Female

Table 1. Age of the Students
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The majority of the respondents are female, accounting for 73.3% of the total responses,
while males make up 28.7%. This significant difference indicates that females are
predominantly represented in this data set.

Age Count Percentage
15-20 years old 0
21-25 years old 24 24
26-30 years old 53 54
31-35 years old 21 20
36 years older 2 2

The age distribution of respondents is summarized in the table, with the majority falling
within the 26-30 years old age group, accounting for 54% of the total respondents. This is
followed by the 21-25 years old group, representing 24%, and the 31-35 years old group at
20%. Respondents aged 36 years and older make up only 2% of the sample, while there were
no respondents in the 15-20 years old category. This distribution suggests that the majority
of respondents are in their late twenties to early thirties, likely reflecting a population in a
transitional or active phase of their careers or personal endeavors.

Table 2. Academic Disciplines of the Students

@ Touri=m Managemsnt
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The chart illustrates the distribution of respondents based on their academic disciplines.
The largest proportion of respondents, 38%, belong to the Tourism Management program,
followed by 32% from BSTM (Bachelor of Science in Tourism Management). A smaller
proportion, 17.8%, comes from Hospitality Management, while 8.8% represent Business
Administration. Other fields, such as Information Communication Technology (ICT),
Natural Sciences/Biology, and Entrepreneurship, make up minimal shares of the total.

Figure 2

Year Graduated

@ Batch 2017-2013
@ Baich 2018-2019

Batch 2019-2020
@ Batch 2020-2021
@ Batch 2021-2022

The pie chart illustrates the distribution of respondents based on their year of graduation.
The largest group of respondents, comprising 49.5%, graduated in the Batch 2021-2022,
indicating a recent and dominant representation in the sample. This is followed by 22.8%
from the Batch 2018-2019 and 17.8% from the Batch 2017-2018. A smaller proportion of
respondents, those from the Batch 2019-2020 and Batch 2020-2021, account for a
relatively minor share of the total, with noticeable diversity in representation across the
years. The chart highlights a strong focus on more recent graduates, particularly those
from the most recent batch.

Table 3. Present Job Status

Do you presently have a job (including part-time)? Count Percentage
Yes 97 96
No 3 4
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The table indicates the present job status of respondents, with the majority, 96%, currently
employed, including part-time jobs. Only a small proportion, 4%, reported not having a
job. This suggests that the vast majority of respondents are actively engaged in the
workforce, reflecting a strong employment rate among the sample population.

(if yes) Are you working in a job related to your field of study?

Figure 3
Job Fields
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Figure 3 represents the distribution of respondents based on whether they are working in
a job related to their field of study in Tourism and the industries they are employed in.
The majority, 34.3%, are engaged in the Hotels and Restaurants sector, directly aligning
with their field of study. This is followed by 22.9% in the Wholesale and Retail Trade
industry, which may still involve tourism-related roles, such as hospitality or customer
service.

Smaller proportions of respondents work in sectors such as Manufacturing (11.4%),
Transport, Storage, and Communication, and Education, among others. These reflect a
mix of industries, some of which may be indirectly connected to Tourism. The chart
highlights that while a significant number of respondents work in jobs directly aligned
with their field, others have diversified into related or unrelated sectors, showcasing the
adaptability of graduates in various industries.

Table 4
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(if no) Are you currently looking for a job? Count Percentage
Yes 25 24
No 76 76

The table reflects the job-seeking status of respondents who are not currently employed.
Among them, 24% are actively looking for a job, while the majority, 76%, are not seeking

employment at the moment. This indicates that a significant proportion of respondents
are either content with their current situation or have other reasons for not actively
pursuing job opportunities. The data suggests varying priorities or circumstances
influencing the job search behavior of respondents.

Table 5. Business Venture
Do you own some business ventures? Count Percentage
Yes 13 12
No 88 88

Table 5 shows that only 12% of respondents currently own business ventures, while the
majority, 88%, do not have any business ownership. This indicates that a relatively small
proportion of respondents have ventured into entrepreneurship, suggesting that most are
either focused on employment or have not yet pursued entrepreneurial opportunities.

2.6.2. AWARENESS OF ENTREPRENEURSHIP EDUCATION &
ENTREPRENEURIAL OPPORTUNITIES

Entrepreneurial opportunity is exogenous to the entrepreneur as well as opportunity
recognition depends on the cognition of the individual(s) involved (according to the Theory

of Entrepreneurial Competence).

Table 6. Perception of Training Program at HEI

Perception of training program at HEI in progress or completed Mean Standard VI
in direction of entrepreneurial opportunities Deviation

1.The curriculum provided valuable insights into starting and 4.13 0.15 Agree
managing a business.

2.The curriculum content was relevant and practical for real-world 4.24 0.45 Strongly
application. Agree
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3.The program materials and resources were well-organized and 4.19 0.84 Agree

easy to follow.

4.The instructors/facilitators were knowledgeable and engaging. 3.96 0.75 Agree

5.The curriculum helped me in understanding the market 4.21 0.65 Strongly

opportunities and potential challenges. Agree

6.The curriculum equipped me with essential skills for business 432 0.54 Strongly

planning and strategy development. Agree

7.The curriculum provided adequate information about marketing 4.19 0.96 Agee

and branding strategies.

8.The financial management component of the curriculum was 4.08 0.92 Agree

helpful in understanding business finances.

9.The curriculum covered relevant legal aspects of starting and 3.85 0.85 Agree

running a business venture.

10.The program offered opportunities for networking and 431 0.64 Strongly

collaboration with other aspiring entrepreneurs. Agree

11.0verall, the program met my expectations in terms of exploring- 428 0.98 Strongly
Agree

and-exploiting entrepreneurial opportunities.

The curriculum was highly regarded for its effectiveness in providing valuable insights into
starting and managing a business, with participants rating it highly in terms of content
relevance, practical application, and overall organization. With mean scores ranging from
4.13 to 4.24, the curriculum was seen as both informative and practical, equipping
participants with knowledge essential for navigating the complexities of business
management. The inclusion of well-organized materials and resources, combined with
knowledgeable and engaging instructors, further strengthened the program’s ability to
deliver a meaningful and impactful learning experience. These components reflect the
curriculum's ability to bridge theoretical concepts with real-world entrepreneurial
challenges effectively.

Participants also appreciated the curriculum’s specific focus on business-related skills,
including business planning, strategy development, marketing, and financial management.
Notably, the program excelled in equipping participants with essential skills for business
planning, achieving the highest mean score of 4.32. Opportunities for networking and
collaboration were also highly valued, with a mean of 4.31, emphasizing the importance of
building connections in entrepreneurial success. Overall, the program met and even
exceeded participants’ expectations in fostering entrepreneurial exploration, achieving a
very high interpretation with a mean score of 4.28. While the curriculum’s coverage of legal
aspects of business and financial management was rated slightly lower, it still garnered
positive feedback, affirming the program’s comprehensive approach to entrepreneurial
education.
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Table 7. Services in direction of awareness of opportunities

Services in direction of awareness of opportunities Mean SD 124
Regular/Main Curricular at your University 4.15  0.51 Useful
Extracurricular internships 4.05 0.72 Useful
Curricular internships 4.09 0.51 Useful
International employment 417 1.04 Useful
program

Career Hub or Start-up Center 423 0.85 Completely
Useful

Career Coaching (focus on career skills) 428 1.05 Completely
Useful
Career Guidance (focus on dealing with issues) 395 0.83 Useful
Vocational training 3.88  0.81 Useful

Employment prospection (Visits to companies and 428 0.53  Completely
companies presentation) Useful

Job fair at national level 435 0.62  Completely
(private companies) Useful

Job fair at government level 438 0.68  Completely
Useful

Job fair at university level 422 042  Completely
Useful

Job fair at faculty level 453 049  Completely
Useful

International internship 451 0.52  Completely
program Useful
National internship program 4.16 0.38 Useful

425 0.72  Completely
Training programs (soft skills training such as leadership skills, useful

communication skills,
Teamwork, creative thinking and problem solving), talk shows, etc

Conference/Seminar/Workshop support in polishing/preparing CVs 451 0.58  Completely
and interviews Useful

The table highlights the perceived usefulness of various university services in increasing
entrepreneurial opportunities and supporting business ventures. Most services were rated as
either "useful" or "completely useful,”" with faculty-level job fairs, international internships,
and training programs on CV preparation and interview skills receiving the highest ratings.
These services demonstrate their effectiveness in equipping students with practical skills,
networking opportunities, and global exposure. Other services, such as regular curricular
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activities, extracurricular and curricular internships, and career hubs, were also rated
positively, showing their importance in fostering entrepreneurial development. However,
services like vocational training and career guidance, while considered useful, received
comparatively lower ratings, indicating areas for potential improvement.

The variability in feedback, as reflected in the standard deviations, suggests differences in
how consistently these services are delivered or accessed. For example, national internship
programs and university-level job fairs had low variability, showing consistent positive
feedback. In contrast, services such as career coaching and international employment
programs showed higher variability, potentially reflecting disparities in quality or
accessibility. Moving forward, universities can enhance underperforming services like
vocational training and career guidance to better align with entrepreneurial objectives and
standardize the delivery of services like career coaching to reduce variability. At the same
time, high-impact services, such as faculty-level job fairs and international internships,
should be further strengthened to maximize their contributions to entrepreneurial
development.

Table 8. Services in Direction of Awareness of Opportunities

Services in direction of awareness of opportunities Mean SD | 44
Incubator /Co-working spaces 421 0.85 Completely
Useful

Entrepreneurship program (institutional coordination of all 4.13 0.73 Useful

entrepreneurship

activities)

Subjects where entrepreneurship is developed through curricular 4.36 0.53 Completely

content Useful

Business competitions 3.96 0.68 Useful

Network of partners that students can contact for support for their business 3.86 0.55 Useful

ideas

Mentoring program 3.85 0.82 Useful

Finance resources 3.78 1.02 Useful

Entrepreneurship Training program 4.11 0.86 Useful
3.87 0.52 Useful

Training programs (soft skills training such as leadership skills,
communication skills,
Teamwork, creative thinking and problem solving), talk shows, etc
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Conference/Seminar/Workshop support in polishing/preparing CVs 3.88 0.57 Useful
and interviews

The table evaluates various services provided by the institution to enhance students'
knowledge, skills, and attitudes for starting a business. Using a scale of 1 to 5, the majority
of the services were rated as "useful," with some earning a "completely useful" verbal
interpretation. Incubator/Co-working spaces and subjects where entrepreneurship is
developed through curricular content stood out as the most impactful services, with mean
scores of 4.21 and 4.36, respectively. These results indicate that providing dedicated spaces
and integrating entrepreneurship into the curriculum significantly contributes to
entrepreneurial readiness. However, the variability in responses, as reflected by the standard
deviations, suggests differing levels of accessibility or quality among these services.

Other services, such as entrepreneurship programs, business competitions, and mentoring
programs, were rated as "useful," with mean scores ranging from 3.85 to 4.13. Despite being
effective, these services may benefit from enhancements to achieve a stronger impact.
Resources like finance resources (mean: 3.78) and soft skills training programs (mean: 3.87)
were rated lower in comparison, suggesting the need for more robust implementation or
accessibility to these services. While the majority of services are perceived as useful,
targeted improvements in mentoring, finance resources, and soft skills programs could
further strengthen students' preparedness to start their own businesses.

2.6.3. ENTREPRENEURIAL COMPETENCY & ENTREPRENEURIAL
OPPORTUNITY

Entrepreneurship Competency: “Entrepreneurial competency is a set of skills and behavior
needed to create, develop, manage, and grow a business venture”.
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The following is a set of individual factors that can explain the level of entrepreneurship

competencies that a person can explore and exploit entrepreneurial opportunities in any
context to create & sustain entrepreneurial values. These factors will determine the

probability of a person being able to explore-and-exploit opportunities to start-up his or her

business venture.

Table 9. Entrepreneurial Competencies

Erasmus+ Programme
of the European Union

Domain Competencies in direction of exploring-and-exploiting Mean SD Vi
Entreprencurial Opportunity
Personal Characteristics
1.Academic field of study 4.13 0.85  Very Important
2.Foreign languages skills 4.52 0.42 Extremely
Important
3.Prior work experience or knowledge 432 0.53 Extremely
Important
4.Ability to pitching 4.48 0.82 Extremely
Important
5.Ability to learn and adapt 4.56 0.83 Extremely
Important
6.Ability to explore and exploit entrepreneurial opportunity 4.10 0.75  Very Important
7.Ability to devise a strategy plan 3.72 0.72  Very Important
8.Entrepreneurial Intention (Business Desire) 3.98 0.82  Very Important
9.Skills of searching and analyzing unstructured information 4.11 0.73  Very Important
10.Computing skills 4.24 0.82 Extremely
Important
11.Creativity and innovation 451 0.68 Extremely
Important
12.Decision making skills 438 0.73 Extremely
Important
13.Interpersonal and communication skills (listen, observation, analysis) 4.24 0.76 Extremely
Important
14.Leadership skills 433 0.81 Extremely
Important
15.Networking skills 425 0.86 Extremely
Important
16.Proactivity 435 0.75 Extremely
Important
17.Problem solving skills 4.11 0.82  Very Important
18.Teamwork skills 4.13 0.79  Very Important
19.Risk taking 3.85 0.83  Very Important
20.Critical thinking 3.75 0.82  Very Important
21.Environment Scan 3.68 0.86  Very Important
22.Gender 430 0.75 Extremely
Important
23.Perceived behavioral control 421 0.73  Very Important
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24.Subjective norms (e.g consulted by friends, family, etc.) 452 0.82 Extremely
Important
25.Ethnicity/Race 4.57 0.72 Extremely
Important
26.The social origin (Education and Job status of parents) 433 0.88 Extremely
Important
27.Alertness 4.58 0.93 Extremely
Important

Commitment competency

1.Drive to see venture 4.42 0.73 Extremely
Important
2.Strong motivation to compete 425 0.85 Extremely
Important
3.Make an impact and dedication 4.32 0.75  Extremely
Important

Organizing Competency and Strategy Development

1.Acquire resources 4.27 0.72 Extremely
Important
. 432 0.78 Extremely
2. Ability to lead Important
3.Coordinate 4.15 0.82  Very Important
4.Delegate tasks 421 0.73 Extremely
Important
5.Develop a team 3.82 0.82  Very Important
6.Develop an organizational culture 4.62 0.63 Extremely
Important
7.Develop the organization 425 0.82 Extremely
Important
8.0rganize process 4.16 0.72  Very Important
9.Design products and services 4.27 0.58 Extremely
Important
10.Develop a finance and budget plan 435 0.73 Extremely
Important
11.Develop a marketing strategy 4.42 0.82 Extremely
Important
12.Develop innovative products and services 4.38 0.88 Extremely
Important
Ethical Competency
1.Understand the ethical problems and power to communicate and argue at the 4.26 0.75 Extremely
organization level to run the business effectively Important
Social Responsibility Competency
1.Have responsibility towards customers, employee and the Public 425 0.63 Extremely
Important

The analysis highlights the significance of various competencies in fostering entrepreneurial
success, with most factors deemed "extremely important" or "very important." Personal
characteristics, such as adaptability, creativity, leadership, and critical thinking, are
considered crucial for exploring and exploiting entrepreneurial opportunities. Skills like
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foreign language proficiency, prior work experience, and decision-making stand out as
essential, emphasizing the importance of diverse abilities and experience in
entrepreneurship. Additionally, attributes like proactivity, networking, and perceived
behavioral control play a vital role in equipping individuals to navigate entrepreneurial
challenges effectively.

Commitment competencies, including the drive to succeed, motivation, and dedication, are
highly valued for ensuring the persistence and determination required in entrepreneurial
ventures. Similarly, organizing and strategy development competencies, such as resource
acquisition, team development, and organizational culture, are fundamental in building and
sustaining successful business operations. Ethical and social responsibility competencies
also emerged as critical, underscoring the importance of integrity and accountability in
entrepreneurship.

Table 10. Missed Skills in the Curriculum

Missed skills in the curriculum in direction of entrepreneurial opportunities ~ Mean SD VI

Personal Competence

1. Act ethically 4.12 0.65 Agree

2. Act in a creative way 4.62 0.52 Strongly Agree
3. Act with social responsibility 4.85 0.42 Strongly Agree
4. Leadership skills 4.35 0.51 Strongly Agree
5. Create empathy 4.67 0.63 Strongly Agree
6. Define your goals 3.96 0.42 Agree

7. Learn from failure 4.52 0.43 Strongly Agree
8. Make appropriate decisions 4.26 0.38 Strongly Agree
9. Recognize your own limitations 435 0.52 Strongly Agree
10. Seek & analyze unstructured information 4.26 0.63 Strongly Agree
11. Solve problems 435 0.45 Strongly Agree
12. Take actions to overcome risk 4.42 0.35 Strongly Agree
13. Take initiative 4.38 0.38 Strongly Agree
14. Take risks 435 0.85 Strongly Agree
15. Think conceptually 4.38 0.63 Strongly Agree
16. Think logically 427 0.42 Strongly Agree
17. Ability to network 433 0.52 Strongly Agree
18. Communicate effectively 425 0.36 Agree

19. Develop operational strategies 427 0.58 Strongly Agree
20. Implement ideas and tasks 3.88 0.26 Agree

21. Manage human resources 4.16 0.52 Agree

22. Monitor the work of others 4.12 0.38 Agree
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23. Plan process 3.85 0.52 Agree

24. Prepare a business plan 4.55 0.37 Strongly Agree
25. Prepare a competitive analysis 432 0.56 Strongly Agree
26. See the big picture 4.25 0.42 Agree

27. Sell your products or services 435 0.82 Strongly Agree
28. Set business goals 4.55 0.35 Strongly Agree
29. Computing skills 4.35 0.42 Strongly Agree
30. Identify Opportunities 4.23 0.43  Agree

31. Scan the environment 4.17 0.52  Agree
32. Identify market gaps 4.26 0.37 Strongly Agree
33. Anticipate trends 4.32 0.52 Strongly Agree
34. Realize latent customers ‘needs 4.25 (0.72 Strongly Agree
35. Evaluate the feasibility and viability of identified opportunities 4.13 0.84  Agree
Relationship Competence

1. Communicate 432 0.48 Strongly Agree
2. Cooperate and collaborate 425 0.45 Agree

3. Deal with social customs 4.17 0.72 Agree

4. Exchange knowledge 431 0.64 Strongly Agree
5. Lead your team 3.82 0.62 Agree

6. Negotiate 3.75 0.45 Agree

7. Persuade 4.11 0.63 Agree

8. Pitch your ideas 4.32 0.45 Strongly Agree
9. Train your team 421 0.43 Agree

10. Use and develop networks 423 0.37 Agree

11. Work in a team 425 0.44 Agree

Areas in the Curriculum that needs improvement?

We have consolidated feedback of the students, and it reflects the diverse perspectives and
constructive insights of alumni regarding the curriculum and experiential learning
opportunities within the institution. One respondent emphasized the importance of assigning
professors with relevant expertise to teach specialized subjects, ensuring that the
instruction aligns with the practical needs of the students. A noteworthy recommendation
was the inclusion of tax filing as part of the curriculum, even as a minor subject, to enhance
students' practical knowledge and equip them with essential life skills applicable beyond
their professional careers.

Another alumnus praised the tourism management curriculum for its comprehensive
approach, particularly its integration of risk management and health and safety topics, which
have proven to be valuable in their career. This feedback underscores the significance of
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practical and interdisciplinary learning, with a specific example of CPR and first aid training
provided by the Philippine Red Cross during the program. The alumni further suggested
enhancing on-the-job training (OJT) or practicum programs to ensure students gain
meaningful exposure to actual workforce environments. Such improvements would better
prepare graduates for professional challenges post-graduation. Additionally, the inclusion
of a mechanism to gather insights from other alumni, such as contact details and career
status, could significantly enhance the value and relevance of institutional research efforts.
This collaborative approach underscores the shared responsibility of alumni and the
institution in shaping future educational strategies.

Concluding remarks and discussions

The analysis of the data from University of San Carlos (USC), The Philippines, offers
valuable insights into the employability of graduates and the effectiveness of university
services in supporting entrepreneurial development within the tourism sector. Notably, the
distribution of respondents by year of graduation reveals a significant concentration of
recent graduates, particularly those from the 2021-2022 batch. This trend highlights the
relevance of contemporary student experiences and their immediate transition into the
workforce.

In terms of employment, the majority of USC graduates have found positions directly aligned
with their field of study, particularly in the Hotels and Restaurants sector. However, a
considerable proportion of graduates are working in industries indirectly related to tourism,
showcasing their adaptability and the broad skill sets they acquire during their studies. This
diversification points to the growing importance of equipping students with transferable skills
that can be applied across various sectors, not just those strictly within their discipline.

Moreover, university services, as evaluated by the respondents, demonstrate a strong
support system for fostering entrepreneurial opportunities. Services like faculty-level job
fairs, international internships, and training programs in CV preparation and interview skills
stand out as particularly impactful. These services provide students with the practical tools,
networking opportunities, and global exposure needed to thrive in the competitive tourism
and entrepreneurship landscapes. However, there is room for improvement, particularly in
areas like vocational training and career guidance. By enhancing these services, USC can
better meet the evolving needs of students and ensure they are fully prepared for both the
tourism industry and entrepreneurial ventures.

The feedback also highlights the importance of incubator/co-working spaces and the
integration of entrepreneurship into the curriculum as key elements that enhance
entrepreneurial readiness. While many services are seen as useful, the variability in student
feedback suggests that there are opportunities to standardize and improve the delivery of
certain services. For instance, mentoring programs, finance resources, and soft skills
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training could be further strengthened to ensure a more consistent and impactful experience
for all students.

In conclusion, University of San Carlos plays a crucial role in equipping its graduates with
the skills and opportunities needed to succeed in the tourism and entrepreneurship sectors.
However, as the findings indicate, continuous improvement in service delivery, particularly
in vocational training and career coaching, will be essential in maintaining and enhancing
the university's impact on graduate employability and entrepreneurial development. Further
investments in these areas will ensure that USC continues to provide students with the
knowledge and support necessary to navigate an ever-evolving global job market.

VIETNAMESE AND THE PHILLIPINES CONCLUDING
REMARKS AND ANALYSIS DISCUSSIONS

A comprehensive analysis of employability and entrepreneurship in tourism programs
across Vietnamese and Philippine universities (TNUS, NTU, CTU, PUP, LUP-B, and USC)
reveals diverse approaches and areas of focus, yet underlying similarities in desired
graduate outcomes.

Vietnamese universities (TNUS, NTU, CTU) place a strong emphasis on structured
academic programs and career development, prioritizing the acquisition of core
employability skills such as problem-solving, lifelong learning, and effective communication.
This is evidenced by high student satisfaction ratings, particularly in areas of personal and
professional growth. For instance, at TNUS, the average student satisfaction rating for
personal development is 3 on a 4-point scale, indicating a high level of perceived benefit.
Furthermore, these institutions demonstrate impressive graduate employment rates, with
TNUS reporting 86.8% of their alumni securing employment within 6 months of graduation.
However, limitations persist in the realm of international exposure and practical skills
development. Despite recognizing the importance of global job markets, opportunities for
work abroad remain relatively low, with only 8.5% of TNUS graduates securing international
positions.

In contrast, Philippine universities (PUP, LUP-B, USC) lean towards an entrepreneurial
approach, fostering self-employment and industry engagement. PUP integrates business
planning, leadership, and financial literacy into its curriculum, while LUP-B emphasizes
tourism and hospitality management. USC, with its diverse range of programs, reports an
impressive 96% job placement rate, underscoring the effectiveness of its career-focused
initiatives. These universities offer a wide array of career support services, including
structured internship programs, job fairs, and industry networking events. Notably, LUP-B
has a dedicated center for career and business support, with 77% of students reporting
awareness of its services. Furthermore, entrepreneurship is actively encouraged through
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business competitions, mentorship programs, and the availability of incubator spaces.
However, challenges persist in ensuring student awareness and participation in these
initiatives. Data from LUP-B indicates that 50.4% of students primarily rely on "Talk Shows
on career paths" for career support, suggesting a need for more proactive engagement with
other services.

Despite these differences, a common thread emerges across all institutions: a high value
placed on developing core competencies such as problem-solving, effective
communication, and leadership. This shared emphasis underscores the importance of a
multifaceted approach to education, equipping students with both the technical skills and
soft skills necessary to navigate the complexities of the tourism industry.

The study highlights several key areas for improvement. Firstly, curricula need to be closely
aligned with industry demands, ensuring that students graduate with practical skills and
knowledge directly applicable to the workplace. Secondly, awareness and accessibility of
career and entrepreneurship support services must be enhanced, ensuring that students
can readily access the resources available to them. Thirdly, fostering collaboration between
academia and industry is crucial to bridge the gap between theoretical knowledge and
practical application, providing students with valuable real-world experience. Finally,
cultivating a supportive entrepreneurial ecosystem that encourages innovation and risk-
taking is essential for fostering a spirit of self-employment and business creation.

In conclusion, while diverse approaches to employability and entrepreneurship education
exist across Vietnamese and Philippine universities, the overarching goal remains the
same: to produce graduates equipped with the necessary skills and competencies to thrive
in the dynamic and evolving tourism industry. Addressing the key takeaways of this study,
such as aligning curricula with industry needs, enhancing support services, and fostering
industry collaboration, is crucial for shaping effective strategies that empower future
graduates to succeed in their chosen careers.
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3. Chapter 2. The entrepreneurship education analysis

3.1. Introduction to the entrepreneurship education analysis

This section explores the analysis of entrepreneurship education, focusing on its role in
fostering innovation and sustainable business practices, particularly for students from Thai
Nguyen University of Sciences (TNUS), Vietnam, Nha Trang University (NTU), Vietham,
Can Tho University (CTU), Vietnam, Polytechnic University of the Philippines (PUP),
Lyceum of the Philippines University — Batangas (LUP-B), and University of San Carlos
(USC), The Philippines. The analysis aims to assess how entrepreneurship education
contributes to the development of entrepreneurial skills and attitudes. Theoretical
approaches to entrepreneurship education will be explored, followed by the presentation of
a framework for evaluating its effectiveness. The methodology will include surveys targeting
students and educators from these universities, with a structured sampling process and
appropriate survey tools. Statistical analyses will be employed to measure the impact of
entrepreneurship education on students' readiness to launch and manage startups.

2.1.1. Expected objectives of the analysis

2.1.2. Theoretical approaches of the entrepreneurship education

2.1.3. Proposed framework of the entrepreneurship education analysis
2.1.4. Methodology and measurement of the entrepreneurship education
2.1.4.1. Survey: target respondents, sample size, sampling, and survey tools

2.1.4.2. Statistical analyses used

3.2. Entrepreneurship education analysis in Vietham and the
Philippines
This section is prepared in primary basing upon a summary of the surveyed analyses of the

employability from all partners involved, in which each partner is expected to present their
analysis with the following structure

e Description of the sample characteristics (responded rate, respondent’s
demographic and the major being studied or graduated)
e Perception of the entrepreneurship education
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e Core attributes of the entrepreneurship competences, including personality,
commitment, strategic development and organization, morality, social responsibility,
and networking.

e Drivers of the entrepreneurship development

Description of the sample characteristics (responded rate, respondent’s demographic and
the major being studied or graduated)

3.3. THAINGUYEN UNIVERSITY OF SCIENCES (TNUS)

Indirect Student -
Final year Academic stakeholder | alumi
students Alumni Staff Recruiters s Total
Female 93 38 4 4 75 217
Male 33 36 6 6 24 112
Others 6 2 0 2 10
Total 132 76 10 10 10 101 339

Information in Table above presents a total of 339 respondents being counted in the
analysis. Final year student (38.9%), alumni (22.4%), recruiters, academic staffs and
different respondents from local authorites, hubs, tourism promotion centers have the same
number (4.2%) and Student - alumi (29.7%).

3.3.1. General characteristics of the targeted groups of respondents

3.3.1.1. Students and alumni

The survey was completely conducted with the total of 101 respondents from TNUS.
All responses were directly noted via google form tool.

The descriptive results calculated from this survey show that the majority of the
respondents in both two groups are in the age of 24 and 25 accounting for 59.4% of the
respondents (see Figure 1below).
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age

m 15-20
m21-25
m 26-30

31-36

36 above

Figure 1: Distribution of the age brackets

Relating to the respondent’s gender, 74.3% of the respondents are female and
about 23.8% of the remaning are male. In fact, the unbalanced status of gender found in
the survey is quite realistic, because the most of the respondents have being studied or
graduated from academic programs in the domain of the social sciences such as tourism,
tourism and hospitality management, journalism, etc.

H male
mfemale

H not prefer to say

Figure 2. Distribution of the gender
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Concerning the question of “Do you currently have a job, including par-time job?”,
this statistical result illustrated in Figure 3 reveals that over 60% of the respondents are
currently employed, as compared to 38% of the respondents in the survey. It is worth noting
that a percentage of the respondents finding a jobs relevant to their academic program was
higher 70%. For the ownership of business, there are 80% out of 101 people responded to
the survey not having owned and managed directly their business work.

myes

HNo

Do you presently have a job (including part-time)

myes

Hno
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Are you working in a job related to your field of study?

myes

Hno

If No, are you currently looking for a job?

myes

HNo

Do you own some business ventures

Figure 3: Distribution of having a job
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3.3.2. Awareness of the entrepreneurship education and entrepreneurial
opportunities

3.3.2.1. Assessments from the students and alumni

In the survey, targeted respondents were required to express their assessment of the
entrepreneurship opportunities that they could learn and accumulate during the training
program at school. The surveyed result was presented in Table 4 based on the distributed
calculation of the 5-scaled (Likert) measurement, being increasing from 1 (strongly
disagree) to 5 (strongly agree), as follows.

Table 4: Perception of the training program related to entrepreneurship opportunities

Items Mean Verbal Rank
Interpretation

1.The curriculum provided valuable
insights into starting and managing a 3.73
business. Agree 11

2.The curriculum content was relevant 376
and practical for real-world application. ) Agree 9.5

3.The program materials and resources 3.76
were well-organized and easy to follow. ' Agree 9.5

4. The instructors/facilitators  were 3.84
knowledgeable and engaging. ’ Agree 4

5.The curricuum helped me in
understanding the market opportunities 3.91
and potential challenges. Agree 1.5

6.The curriculum equipped me with
essential skills for business planning 3.83
and strategy development. Agree 5

7.The curriculum provided adequate
information about marketing and 3.77
branding strategies. Agree 8

8.The financial management
component of the curriculum was
helpful in understanding business
finances. Agree 6

3.80

9.The curriculum covered relevant legal
aspects of starting and running a 3.79
business venture. Agree 7
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10.The program offered opportunities
for networking and collaboration with 3.85

other aspiring entrepreneurs. Agree 3

11.Overall, the program met my
expectations in terms of exploring-and- 3.91

exploiting entrepreneurial opportunities. Agree 1.5

Composite Mean 3.81 Agree

Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree; 1.50 —2.49
= Disagree; 1.00 — 1.49 = Strongly Disagree

In general, a majority of the respondents in both this group expressed “agree” with positive
contributions of the training program to their entrepreneurship opportunities. Despite
differentiating the age and work experience, there is no difference in the average scores of
all 11 observed items.

Similar to the contributions of the training program to the entrepreneurship opportunities,
services and actitivities offered by the school (i.e. TNUS) are expected to generate better
opportunities of the entrepreneurship and starting a business for learners. These supporting
tasks from TNUS were assessed by the respondents aligning with 17 observed items and
using 5-scaled ascending scores, as presented in Table below.

The statistical result shows that the respondents assessed the usefulness level of the
supporting services and activities from the TNUS at the average of 3.62 over 5.0 points. It
may be inferred that all respondents are likely to express their satisfaction with the high
usefulness of the student supporting services during the schooling. Among those, periodical
activities such as Curricular internships, Career Coaching, Employment prospection (Visits
to companies and company’s presentation) and so on, were assessed at the very useful
levels.

Table 5: Perception of the TNUS’s services contributing to increase in the
opportunities of entrepreneurship or getting a business venture

Items Mean Verbal Rank
Interpretation
Regular/Main  Curricular at  your 360
University ' Very Useful 12
Extracurricular internships 3.90 Very Useful 1
Curricular internships 3.83 Very Useful 2
International employment 3.52 Very Useful 15
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Career Hub or Start-up Center 3.16 Very Useful 17

Career Coaching (focus on career skills) 3.60 Very Useful 12

Career Guidance (focus on dealing with 366

issues) ' Very Useful 7

Vocational training 3.61 Very Useful 10

Employment prospection (Visits to

companies and 3.72

companies presentation) Very Useful 4

Job fair at national level 3.66

(private companies) ' Very Useful 7

Job fair at government level 3.59 Very Useful 14

Job fair at university level 3.60 Very Useful 12

Job fair at faculty level 3.73 Very Useful 3

International internship 3 66

program ' Very Useful 7

National internship program 3.50 Very Useful 16

Training programs (soft skills training

such as leadership skills, communication

skills, 3.71

Teamwork, creative thinking and

problem solving), talk shows, etc Very Useful 5

Conference/Seminar/Workshop support

in  polishing/preparing CVs  and 3.65

interviews Very Useful 9
Composite Mean 3.62 Very Useful

Legend: 4.50 — 5.00 = Completely useful; 3.50 — 4.49 = Very Useful; 2.50 — 3.49 = Useful; 1.50 — 2.49 = Not
very Useful; 1.00 — 1.49 = Completely useless

When being asked about the contribution genegated from the supporting activities
offered by TNUS to enable knowledge, skills, and attitude to start-up a business, the most
respondents (over 90%) stated that these supporting activities related to dissemination of
knowledge, skills, and attitude of start-up business were so useful. It is also interesting that
sessions of Network of partners that students can contact for support for their business

Ideas and Entrepreneurship Training program were truly meaningful for students to
exchange more sepcific issues of start-up business in real contexts. As opposed to a vast
of the supporting activities taken, there is a lack of linkages with industries (i.e. local
enterprises, agencies) in creating forums, spaces, or competitions that aims at bringing
actively learning environments to students to apply for whats learned.

Co-funded by the
n Erasmus+ Programme _122
of the European Union



Situational Analysis Report (D3.3)
ECOViP

Table 6: Perception of the TNUS’s services contributing to enable the knowledge,
skills, and attitudes to start-up a business

Items Mean Verbal Rank
Interpretation

Incubator /Co-working spaces 3.26 Useful 9
Entrepreneurship program (institutional

coordination of all entrepreneurship 3.49

activities) Very Useful 8
Subjects where entrepreneurship is

developed through curricular 3.53

content Very Useful 7
Business competitions 3.62 Very Useful 3
Network of partners that students can

contact for support for their business 3.76

ideas Very Useful 1
Mentoring program 3.55 Very Useful 5.5
Finance resources 3.55 Very Useful 55
Entrepreneurship Training program 3.64 Very Useful 2

Training programs (soft skills training
such as leadership skills, communication

skills, 3.60

Teamwork, creative thinking and

problem solving), talk shows, etc Very Useful 4

Conference/Seminar/Workshop support

in  polishing/preparing CVs and 3.58

interviews Very Useful 9
Composite Mean 3.55 Very Useful

Legend: 4.50 — 5.00 = Completely useful;, 3.50 — 4.49 = Very Useful;, 2.50 — 3.49 = Useful;, 1.50 — 2.49 = Not
very Useful; 1.00 — 1.49 = Completely useless
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Table 7. the indication where the following mechanism / programs to support the
entrepreneurship for students organized by your University

Frequency Percentage
(%)
Business/Career 0 0
Incubator /Co-working Center
Entrepreneurship program Business/Career
(institutional coordination of all Center 10 10.0
entrepreneurship activities)
Subjects where entrepreneurship is Business/Career
developed through  curricular Center 0 0
content
Business/Career 1 10
Business competitions Center
Network of partners that students Business/Career
can contact for support for their Center 3 30
business ideas
Business/Career 5 50
Mentoring program Center
Business/Career
. 1 10
Finance resources Center
Business/Career
- 7 70
Training program Center
Provision of soft skills training (e.g. Business/Career
leadership skills, communication Center 8 80
skills, teamwork)
Support in polishing/preparing CVs Business/Career
. . 3 30
and interviews Center

Table 8. How these services contribute to increasing the sKkills to start a business

Items Mean Verbal Rank
Interpretation
Incubator /Co-working 4.40 Completely useful 2
Entrepreneurship program (institutional Very Useful
coordination of all entrepreneurship 3.40
activities) 8
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Subjects where entrepreneurship is Very Useful

. 3.60
developed through curricular content 6
Business competitions 3.40 Very Useful 8
Network of partners that students can Very Useful
contact for support for their business 4.10
ideas 4.5
Mentoring program 4.10 Very Useful 4.5
Finance resources 4.20 Very Useful 3
Training program 3.00 Useful 10
Provision of soft skills training (e.g. Completely useful
leadership skills, communication skills, 4.50
teamwork) 1
Support in polishing/preparing CVs and 340 Useful
interviews ’ 8
Others... 2.50 Not very Useful 11
Composite Mean 3.69 Very Useful

Legend: 4.50 — 5.00 = Completely useful, 3.50 — 4.49 = Very Useful;, 2.50 — 3.49 = Useful;, 1.50 — 2.49 = Not
very Useful; 1.00 — 1.49 = Completely useless.

Table 9. Create a better context to develop entrepreneurial culture

Items Mean Verbal Rank
Interpretation
Introducing entrepreneurship contents in 430
the academic curricula ’ Very important 2
Create extracurricular training programs Very important
. 3.20
on entrepreneurship 6.5
Train the professors in how to ftrain Very important
: 3.50
students on entrepreneurship 5
Create strategic alliances with external important
organizations to support
. . 3.20
entrepreneurship programs at regional
and national level 6.5
To do more and better advertisement of 4.10 Very important
entrepreneurship opportunities ’ 4
To create institutional centers on Essential
. 4.70
entrepreneurship 1
To teach and research on the prior fields Very important
L - 4.20
of application for entrepreneurial ideas 3
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To create or develop transfer of important
knowledge programs through 3.00

entrepreneurship 8
Composite Mean 3.77 Very important

Legend: 4.50 — 5.00 = Essential; 3.50 — 4.49 = Very important; 2.50 — 3.49 = important; 1.50 — 2.49 = Not very
important, 1.00 — 1.49 = Not important at all

3.3.2.2. Indirect stakeholders
Table 10. The rate entrepreneurship activities at HEIs as mentioned below contribute
to increasing the level of entrepreneurial opportunities for the tourism-program
graduates in particular or students in general.

Items Mea Verbal Ran
n Interpretation k
1.Incubator /Co-working spaces 3.20 Fair 8
2.Entrepreneurship program (institutional coordination Fair
. o 3.30
of all entrepreneurship activities) 6.5
3.Subjects where entrepreneurship is developed Fair
: 3.30
through curricular content 6.5
4 Business competitions 3.00 Fair 9.5
5.Network of partners students can contact for support Fair
. . . 3.40
for their business ideas 4.5
6.Mentoring program 3.50 Fair 25
7.Finance resources 3.60 Fair 1
8.Entrepreneurship Training program 3.50 Fair 25
9.Training programs (soft skills training such as Fair
leadership skills, communication skills, Teamwork, 2.90
creative thinking and problem solving), talk shows, etc. 11
10.Conference/Seminar/Workshop support in 3.40 Fair
polishing/preparing CVs and interviews ) 4.5
11. Oth i '
ers (Please specify) 3.00 Fair
9.5
Composite Mean 3.28 Fair

Legend: 3.21 — 5.00 = Very High; 3.41 — 4.20= High; 2.61 — 3.40= Fair; 1.81 — 2.60= Poor; 1.00 — 1.80: very

poor
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Entrepreneurship competency

Assessment results of the students and alumni

According to the definition of entrepreneurship competency that refers to a combination of
knowledge, skills, and attitudes in which an individual needs to possess to perform assigned
tasks efficiently. In this analysis, core attributes of the entrepreneurship competences for
the targeted respondents — students and alumni — are classified into four categories, namely
(a) personality; (b) commitment; (c) strategic development and organization; and (d)
morality and social responsibility.

First of all, the importance of personal characteristics along with 28 observed items was
assessed based on the 5-scaled (Likert) ascending measurement, from not important at all
to extremely important. The descriptive analysis as presented Table 11 shows that 22 out
of 28 observed items were voted on average with 4.0 score and greater. In general, 90% of
the respondents stated that all personal characteristics identified were truly important to
form the entrepreneurship competency for each individual. However, the surveyed result
also indicates the fact that specific attributes such as gender, ethnicity or race, and parental
status of education and employment were not important determinants in creating an
individual's entrepreneurship competency.

Table 11. Distribution of the importance of personal characteristics in creating the
entrepreneurship competency

Items Mean Verbal Rank
Interpretation

1.Academic field of study 3.61 Very Important 24
2.Foreign languages skills 3.92 Very Important 6
3.Prior work experience or knowledge 3.86 Very Important 14.5
4 .Ability to pitching 3.86 Very Important 14.5
5.Ability to learn and adapt 3.94 Very Important 4
6.Ability to explore and exploit

. , 3.84
entrepreneurial opportunity Very Important 18
7.Ability to devise a strategy plan 3.81 Very Important 21
8.Entrepreneurial Intention (Business 380
Desire) ’ Very Important 22.5
9.Skills of searching and analyzing 3.90
unstructured information ’ Very Important 10.5
10.Computing skills 3.85 Very Important 17
11.Creativity and innovation 3.90 Very Important 10.5
12.Decision making skills 3.91 Very Important 7.5
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13.Interpersonal and communication 306

skills (listen, observation, analysis) ' Very Important 1
14.Leadership skills 3.86 Very Important 14.5
15.Networking skills 3.94 Very Important 4
16.Proactivity 3.95 Very Important 2
17.Problem solving skills 3.94 Very Important 4
18.Teamwork skills 3.90 Very Important 10.5
19.Risk taking 3.83 Very Important 19.5
20.Critical thinking 3.90 Very Important 10.5
21.Environment Scan 3.86 Very Important 14.5
22.Gender 3.26 Important 27
23.Perceived behavioral control 3.80 Very Important 22.5
24 Subjective norms (e.g consulted by 357

friends, family, etc.) ’ Very Important 25
25.Ethnicity/Race 3.25 Important 28
26.The social origin (Education and Job 347

status of parents) ' Important 26
27 .Alertness 3.83 Very Important 19.5
28. Self-Efficacy 3.91 Very Important 7.5

Composite Mean 3.80 Very Important

Legend: 4.50 — 5.00 = Extremely Important; 3.50 — 4.49 = Very Important 2.50 — 3.49 = Important; 1.50 — 2.49 =
Not Very Important; 1.00 — 1.49 = Not important at all

The second category of the entrepreneurship competency implies to individual’s efforts in
performing commitment. The result provided the fact that three elements regarding the
commitment competency were very important - with the average point of 3.80 over 5.0 - for
individuals to be more confident and motivated in any given context.

Table 12. Commitment competency

Commitment competency

1.Drive to see venture 3.76 Very Important 3

2.Strong motivation to compete 3.82 Very Important 1

3.Make an impact and dedication 3.81 Very Important 2
Composite Mean 3.80 Very Important

Strategic and organizational development is seen as the third category of the
entrepreneurship competency that individuals are required to accumulate during schooling
or at work. This category of competency is specifically explained through 12 observed items
as presented in Table below. The reult shows that all respondents revealed their consensus
of evaluating the importance of the observed items regarding this category of competency,
an average points were slightly varied from 3.78 to 4.1.
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Table 13. Distribution of the importance of strategic and organizational development

Organizing Competency and
Strategy Development

1.Acquire resources 3.68 Very Important 12
2. Ability to lead 3.79 Very Important 7
3.Coordinate 3.79 Very Important 7
4 Delegate tasks 3.79 Very Important 7
5.Develop a team 3.82 Very Important 1.5
6.Develop an organizational culture 3.80 Very Important 3.5
7.Develop the organization 3.82 Very Important 1.5
8.0rganize process 3.80 Very Important 3.5
9.Design products and services 3.79 Very Important 7
10.Develop a finance and budget plan 3.79 Very Important 7
11.Develop a marketing strategy 3.75 Very Important 10.5
12.Develop innovative products and 3.75

services ' Very Important 10.5

Composite Mean 3.78 Very Important

Finally, ethnical respect and social responsibility is viewed as two indispensible
competences for individuals to become a sucessful entrepreneur. Statistical result from the
survey indicates that all respondents also revealed this matter with giving average scores

of4.1 and 4.2 over 5.0.

Table 14: Distribution of the importance of ethnical and social responsibility competency

Ethical Competency

1.Understand the ethical problems and
power to communicate and argue at the
organization level to run the business

effectively 3.68 Very Important
Social Responsibility Competency

1.Have responsibility towards

customers, employee and the Public 3.83 Very Important

3.3.3.2. Assessment results of the academic staffs
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The following are the enabling environmental factors that may contribute to your
entrepreneurship development. Please click the circle that corresponds to your degree of
agreement or disagreement
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Items Mean Verbal Rank
Interpretation
A. Personal Factors
1. Having an attitude of discovery and being optimistic 4.00
can drive the entrepreneurial mindset. ’ Agree 3.5
2. The passion to become successful in life can be
. o . 3.90
evident through engaging in a business venture. Agree 5
3. Having self-confidence in doing something will 4.10
influence the desire to start a business. ' Agree 1.5
4. Immense ingenuity, imagination, resourcefulness and
foresightedness will lead towards success in| 4.10
entrepreneurship. Agree 1.5
5. Leadership ability of an individual is crucial for
. : - 4.00
developing an entrepreneurial spirit. Agree 3.5
Composite Mean 4.02 Agree
B. Social Factors
6. Education has a significant role to play in inculcating 4.00
entrepreneurial values. ' Agree 2
7. The support services of the university such as the
provision of business simulation
. . 3.30
room/entrepreneurship center will encourage one to Moderately
start a business. Agree 4
8. High levels of unemployment will increase
o . 410
motivation to start a business. Agree 1
9. The family’s own business has a great influence in 360
exhibiting higher level of entrepreneurship. ' Agree 3
10. Training and education on Entrepreneurship will
create more knowledge that will help uplift one’s 3.20 Moderately
interest in starting one’s own business. Agree 5
Composite Mean 3.60 Agree
C. Economic Factors
11. Fair market competition will drive entrepreneurship 3.50 35
and help increase the wealth of the nation. ' Agree '
12. Incentives for Start-ups will encourage the growth
of entrepreneurs and generate employment 3.30 Moderately 3.3
opportunities. Agree
Co-funded by the 130
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Moderately
13. Improvements in physical and digital infrastructure 3.20 Agree 3.2
will hasten the growth of entrepreneurs.
14. A conducive environment for setting up business
ventures will encourage more entrepreneurs to set up 4.00 4
business. Agree
Moderately
15. Higher business taxes for start-ups will discourage 3.10 Agree 3.1
entrepreneurs from formalizing business ventures.
Composite Mean Moderately
3.42 Agree
D. Psychological Factors
Moderately
16. Need achievement is a motivating factor to 3.20 Agree
become an entrepreneur. 4
17. Willingness to take risks is an influencing factor
. 3.50
towards entrepreneurship. Agree 2
Moderately
18. Esteem, status, fame, and respect drive one to 3.10 Agree
become an entrepreneur. 5
19. Economic rewards and security are strong reasons
4.00
to become an entrepreneur. Agree 1
20. Gaining power, authority and leadership serve as Moderately
internal factors driving people to become 3.40 Agree
entrepreneurs. 3
Composite Mean Moderately
3.44 Agree
E. Technological Factors
21. The availability of social media helps
. . 410
entrepreneurs reach a bigger client base. Agree 1
22. Digital technology widens opportunities for
. . 3.50
entrepreneurs to venture into new businesses. Agree 5
23. Automation and artificial intelligence technologies
provide tools for entrepreneurs to develop new
. . g 3.70
business ideas that promotes efficiency and
productivity in business operations. Agree 3
24. E-commerce supports entrepreneurs by facilitating
business transactions and organizing more efficient 3.60
logistics. Agree 4
25. Innovative technologies provide entrepreneurs
. o 4.00
with more  opportunities to develop new Agree 2
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products/services that cater to the needs of
consumers.

Composite Mean 3.78 Agree

F. Political/Legal Factors

26. Stable and clear business policies and regulations
that promote ease of doing business will motivate 4.00
entrepreneurs to start their businesses. Agree 3.5

27. Easy access to capital and technical assistance for
start- ups, especially from government, will facilitate 4.10
the creation of start-ups by entrepreneurs. Agree 2

28. High interest on loans will lessen the number of
entrepreneurs who would want to start a new 3.80

business. Agree 5
29. Business friendly regulations and simplified

government processes for creating start-ups will 4.00

support entrepreneurship. Agree 3.5

30. Political stability and good governance in the
country will strengthen the business confidence of 4.20
entrepreneurs. Agree 1

Composite Mean 4.02 Agree

Legend: 4.50 — 5.00 = Strongly Agree, 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree;
1.50 - 2.49 = Disagree; 1.00 — 1.49 = Strongly Disagree

Assessment results of the indirect stakeholders

The following are the rate entrepreneurship activities at HEls as mentioned below contribute
to increasing the level of entrepreneurial opportunities for the tourism-program graduates in
particular or students in general

Table 15. entrepreneurship activities contribute to increasing the level of entrepreneurial
opportunities for the tourism-program graduates in particular or students in general.

Items Mea Verbal Ran
n Interpretation k
1.Incubator /Co-working spaces 3.20 Fair 8
2.Entrepreneurship program (institutional coordination Fair
. - 3.30
of all entrepreneurship activities) 6.5
3.Subjects where entrepreneurship is developed Fair
, 3.30
through curricular content 6.5
4 Business competitions 3.00 Fair 9.5
Co-funded by the 132

Erasmus+ Programme
of the European Union



Situational Analysis Report (D3.3)
ECOViP

5.Network of partners students can contact for support Fair
. . . 3.40
for their business ideas 4.5
6.Mentoring program 3.50 Fair 2.5
7.Finance resources 3.60 Fair 1
8.Entrepreneurship Training program 3.50 Fair 25
9.Training programs (soft skills training such as Fair
leadership skills, communication skills, Teamwork, 2.90
creative thinking and problem solving), talk shows, etc. 11
10.Conference/Seminar/Workshop support in 3.40 Fair
polishing/preparing CVs and interviews ) 4.5
11. Others (Please specify) 3.00 Fair
9.5
Composite Mean 3.28 Fair

Legend: 3.21 — 5.00 = Very High; 3.41 — 4.20= High, 2.61 — 3.40= Fair; 1.81 — 2.60= Poor; 1.00 — 1.80: very
poor

3.3.4. Drivers of the entrepreneurship development
3.3.4.1. Assessment results of the students and alumni

Entrepreneurship development has recently assessed as an essential for an open
economy, when it can create itself much opportunities of new employment, business
innovation, and increased socio-economic activities in both local and global contexts. So,
the main question often made in any analysis or dialogue of the entrepreneurship is what
are drivers of the entrepreneurship development for an individual in particular contexts

Drivers of the entrepreneurship development imply to determinants that encourages an
individual to perfom entrepreneuial activities in a given industry and those might make
him/her to become an entrepreneur. It can be widely known that there a large number of
factors inducing the entrepreneurship development, they may often be classified into two
key categories, namely (a) personal characteristics, and (b) relationship ability.

Information presented in Table 16 below provides the distribution and average scores of the
total 35 observed items regarding the personal characteristics of the entrepreneurial
competency development. It may be shown that the respondents — revealed their
“agreement” of the importance of this category of determinants. Additionally, it can be
accepted that the most important drivers were found in the analysis, such as: Act with social
responsibility; Leadership skills, think logically, prepare a business plan and Evaluate the
feasibility and viability of identified opportunities.
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Items Mean Verbal Rank
Interpretation
1. Act ethically 3.79 Agree 35
2. Act in a creative way 3.85 Agree 31
3. Act with social responsibility 3.90 Agree 21
4. Leadership skills 3.90 Agree 21
5. Create empathy 3.84 Agree 33
6. Define your goals 3.91 Agree 16.5
7. Learn from failure 3.92 Agree 13
8. Make appropriate decisions 3.90 Agree 21
9. Recognize your own limitations 3.92 Agree 13
10. Seek & analyze unstructured 303
information ' Agree 9.5
11. Solve problems 3.93 Agree 9.5
12. Take actions to overcome risk 3.94 Agree 55
13. Take initiative 3.95 Agree 25
14. Take risks 3.92 Agree 13
15. Think conceptually 3.88 Agree 26.5
16. Think logically 3.95 Agree 25
17. Ability to network 3.93 Agree 9.5
18. Communicate effectively 3.89 Agree 24.5
19. Develop operational strategies 3.87 Agree 28.5
20. Implement ideas and tasks 3.90 Agree 21
21. Manage human resources 3.85 Agree 31
22. Monitor the work of others 3.89 Agree 245
23. Plan process 3.94 Agree 55
24. Prepare a business plan 3.94 Agree 55
25. Prepare a competitive analysis 3.91 Agree 16.5
26. See the big picture 3.87 Agree 28.5
27. Sell your products or services 3.88 Agree 26.5
28. Set business goals 3.93 Agree 9.5
29. Computing skills 3.91 Agree 16.5
30. Identify Opportunities 3.91 Agree 16.5
31. Scan the environment 3.81 Agree 34
32. |dentify market gaps 3.94 Agree 5.5
33. Anticipate trends 3.85 Agree 31
34. Realize latent customers ‘needs 3.90 Agree 21
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35. Evaluate the feasibility and viability
of identified opportunities

4.10

Agree

Composite Mean

3.90

Agree

Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree;
1.50 - 2.49 = Disagree; 1.00 — 1.49 = Strongly Disagree

The relationship ability is seen as the second determinant contributing importantly to
develop the entreprenerial competences for an individual. In the analytical framework, this
category consists of 11 observed items as presented in table 17 below. The descriptive
result indicates a high agreement of the assessment on these items, when the means and
the mode of all items were round between 3.9 and 4.0 respectively.

Table 17: Importance of the relationship ability affecting the entrepreneurship development

Relationship Competence

1. Communicate 3.95 Agree 55
2. Cooperate and collaborate 3.93 Agree 8
3. Deal with social customs 3.89 Agree 10
4. Exchange knowledge 3.96 Agree 3
5. Lead your team 3.95 Agree 55
6. Negotiate 3.95 Agree 5.5
7. Persuade 3.97 Agree 2
8. Pitch your ideas 3.98 Agree 1
9. Train your team 3.95 Agree 5.5
10. Use and develop networks 3.88 Agree 11
11. Work in a team 3.91 Agree 9

Composite Mean 3.93 Agree

3.3.4.2. Academic staff

Table 18. Entrepreneurial competencies that may be MISSING in the curriculum
(regardless of types of training) which contribute to a successful entrepreneur

Personal Competence Mean | Verbal Interpretation | Rank
1. Act ethically 3.30 Moderately Agree 29

2. Actin a creative way 4.30 Agree 55

3. Act with social responsibility 410 Agree 10

4. Leadership skills 4.60 Strongly Agree 1

5. Create empathy 4.39 Agree 4

6. Define your goals 410 Agree 10
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7. Learn from failure 4.00 Agree 14
8. Make appropriate decisions 4.50 Strongly Agree 2.5
9. Recognize your own limitations 4.50 Strongly Agree 2.5
10. Seek & analyze unstructured information 3.90 Moderately Agree 19
11. Solve problems 4.30 Agree 5.5
12. Take actions to overcome risk 3.90 Agree 19
13. Take initiative 4.10 Agree 10
14. Take risks 3.80 Agree 24
15. Think conceptually 3.80 Agree 24
16. Think logically 4.20 Agree 7.5
17. Ability to network 3.90 Agree 19
18. Communicate effectively 3.90 Agree 19
19. Develop operational strategies 4.00 Agree 14
20. Implement ideas and tasks 4.00 Agree 14
21. Manage human resources 4.00 Agree 14
22. Monitor the work of others 4.00 Agree 14
23. Plan process 3.90 Agree 19
24. Prepare a business plan 3.70 Agree 27
25. Prepare a competitive analysis 4.20 Agree 7.5
26. See the big picture 3.40 Moderately Agree 28
27. Sell your products or services 3.80 Agree 24
28. Set business goals 3.80 Agree 24
29. Computing skills 3.20 Moderately Agree 30
30. Identify Opportunities 3.80 Agree 24
Composite Mean 3.97 Agree

Relationship Competence

1. Communicate 4.70 Strongly Agree 1
2. Cooperate and collaborate 3.80 Agree 7
3. Deal with social customs 3.30 Moderately Agree 11
4. Exchange knowledge 410 Agree 2
5. Lead your team 4.00 Agree 3.5
6. Negotiate 3.80 Agree 7
7. Persuade 3.70 Agree 9
8. Pitch your ideas 3.90 Agree 5
9. Train your team 4.00 Agree 3.5
10. Use and develop networks 3.60 Agree 10
11. Work in a team 3.80 Agree 7

Composite Mean 3.88 Agree
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Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree;
1.50 — 2.49 = Disagree; 1.00 — 1.49 = Strongly Disagree

3.3.5. Concluding remarks and discussions

In conclusion, Tourism students have a high employment rate (60%) and 70% jobs relevant
to their academic program are higher. Moreover, a majority of the respondents in both this
group expressed “high/ agree” with positive contributions of the training program to their
entrepreneurship opportunities, the personal characteristics of the entrepreneurial
competency development or importance of the relationship ability affecting the
entrepreneurship development.
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3.4. NHA TRANG UNIVERSITY (NTU)
3.4.1. ENTREPRENEURSHIP EDUCATION ANALYSIS
1. Gender

Gender

This pie chart depicts the gender distribution of respondents within the context of a WP3.3
Entrepreneurship Education Analysis. Males form the majority, accounting for 60% of the
respondents, while females represent 40%. This indicates a greater participation or
representation of males in this particular analysis related to entrepreneurship education.
While males are predominant, the 40% female representation suggests a considerable level
of female engagement in the field as well. The chart provides a clear overview of the gender
balance among the respondents involved in this entrepreneurship education analysis.

2. Age

Age

26-30 years old 21-35 years old

Over 36 years old

This pie chart illustrates the age distribution of the respondents. A significant majority (60%)
are over 36 years old, indicating a predominantly older group. The remaining 40% is equally
split between the 21-35 and 26-30 age groups, each representing 20%. This suggests that
the survey or study might be targeting individuals with more experience, potentially those
who are further along in their careers or considering a career shift. The chart provides a
clear overview of the age demographics of the respondents, highlighting the prevalence of
individuals over 36 years old.

3. Organization/Company Name
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Organization/Company Name

Department of Science and Technology of Kha

Khanh Hoa Center for Information and Applicati

This pie chart shows the distribution of respondents based on their organization or company
affiliation. The majority (60%) are associated with the Khanh Hoa Center for Information
and Application, while the remaining 40% are affiliated with the Department of Science and
Technology of Khanh Hoa. This suggests that the survey or study might have targeted these
two organizations specifically. The chart provides a clear and concise overview of the
organizational representation within the sample, highlighting the prominence of the Khanh
Hoa Center for Information and Application among the respondents.

4. How would you rate the employability skills of the tourism-program graduates to
their work performance in the tourism industry in terms of the following

(1: Poor, 2: Fair, 3: High, 4: Very high)
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This chart presents employer or stakeholder ratings of tourism-program graduates'
employability skills in the tourism industry context. The graduates are generally perceived
as performing well, particularly in areas like interpersonal skills, professionalism,
communication, positive attitude, and ethical behavior. However, there's room for
improvement in areas such as entrepreneurial skills, numeracy, digital skills, and
flexibility/adaptability. The presence of a few "Poor" ratings in professionalism also warrants
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attention. The chart provides valuable feedback on the strengths and weaknesses of
tourism-program graduates, highlighting areas where educational programs could
potentially enhance their curriculum or training.

5. Could you please clarify the ranking importance of the following employability
skills and explain about your assessment?

Rank from 1 - Most important to 5 - Least important

5 W4 3 M2 W1

Overall Interpersonal IT skills Numeracy Written
employability skills/ K§ nang communication
skills giao tiep skills

This chart illustrates the ranking importance of various employability skills, as assessed by
the respondents. "Overall employability skills" are considered the most crucial, followed
closely by "Interpersonal skills." "Written communication skills" are also valued. "IT skills"
and "Numeracy" are ranked relatively lower in importance within this specific context. It's
important to remember that the ranking scale is reversed, with "1" being the most important
and "5" the least. The chart provides valuable insights into the skills considered most
essential for employability, highlighting the perceived significance of overall employability
and interpersonal competence.

6. How would you rate entrepreneurship activities at HEls as mentioned below
contribute to increasing the level of entrepreneurial opportunities for the tourism-
program graduates in particular or students in general

(Using a scale of 1 to 5, where 5 is “Very High” and 1 is “Very Poor”)
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This chart reveals how respondents rate the contribution of various entrepreneurship
activities at HEIls to increasing entrepreneurial opportunities for students, particularly in
tourism. The data suggests that integrating entrepreneurship into the curriculum, organizing
business competitions, building networks, and providing mentoring are perceived as highly
effective. While still viewed positively, incubator/co-working spaces, entrepreneurs in
residence programs, and the provision of financial resources receive slightly lower ratings.
The chart highlights the importance of a multifaceted approach to fostering
entrepreneurship, with a strong emphasis on education, practical experience, and
networking opportunities. The presence of lower ratings for certain activities suggests areas
for potential improvement or further investigation.
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3.4.2. ENTREPRENEURSHIP EDUCATION ANALYSIS
1. Gender

Gender

Female
40.0%

This pie chart depicts the gender distribution of respondents within the context of a WP3.3
Entrepreneurship Education Analysis. Males form the majority, accounting for 60% of the
respondents, while females represent 40%. This indicates a greater participation or
representation of males in this particular analysis related to entrepreneurship education.
While males are predominant, the 40% female representation suggests a considerable level
of female engagement in the field as well. The chart provides a clear overview of the gender
balance among the respondents involved in this entrepreneurship education analysis.

2. Age

Age

26-30 years old 21-35 years old

Over 36 years old

This pie chart illustrates the age distribution of the respondents. A significant majority (60%)
are over 36 years old, indicating a predominantly older group. The remaining 40% is equally
split between the 21-35 and 26-30 age groups, each representing 20%. This suggests that
the survey or study might be targeting individuals with more experience, potentially those
who are further along in their careers or considering a career shift. The chart provides a
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clear overview of the age demographics of the respondents, highlighting the prevalence of
individuals over 36 years old.

3. Organization/Company Name

Organization/Company Name

Department of Science and Technology of Kha..

Khanh Hoa Center for Information and Applicati

This pie chart shows the distribution of respondents based on their organization or company
affiliation. The majority (60%) are associated with the Khanh Hoa Center for Information
and Application, while the remaining 40% are affiliated with the Department of Science and
Technology of Khanh Hoa. This suggests that the survey or study might have targeted these
two organizations specifically. The chart provides a clear and concise overview of the
organizational representation within the sample, highlighting the prominence of the Khanh
Hoa Center for Information and Application among the respondents.

4. How would you rate the employability skills of the tourism-program graduates to
their work performance in the tourism industry in terms of the following

(1: Poor, 2: Fair, 3: High, 4: Very high)
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This chart presents employer or stakeholder ratings of tourism-program graduates’
employability skills in the tourism industry context. The graduates are generally perceived
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as performing well, particularly in areas like interpersonal skills, professionalism,
communication, positive attitude, and ethical behavior. However, there's room for
improvement in areas such as entrepreneurial skills, numeracy, digital skills, and
flexibility/adaptability. The presence of a few "Poor" ratings in professionalism also warrants
attention. The chart provides valuable feedback on the strengths and weaknesses of
tourism-program graduates, highlighting areas where educational programs could
potentially enhance their curriculum or training.

5. Could you please clarify the ranking importance of the following employability
skills and explain about your assessment?

Rank from 1 - Most important to 5 - Least important

Bms B4 3 B2 @

Overall Interpersonal IT skills Numeracy Written
employability skills/ K§ nang communication
skills giao tiep skills

This chart illustrates the ranking importance of various employability skills, as assessed by
the respondents. "Overall employability skills" are considered the most crucial, followed
closely by "Interpersonal skills." "Written communication skills" are also valued. "IT skills"
and "Numeracy" are ranked relatively lower in importance within this specific context. It's
important to remember that the ranking scale is reversed, with "1" being the most important
and "5" the least. The chart provides valuable insights into the skills considered most
essential for employability, highlighting the perceived significance of overall employability
and interpersonal competence.

6. How would you rate entrepreneurship activities at HEls as mentioned below
contribute to increasing the level of entrepreneurial opportunities for the tourism-
program graduates in particular or students in general

(Using a scale of 1 to 5, where 5 is “Very High” and 1 is “Very Poor”)
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This chart reveals how respondents rate the contribution of various entrepreneurship
activities at HEIls to increasing entrepreneurial opportunities for students, particularly in
tourism. The data suggests that integrating entrepreneurship into the curriculum, organizing
business competitions, building networks, and providing mentoring are perceived as highly
effective. While still viewed positively, incubator/co-working spaces, entrepreneurs in
residence programs, and the provision of financial resources receive slightly lower ratings.
The chart highlights the importance of a multifaceted approach to fostering
entrepreneurship, with a strong emphasis on education, practical experience, and
networking opportunities. The presence of lower ratings for certain activities suggests areas
for potential improvement or further investigation.

3.5. CAN THO UNIVERSITY (CTU)

Description of the sample characteristics (responded rate, respondent’s demographic and
the major being studied or graduated)

Indirect
Final year stakeholder
students Alumni Academic Staff | Recruiters s Total
Female 45 38 6 6 99
Male 72 65 4 11 159
Other 2 0 0 0 2
Total 119 103 10 17 11 260

Information in Table above presents a total of 260 respondents being counted in the
analysis. In specific, there are 119 Final year students, 103 alumni, 10 academic staff, 17
recruiters and 11 indirect stakeholders including different respondents from local authorites,
hubs, tourism promotion centers.
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3.5.1. General characteristics of the targeted groups of respondents

3.5.1.1. Final year students and alumni

The survey was completely conducted with the total of 223 respondents, including 119 final
year students (FYS) and 103 alumni graduated from CTU. All responses were directly noted
via Google Form tool.

The descriptive results calculated from this survey show that the majority of the respondents
in both two groups — FYS and alumni — are in the age of 21 and 25, especially to the FYS
respondents with accounting for 92.4% as compared to the rate of 67% of the alumni
respondents (see Figure 1 below).

%
100.0 024 mFYS HAlu
80.0 67.0
60.0
40.0
22.3

20.0

A | B B
0.0 f—

15-20 21-25 26-30 31-35 36+

Figure 1: Distribution of the age brackets

Relating to the respondent’s gender, more than 60% of the respondents are female and
about 37% of the remaning are male. In fact, the unbalanced status of gender found in the
survey is quite realistic, because the most of the respondents have being studied or
graduated from academic programs in the domain of the social sciences such as tourism,
tourism and hospitality management, environmental economics, English language.

Concerning the question of “Do you currently have a job, including par-time job?”, this
statistical result illustrated in Figure 2 reveals that over 95% of the alumni are currently
employed, as compared to 42.7% of the FYS respondents in the survey. It is worth noting
that a percentage of the FYS finding a jobs relevant to their academic program was higher
60%. For the ownership of business, there is only 8 cases (or 7.8% alumni) out of 103
alumni responded to the survey having owned and managed directly their business work.
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Figure 3: Distribution of having a job

3.5.2. Awareness of the entrepreneurship education and entrepreneurial
opportunities

3.5.2.1. Assessments from the final year students and alumni
In the survey, targeted respondents were required to express their assessment of the
entrepreneurship opportunities that they could learn and accumulate during the training
program at school. The surveyed result was presented in Table 1 based on the distributed

calculation of the 5-scaled (Likert) measurement, being increasing from 1 (strongly
disagree) to 5 (strongly agree), as follows.

Table 1: Perception of the training program related to entrepreneurship opportunities

level
Items

1.The curriculum provided valuable
insights into starting and managing | 2.| 10. 100.
a business. 3 8291|408 | 16.9 0 3.6

Percentage of agreement | Total | Mean | Mode

2.The curriculum content was

relevant and practical for real-world | 1. 100.
application. 9| 99| 254|441 18.8 0 3.7
3.The program materials and

resources were well-organized and | 1. 100.

easy to follow. 4| 66| 211|493 | 216 0 3.8
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Percentage of agreement Total | Mean | Mode

level
Items
1 2 3 4 5

4.The instructors/facilitators were | 1. 100.

knowledgeable and engaging. 9| 42| 136|451 | 352 0 4.1 4.0
5.The curriculum helped me in

understanding the market

opportunities and potential | 2. 100.

challenges. 3| 80| 16.0| 46.9| 26.8 0 3.9 4.0
6.The curriculum equipped me with

essential  skills for business | 2. 100.

planning and strategy development. 3| 85| 26.3| 423 | 20.7 0 3.7 4.0
7.The curriculum provided

adequate information about| 2.| 10. 100.

marketing and branding strategies. 3 3| 27.2| 43.7 | 16.4 0 3.6 4.0

8.The financial management
component of the curriculum was

helpful in understanding business | 2. 100.

finances. 8| 94324 | 394 | 16.0 0 3.6 4.0
9.The curriculum covered relevant

legal aspects of startingand running | 2. | 10. 100.

a business venture. 8 8| 239|418 20.7 0 3.7 4.0
10.The program offered

opportunities for networking and

collaboration with other aspiring | 4. 100.
entrepreneurs. 7| 66| 319]| 38.5| 18.3 0 3.6 4.0

11.Overall, the program met my
expectations in terms of exploring-

and-exploiting entrepreneurial | 2. 100.
opportunities. 8| 99| 296 | 40.8| 16.9 0 3.6 4.0
Average scores 25 8.6 | 251 | 43.0 | 20.7 | 100.0 3.7 4.0

In general, a majority of the respondents in both two groups (FYS and alumni) expressed a
fair and strong agreement with positive contributions of the training program to their
entrepreneurship opportunities, making up 63.7%. Despite differentiating the age and work
experience, there is no difference in the average scores of all 11 observed items between
the FYS and the alumni in the survey (see Figure 4 below).
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Figure 4: Average scores of the perception of the training program related to
entrepreneurship opportunities by the groups of respondents

Similar to the contributions of the training program to the entrepreneurship opportunities,
services and actitivities offered by the school (i.e. CTU) are expected to generate better
opportunities of the entrepreneurship and starting a business for learners. These supporting
tasks from CTU were assessed by the respondents aligning with 17 observed items and
using 5-scaled ascending scores, as presented in Table 2 below.

The statistical result shows that the respondents assessed the usefulness level of the
supporting services and activities from the CTU at the average of 3.9 over 5.0 points. It may
be inferred that all respondents are likely to express their satisfaction with the high
usefulness of the student supporting services during the schooling. Among those, periodical
activities such as business internships, industry visits, employment fairs, training sessions
of job application skills, and so on, were assessed at the completely useful levels.
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Table 2: Perception of the CTU’s services contributing to increase in the
opportunities of entrepreneurship or getting a business venture

Percentage of usefulness
level Total | Mean | Mode
Items
1 2 3 4 5
1. Regular/Main Curricular at 30. | 100.
your University 29 58| 24.8| 359 6 0 3.9 4.0
2. Extracurricular internships 36. | 100.
4.5 50| 213 33.2 1 0 3.9 5.0
3. Curricular internships 36. | 100.
29 59| 19.6 | 34.8 8 0 4.0 5.0
4. International employment 29. | 100.
program 5.3 79| 28.0 | 29.1 6 0 3.7 5.0
5. Career Hub or Start-up 26. | 100.
Center 3.5] 10.1] 26.8 | 32.8 8 0 3.7 4.0
6. Career Coaching (focus on 30.| 100.
career skills) 4.5 56| 25.3| 34.3 3 0 3.8 4.0
7. Career Guidance (focus on 37.| 100.
dealing with issues) 2.5 8.0| 24.0| 28.0 5 0 3.9 5.0
8. Vocational training 34.| 100.
1.5 8.2 |241| 313 9 0 3.9 5.0
9. Employment prospection
(Visits to companies and 38. | 100.
companies presentation) 4.0 6.5| 20.6 | 30.2 7 0 3.9 5.0
10.Job fair at national level 35.| 100.
(private companies) 4.2 6.3 | 20.5| 33.7 3 0 3.9 5.0
11.Job fair at government level 30. | 100.
5.2 6.8 | 29.3 | 28.3 4 0 3.7 5.0
12.Job fair at university level 36. | 100.
4.0 6.0 | 234 | 30.3 3 0 3.9 5.0
13.Job fair at faculty level 35.| 100.
25| 121 ] 20.6 | 29.1 7 0 3.8 5.0
14.International internship 31.| 100.
program 4.2 7.8| 250 31.3 8 0 3.8 5.0
15.National internship program 33.| 100.
4.9 711234 31.0 7 0 3.8 5.0
16.Training programs (soft 45.| 100.
skills training such as 4.0 40179 | 284 8 0 4.1 5.0
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op supportin

17.Conference/Seminar/Worksh

polishing/preparing CVs and 41.| 100.
interviews 35| 86| 16.2| 29.8 9 0 4.0 5.0
Average scores 3.8 72| 23.0 | 31.3 | 348 | 100.0 3.9 4.8

As compared between two groups of the respondents in the survey, statistical information
related to 17 observed items illustrated in Figure 5 below indicates that the average scores
of each of all 17 items assessed by the alumni are lower than the assessment given by the
final year students. There is, however, not much different and statistically significant
between these two groups found in the analysis.
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Figure 5: Average scores of the usefulness of the student supporting services for
increasing opportunities of entrepreneurship and getting a busines venture

When being asked about the contribution genegated from the supporting activities offered
by CTU to enable knowledge, skills, and attitude to start-up a business, the most
respondents (over 90%) stated that these supporting activities related to dissemination of
knowledge, skills, and attitude of start-up business were so useful. It is also interesting that
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sessions of training, talkshow, and workshop held with invited guests from the outside of
CTU were truly meaningful for students to exchange more sepcific issues of start-up
business in real contexts. As opposed to a vast of the supporting activities taken, there is a
lack of linkages with industries (i.e. local enterprises, agencies) in creating forums, spaces,
or competitions that aims at bringing actively learning environments to students to apply for
what’s learned.

Table 3: Perception of the CTU’s services contributing to enable the knowledge,
skills, and attitudes to start-up a business

Percentage of usefulness

Items

level Total | Mean | Mode

1. Incubator /Co-working
spaces 3.0| 6.1| 36.9| 30.8| 23.2| 100.0 3.7

3.0

2. Entrepreneurship program
(institutional coordination of
all entrepreneurship
activities) 35| 40| 333 | 31.3| 27.9| 100.0 3.8

3.0

3. Subjects where
entrepreneurship is
developed through
curricular content 34| 44| 289 | 36.3| 27.0| 100.0 3.8

4.0

4. Business competitions 36| 83| 339 | 29.7| 24.5| 100.0 3.6

3.0

5. Network of partners that
students can contact for
support for their business
ideas 35| 65| 276 | 32.7 | 29.6 | 100.0 3.8

4.0

6. Mentoring program 25| 59| 299 324 | 29.4| 100.0 3.8

4.0

~

Finance resources 35| 6.0 26.1| 34.7| 296 | 100.0 3.8

4.0

8. Entrepreneurship Training
program 24| 44| 26.2| 35.0| 32.0| 100.0 3.9

4.0

9. Training programs (soft
skills training such as
leadership skills,
communication skills,
teamwork, creative thinking
and problem solving), talk
shows, etc 34| 49| 22.7 | 286 | 40.4| 100.0 4.0

5.0
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10.Conference/Seminar/Worksh
op supportin
polishing/preparing CVs and

interviews 60| 35| 264 | 31.3| 32.8| 100.0 3.8

5.0

Average scores 35| 54| 29.2| 32.3| 29.7 | 100.0 3.8

3.9

As comparing all 10 observed items between two groups of the respondents in the
analysis, it is shown that there is not different, despite the average scores given by the
alumni were always lower than that assessed by the FYS (see Figure 6 below).
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Figure 6: Average scores of the supporting services contributing to enable the
knowledge, skills, and attitudes to start-up a business

3.5.2.2. Academic staffs

Please indicate where the following mechanism / programs to support the
entrepreneurship for students organized by your University (please check one box for
each mechanism/program that best corresponds to your answer).

of the European Union

Student Academi | Business Other !
Support dont | Tota
Service c /Career department kno | 1
Division center /Office
s w
Incubator /Co-working 10
5 3 2 0 0
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Entrepreneurship program

(institutional coordination of all 10

entrepreneurship activities) 4 3 3 0 0

Subjects where

entrepreneurship is developed 10

through curricular content 0 9 1 0 0

Business competitions 10
4 4 1 1 0

Network of partners that students

can contact for support for their

business ideas 2 1 1 0 10

Mentoring program 5 1 1 0 10

Finance resources 1 1 1 3 10

Training program 9 1 0 0 10

Provision of soft skills training

(e.g. leadership skills,

communication skills, teamwork) 9 1 0 0 10

Support in polishing/preparing

CVs and interviews 6 1 1 10

Others... 1 2 0 10

Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely useless”,
please check the cell that corresponds to how these services contribute to increasing

the skills to start a business.

Erasmus+ Programme
of the European Union

Std.

Minimum | Maximum | Mean Deviation
Incubator /Co-working 2 5 3.5 0.85
Entrepreneurship program (institutional coordination
of all entrepreneurship activities) 3 4 3.9 0.316
Subjects where entrepreneurship is developed
through curricular content 4.1 0.568
Business competitions 3 5 4.1 0.876
Network of partners that students can contact for
support for their business ideas 3 5 4.2 0.789
Mentoring program 3 5 4.1 0.738
Finance resources 3 5 4.1 0.876
Training program 3 5 4.4 0.699
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Provision of soft skills training (e.g. leadership skills,
communication skills, teamwork)

3 5 4.4 0.699
Support in polishing/preparing CVs and interviews 43 0.675
Others... 3.7 1.059

Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely useless”,
please check the cell that corresponds to how these services

the skills to start a business.

contribute to increasing

Std.
Minimum Maximum Mean Deviation
Incubator /Co-working 4 5 4.5 0.527
Entrepreneurship program
(institutional  coordination of all
entrepreneurship activities) 4 5 4.5 0.527
Subjects where entrepreneurship is
developed through curricular content 4.5 0.527
Business competitions 4 5 4.6 0.516
Network of partners that students can
contact for support for their business
ideas 3 5 4.3 0.675
Mentoring program 3 5 4.1 0.738
Finance resources 4 5 4.3 0.483
Training program 4 5 4.3 0.483
Provision of soft skills training (e.g.
leadership skills, communication skills,
teamwork) 4 5 4.5 0.527
Support in polishing/preparing CVs
and interviews 3 4.4 0.699
Others... 3.7 1.059
3.5.2.3. Indirect stakeholders
1 2 3 4 5 | Total Mean | Mode
. 100.0
Incubator /Co-working 0.0% | 18.2% | 27.3% | 27.3% | 27.3% % | 3.64 4
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Entrepreneurship
program (institutional
coordination of all
entrepreneurship 100.0
activities) 9.1% 9.1% | 27.3% | 36.4% | 18.2% % 3.45 4
Subjects where
entrepreneurship is
developed through 100.0
curricular content 0.0% 9.1% | 45.5% | 18.2% | 27.3% % 3.64
Business competitions 100.0
0.0% | 18.2% | 18.2% | 45.5% | 18.2% % 3.64 4
Network of partners that
students can contact for
support for their business 100.0
ideas 0.0% | 27.3% | 18.2% | 36.4% | 18.2% % 3.45 4
Mentoring program 100.0
0.0% | 18.2% | 18.2% | 45.5% | 18.2% % 3.64 4
Finance resources 100.0
0.0% | 27.3% | 36.4% | 27.3% 9.1% % 3.18
Training program 100.0
9.1% 0.0% | 36.4% | 36.4% | 18.2% % 3.55
Provision of soft skills
training (e.g. leadership
skills, communication 100.0
skills, teamwork) 0.0% 9.1% 9.1% | 36.4% | 45.5% % 4.18 4
Support in
polishing/preparing CVs 100.0
and interviews 0.0% 9.1% 9.1% | 63.6% | 18.2% % 3.91 4

3.5.3. Entrepreneurship competency
3.5.3.1. Assessment results of the final year students and alumni

According to the definition of entrepreneurship competency that refers to a combination of
knowledge, skills, and attitudes in which an individual need to possess to perform assigned
tasks efficiently. In this analysis, core attributes of the entrepreneurship competences for
the targeted respondents — FYS and alumni — are classified into four categories, namely (a)
personality; (b) commitment; (c) strategic development and organization; and (d) morality
and social responsibility.

First of all, the importance of personal characteristics along with 28 observed items was
assessed based on the 5-scaled (Likert) ascending measurement, from not important at all
to extremely important. The descriptive analysis as presented Table ?? shows that 22 out
of 28 observed items were voted on average with 4.0 score and greater. In general, 90% of
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the respondents stated that all personal characteristics identified were truly important to
form the entrepreneurship competency for each individual. However, the surveyed result
also indicates the fact that specific attributes such as gender, ethnicity or race, and parental
status of education and employment were not importnat determinants in creating
individual’s entrepreneurship competency.

Table 4 Distribution of the importance of personal characteristics in creating the

entrepreneurship competency

Percentage of importance

Erasmus+ Programme
of the European Union

level
Tota | Mea | Mod
Personal characteristics 1 2 3 4 5 | n e
1. Academic field of study 2.| 65 100.
3 71211 | 385]| 315 0 3.9 4.0
2. Foreign languages skills 4.1 23 100.
7 5| 845| 28.6 | 55.9 0 4.3 5.0
3. Prior work experience or| 2.| 4.6 100.
knowledge 8 9| 6.1 30 | 56.3 0 4.3 5.0
4. Ability to pitching 1.| 4.6 100.
9 91657 | 394|474 0 4.3 5.0
5. Ability to learn and adapt 3.| 2.8 100.
8 2| 751] 36.6 | 493 0 4.2 5.0
6. Ability to explore and exploit| 4.| 3.2 100.
entrepreneurial opportunity 2 9|7.04| 366 | 48.8 0 4.2 5.0
7. Ability to devise a strategy plan 3.| 3.2 100.
3 91 9.86| 404 | 43.2 0 4.2 5.0
8. Entrepreneurial Intention | 2. | 4.2 100.
(Business Desire) 8 3| 19.2| 40.8 | 329 0 4.0 4.0
9. Skills of searching and analyzing | 2. | 4.6 100.
unstructured information 8 91892418 418 0 4.2 5.0
10. Computing skills 2.| 46 100.
3 91 14.6 39| 394 0 4.1 5.0
11. Creativity and innovation 3.| 3.2 100.
8 91 10.3 | 33.3| 49.3 0 4.2 5.0
12. Decision making skills 2.| 46 100.
3 9| 751 | 36.6 | 48.8 0 4.2 5.0
13. Interpersonal and communication | 3. | 2.3 100.
skills (listen, observation, analysis) 8 5| 5.16 | 34.7 54 0 4.3 5.0
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Percentage of importance

level
Tota | Mea | Mod
Personal characteristics 1 2 3 4 5 |1 n e

14. Leadership skills 3.| 3.7 100.
8 6| 8.45 39 | 45.1 0 4.2 5.0

15. Networking skills 2.| 4.2 100.
8 3|17.04| 385|474 0 4.2 5.0

16. Proactivity 3.| 2.8 100.
8 2| 6.57 | 32.9 54 0 4.3 5.0

17. Problem solving skills 2.| 37 100.
8 6| 469 | 32.9| 559 0 4.4 5.0

18. Teamwork skills 2.| 46 100.
3 91 8.92 39| 45.1 0 4.2 5.0

19. Risk taking 2.| 56 100.
3 31127 | 39.9| 394 0 4.1 4.0

20. Critical thinking 2.| 42 100.
3 3|1 127|394 | 413 0 4.1 5.0

21. Environment Scan 2.| 46 100.
8 9| 13.6 | 43.7| 35.2 0 4.0 4.0

22. Gender 15. 100.
19 51 26.3 23 16 0 3.0 3.0

23. Perceived behavioral control 2.| 42 100.
8 3]117.8|43.2| 319 0 4.0 4.0

24. Subjective norms (e.g consulted | 1.| 12. 100.
by friends, family, etc.) 9 7] 296 | 329 23 0 3.6 4.0

25. Ethnicity/Race 13. 100.
25 6| 221 | 235|155 0 29 1.0

26. The social origin (Education and 14. 100.
Job status of parents) 12 11249 30| 19.2 0 3.3 4.0

27. Alertness 3.| 5.1 100.
8 6| 136 | 39.9| 37.6 0 4.0 4.0

28. Self-Efficacy 3.| 4.2 100.
8 3|798| 352| 48.8 0 4.2 5.0

Average scores 4. | 55 100.
7 3| 12.5| 36.0 | 41.2 0| 4.03 4.5
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Figure 7: Average scores of assessing the importance of personal characteristics in
creating the entrepreneurship competency

The second category of the entrepreneurship competency implies to individual’s efforts in
performing commitment. The result provided the fact that three elements regarding the
commitment competency were very important - with the average point of 4.1 over 5.0 - for
individuals to be more confident and motivated in any given context. In addition, the
difference of the average scores of this category of competency between the FYS and the
alumni was not found in the analysis.

Table 5: Distribution of the importance of commitment competency

Percentage of importance

level
Tota Mod
Commitment competency 1 2 3 4 5|1 Mean | e
1. Drive to see venture 9.8 100.

3.3 | 3.29 6| 484 | 352 0 41 4.0

2. Strong motivation to compete 12. 100.
3.8 | 2.82 71479 | 329 0 4.0 4.0

3. Make an impact and dedication 14. 100.
28| 5.16 1] 40.8 | 37.1 0 4.0 4.0
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Average scores 12. 100.
3.3 | 3.76 2| 45.7 | 351 0 4.1 4.0

Strategic and organizational development is seen as the third category of the
entrepreneurship competency that individuals are required to accumulate during schooling
or at work. This category of competency is specifically explained through 12 observed items
as presented in Table below. The reult shows that all respondents revealed their consensus
of evaluating the importance of the observed items regarding this category of competency,
an average points were slightly varied from 3.9 to 4.1.

Table 6: Distribution of the importance of strategic and organizational development

Percentage of importance
level

Organizing competency and Tota | Mea | Mod
strategy development 1 2 3 4 5 | n e
1. Acquire resources 3.] 1.8 100.

8 8| 20.7 | 46.5| 27.2 0 3.9 4.0
2. Ability to lead 3.| 2.8 100.

3 21131 | 441 | 36.6 0 4.1 4.0
3. Coordinate 2.| 2.8 100.

8 21150 41.3 | 38.0 0 4.1 4.0
4. Delegate tasks 2.| 3.7 100.

8 6| 19.2 | 43.7| 30.5 0 4.0 4.0
5. Develop a team 2.1 3.7 100.

3 6| 12.7 | 446 | 36.6 0 4.1 4.0
6. Develop an organizational culture | 3. | 1.8 100.

3 81| 19.7 | 43.7| 31.5 0 4.0 4.0
7. Develop the organization 1. 5.6 100.

4 3] 16.0| 46.0| 31.0 0 4.0 4.0
8. Organize process 1.| 4.6 100.

9 91 16.4 | 441 | 329 0 4.0 4.0
9. Design products and services 3.| 3.2 100.

8 91141 | 423 | 36.6 0 4.0 4.0
10. Develop a finance and budget | 2. | 2.3 100.
plan 8 51 11.7 | 44.1 39 0 4.1 4.0
11. Develop a marketing strategy 2.1 3.7 100.

3 6| 11.7 | 423 | 39.9 0 4.1 4.0
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12. Develop innovative products | 3.| 2.8 100.
and services 3 2| 136 | 446 | 35.7 0 4.1 4.0
Average scores 28329 | 153 | 43.9 | 34.6 | 100.0 4.0 4.0
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Figure 8: Average scores of assessing the importance of strategic and organizational

development

Finally, ethnical respect and social responsibility is viewed as two indispensible
competences for individuals to become a sucessful entrepreneur. Statistical result from the
survey indicates that all respondents also revealed this matter with giving average scores

of 4.1 and 4.2 over 5.0.

Table 7: Distribution of the importance of ethnical and social responsibility

competency
Percentage of importance
level

Ethnical and social Tota | Mea | Mod
responsibility competency 1 2 3 4 511 n e
1.Understand the ethical problems
and power to communicate and
argue at the organization level to | 5. | 1.8 100.
run the business effectively 6 8| 7.04| 43.2| 423 0 4.1 4.0
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2. Have responsibility towards
customers, employee and the| 5.| 0.9 100.
Public 6 4| 751|352\ 50.7 0 4.2 5.0

3.5.3.2. Assessment results of the academic staffs

The following are the enabling environmental factors that may contribute to your
entrepreneurship development. Please click the circle that corresponds to your degree of
agreement or disagreement

A. Personal Factors Minimu Maximu Mea | Std.

m m n Deviation
1. Having an attitude of discovery and being optimistic
can drive the entrepreneurial mindset. 4 5 4.5 0.527
2. The passion to become successful in life can be
evident through engaging in a business venture. 3 5 44 0.699

3. Having self-confidence in doing something will
influence the desire to start a business. 3 5 4.4 0.699

4. Immense ingenuity, imagination, resourcefulness
and foresightedness will lead towards success in

entrepreneurship. 4 5 4.3 0.483
5. Leadership ability of an individual is crucial for
developing an entrepreneurial spirit. 4 5 4.3 0.483

B. Social Factors

6. Education has a significant role to play in

inculcating entrepreneurial values. 3 5 4 0.667
7. The support services of the university such as the
provision of business simulation
room/entrepreneurship center will encourage one to
start a business. 3 5 4 0.816
8. High levels of unemployment will increase
motivation to start a business. 1 4 3.2 1.033

9. The family’s own business has a great influence in
exhibiting higher level of entrepreneurship.

3 5 3.9 0.738
10. Training and education on Entrepreneurship will
create more knowledge that will help uplift one’s
interest in starting one’s own business. 3 5 4.2 0.632

C. Economic Factors
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11. Fair market competition  will drive

entrepreneurship and help increase the wealth of the

nation. 5 3.9 0.994
12. Incentives for Start-ups will encourage the growth

of entrepreneurs and generate employment

opportunities. 5 3.5 1.08
13. Improvements in physical and digital

infrastructure will hasten the growth of entrepreneurs. 5 39 0.568
14. A conducive environment for setting up business

ventures will encourage more entrepreneurs to set up

business. 5 4 0.816
15. Higher business taxes for start-ups will

discourage entrepreneurs from formalizing business

ventures. 5 3.8 0.632
D. Psychological Factors

16. Need achievement is a motivating factor to

become an entrepreneur. 4 3.6 0.516
17. Willingness to take risks is an influencing factor

towards entrepreneurship. 5 4 0.667
18. Esteem, status, fame, and respect drive one to

become an entrepreneur. 5 3.6 0.966
19. Economic rewards and security are strong

reasons to become an entrepreneur. 5 4 0.943
20. Gaining power, authority and leadership serve as

internal factors driving people to become

entrepreneurs. 5 4 0.816
E. Technological Factors

21. The availability of social media helps

entrepreneurs reach a bigger client base. 5 4.1 0.738
22. Digital technology widens opportunities for

entrepreneurs to venture into new businesses. 5 4.3 0.675
23. Automation and artificial intelligence technologies

provide tools for entrepreneurs to develop new

business ideas that promotes efficiency and

productivity in business operations. 5 39 0.738
24, E-commerce supports entrepreneurs by

facilitating business transactions and organizing more

efficient logistics. 5 4.3 0.675
25. Innovative technologies provide entrepreneurs

with  more opportunities to develop new

products/services that cater to the needs of

consumers. 5 4.1 0.738
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F. Political/Legal Factors

26. Stable and clear business policies and regulations
that promote ease of doing business will motivate
entrepreneurs to start their businesses.

3 5 4.3 0.675
27. Easy access to capital and technical assistance
for start- ups, especially from government, will
facilitate the creation of start-ups by entrepreneurs. 3 5 41 0568

28. High interest on loans will lessen the number of
entrepreneurs who would want to start a new
business. 3 5 4 0.816

29. Business friendly regulations and simplified
government processes for creating start-ups will
support entrepreneurship. 3 5 4.3 0.675

30. Political stability and good governance in the
country will strengthen the business confidence of
entrepreneurs. 3 5 44 0.699

Drivers of the entrepreneurship development
Assessment results of the final year students and alumni

Entrepreneurship development has recently assessed as an essential for an open
economy, when it can create itself much opportunities of new employment, business
innovation, and increased socio-economic activities in both local and global contexts. So,
the main question often made in any analysis or dialogue of the entrepreneurship is what
are drivers of the entrepreneurship development for an individual in particular contexts?

Drivers of the entrepreneurship development imply to determinants that encourages an
individual to perfom entrepreneuial activities in a given industry and those might make
him/her to become an entrepreneur. It can be widely known that there a large number of
factors inducing the entrepreneurship development, they may often be classified into two
key categories, namely (a) personal characteristics, and (b) relationship ability.

Information presented in Table 8 below provides the distribution and average scores of the
total 35 observed items regarding the personal characteristics of the entrepreneurial
competency development. It may be shown that 88% of the respondents — the FYS and
alumni — revealed their agreement of the importance of this category of determinants.
Especially, one third of the respondents (or 34.3%) stated that these drivers were extremely
important to a person who wish to be an entrepreneur. Additionally, it can be accepted that
the most important drivers were found in the analysis, such as: acting ethically and
responsibly; leadership skills; defining goals; identifying own limitations; and taking initiative.
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Percentage of importance

Co-funded by the
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level
Mea | Mod

Personal characteristics 1 2 3 4 5 | Total | n e
1. Act ethically 6. 100.

1] 6.1] 127 | 34.3| 40.8 0 4.0 5.0
2. Act in a creative way 1.1 9.3 100.

9 9155|413 31.9 0 3.9 4.0
3. Act with social responsibility 5| 84 100.

2 5(19.86| 37.1| 394 0 4.0 5.0
4. Leadership skills 2. 93 100.

8 9| 155| 333 39 0 4.0 5.0
5. Create empathy 3.1 75 100.

3 1] 254 | 37.1| 26.8 0 3.8 4.0
6. Define your goals 5.1 6.5 100.

2 7| 12.7| 34.7 | 40.8 0 4.0 5.0
7. Learn from failure 3. 100.

8| 6.1 13.1| 404 | 36.6 0 4.0 4.0
8. Make appropriate decisions 3.1 75 100.

8 1] 845 | 43.2| 37.1 0 4.0 4.0
9. Recognize your own limitations 4.1 6.5 100.

2 71 103| 37.1| 41.8 0 4.1 5.0
10. Seek & analyze unstructured | 5.| 7.0 100.
information 2 41131 | 41.8| 32.9 0 3.9 4.0
11. Solve problems 5179 100.

6 8| 10.8| 385 | 371 0 3.9 4.0
12. Take actions to overcome risk 4.| 6.5 100.

2 7| 845| 465 | 34.3 0 4.0 4.0
13. Take initiative 5.1 56 100.

6 3| 12.2| 35.7| 40.8 0 4.0 5.0
14. Take risks 5| 3.2 100.

2 9| 155|404 | 35.7 0 4.0 4.0
15. Think conceptually 3. 11. 100.

3 7| 254 | 33.8| 25.8 0 3.7 4.0
16. Think logically 3.1 89 100.

3 2 15| 39.9| 329 0 3.9 4.0
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17. Ability to network 4.| 84 100.

2 5| 127 39| 357 0 3.9 4.0
18. Communicate effectively 51 7.0 100.

2 4| 113 | 40.8| 35.7 0 3.9 4.0
19. Develop operational strategies 5.1 7.0 100.

6 41131 | 371 | 37.1 0 3.9 4.0
20. Implement ideas and tasks 5. 100.

2| 6.1] 136 38 | 37.1 0 4.0 4.0
21. Manage human resources 51 79 100.

6 8| 13.1| 39.9| 33.3 0 3.9 4.0
22. Monitor the work of others 4. 100.

21 6.1] 221|404 | 27.2 0 3.8 4.0
23. Plan process 5.| 84 100.

6 5 16 39 31 0 3.8 4.0
24. Prepare a business plan 3.] 89 100.

8 21164 38 | 32.9 0 3.9 4.0
25. Prepare a competitive analysis 4.| 84 100.

2 5174 | 376 | 324 0 3.9 4.0
26. See the big picture 4.| 6.5 100.

7 7| 146 | 40.8| 33.3 0 3.9 4.0
27. Sell your products or services 3.] 93 100.

8 9| 16.4| 423 | 28.2 0 3.8 4.0
28. Set business goals 4.1 10. 100.

2 3| 141 39| 324 0 3.8 4.0
29. Computing skills 3.1 79 100.

8 8| 13.6 | 44.1| 30.5 0 3.9 4.0
30. Identify Opportunities 4.| 84 100.

7 5| 10.3| 404 | 36.2 0 3.9 4.0
31. Scan the environment 4.1 7.0 100.

2 41136 | 43.2| 31.9 0 3.9 4.0
32. Identify market gaps 4.1 7.5 100.

2 1] 13.6 46 | 28.6 0 3.9 4.0
33. Anticipate trends 3. 100.

3| 61122 | 451 | 33.3 0 4.0 4.0
34. Realize latent customers’ needs | 5. | 5.6 100.

2 3| 122|451 | 319 0 3.9 4.0
35. Evaluate the feasibilty and | 5.| 6.5 100.
viability of identified opportunities 2 7| 13.1| 41.8| 33.3 0 3.9 4.0
Average scores 44 751 | 141 | 39.8 | 34.2 | 100.0 3.9 4.2
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As compared between two groups of the respondents related to all 35 observed items of
the personal characteristics, the rsults obtained from descriptive and t-test analysis show
that there are only 6 out of 35 items which have mean differences between two groups of
the respondents in various levels of the statistical significance, ranging fromp =.1top =
.01. those items are in orderly 15, 19, 21, 22, 23, and 28.
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Figure 9: Average scores of the personal characteristics attributing to the
entrepreneurship development

Hkk

Note: ‘p< .1, "p<.05, "p<.01

The relationship ability is seen as the second determinant contributing importantly
to develop the entreprenerial competences for an individual. In the analytical framework,
this category consists of 11 observed items as presented in Table ?? below. The descriptive
result indicates a high agreement of the assessment on these items, when the means and
the mode of all items were round between 3.8 and 3.9, and 4.0 respectively.

Table 9: Importance of the relationship ability affecting the entrepreneurship
development

Percentage of importance
level
Mea | Mod
Relationship ability 1 2 3 4 5 | Total | n e
1. Communicate 6. 100.
6| 6.1 13.6| 37.1| 36.6 0 3.9 4.0
2. Cooperate and collaborate 6. 100.
1] 6.1] 146| 41.3| 31.9 0 3.9 4.0
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3. Deal with social customs 4. 100.

21 75| 216|404 | 26.3 0 3.8 4.0
4. Exchange knowledge 5. 100.

6| 89| 17.8| 38.5| 291 0 3.8 4.0
5. Lead your team 4.1 10. 100.

2 3| 18.8| 418 | 249 0 3.7 4.0
6. Negotiate 5. 100.

6| 99| 155 | 38.0| 31.0 0 3.8 4.0
7. Persuade 6.| 7.5 100.

6 11141 | 343 | 37.6 0 3.9 5.0
8. Pitch your ideas 4. 10. 100.

7 3| 16.0| 366 | 32.4 0 3.8 4.0
9. Train your team 2. 100.

3| 94169 | 404 | 31.0 0 3.9 4.0
10. Use and develop networks 2.1 7.0 100.

8 41174 | 413 | 315 0 3.9 4.0
11. Work in a team 6. 9.3 100.

6 9| 16.4| 34.3| 33.3 0 3.8 4.0
Average scores 5. 100.

0| 84| 16.6| 385| 314 0 3.8 4.1

Among 11 observed items of the relationship ability, the most respondents highlighted the
extreme importance of core skills, including communicatiion, cooperation, training, and
networking. As opposed to the FYS respondents giving their assessment with the
surrounding of 3.9 and 4.0, the alumni had assessed items with more diversified scores,
ranging from 3.5 to 3.9. This gap may be explained by the featured difference in studying
and working environment where they are.
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Figure 10: Average scores of the relationship ability inducing the entrepreneurship
development

Academic staff

Std.
Minimum | Maximum | Mean Deviation
Personal Competence
1. Act ethically 3 5 4.3 0.675
2. Act in a creative way 3 5 4.1 0.568
3. Act with social responsibility 4 5 4.5 0.527
4. Leadership skills 3 5 4.3 0.675
5. Create empathy 3 5 4.0 0.667
6. Define your goals 3 5 4.3 0.675
7. Learn from failure 3 5 4.2 0.632
8. Make appropriate decisions 3 5 4.2 0.789
9. Recognize your own limitations 3 5 4.3 0.675
10. Seek & analyze unstructured
information 3 5 4.4 0.699
11. Solve problems 4 5 4.6 0.516
12. Take actions to overcome risk 3 5 4.4 0.699
13. Take initiative 3 5 4.4 0.699
14. Take risks 3 5 4.3 0.675
15. Think conceptually 2 5 3.8 1.033
16. Think logically 3 5 4.3 0.675
17. Ability to network 4 5 4.5 0.527
18. Communicate effectively 4 5 4.5 0.527
Domain Competence
(i) in terms of Opportunitiy
1. Generate ideas 3 5 3.9 0.568
2. ldentify opportunities 4 5 4.3 0.483
3. Scan the environment 2 5 4.0 0.816
(ii) in terms of Organization
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1. Acquire resources 2 5 4.1 0.876
2. Control 3 5 4.1 0.738
3. Coordinate 4 5 4.3 0.483
4. Delegate tasks 4 5 4.3 0.483
5. Develop a team 4 5 4.4 0.516
6. Develop an organizational culture 4 5 4.3 0.483
7. Develop the organization 3 5 4.4 0.699
8. Organize process 3 5 4.1 0.568
(iiij in terms Strategy &

Management

1. Administrate 3 5 4.3 0.675
2. Design products and services 2 5 3.7 0.949
3. Develop a finance and budget plan 2 5 3.8 0.919
4. Develop a marketing strategy 3 5 4.0 0.816
5. Develop innovative products and

services 2 5 4.2 0.919
6. Develop operational strategies 3 5 4.3 0.675
7. Implement ideas and tasks 3 5 4.3 0.823
8. Manage human resources 4 5 4.7 0.483
9. Monitor the work of others 3 5 4.5 0.707
10. Plan process 3 5 4.0 0.816
11. Prepare a business plan 2 5 3.8 0.919
12. Prepare a competitive analysis 2 5 3.9 0.876
13. See the big picture 4 5 4.5 0.527
14. Sell your products or services 3 5 3.9 0.876
15. Set business goals 3 5 4.5 0.707
Relationship Competence

1. Communicate 4 5 4.5 0.527
2. Cooperate and collaborate 4 5 4.3 0.483
3. Deal with social customs 3 5 3.9 0.568
4. Exchange knowledge 3 5 4.1 0.738
5. Lead your team 3 5 4.2 0.632
6. Negotiate 3 5 4.2 0.789
7. Persuade 3 5 4.3 0.675
8. Pitch your ideas 2 5 4.0 0.943
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9. Train your team 3 5 4.1 0.738
10. Use and develop networks 3 5 4.1 0.568
11. Work in a team 2 5 4.1 0.994

Concluding remarks and discussions

Entrepreneurship development is increasingly recognized as a vital factor in fostering
economic growth by generating employment opportunities, promoting business innovation,
and stimulating socio-economic activities in both local and global contexts. A key question
in the analysis of entrepreneurship is identifying the drivers that encourage individuals to
engage in entrepreneurial activities and ultimately become entrepreneurs. These drivers
can be broadly classified into two categories: personal characteristics and relationship
ability.

In addition to these factors, strategic and organizational development is considered a crucial
competency for entrepreneurship, which individuals need to acquire either during schooling
or in the workplace. This category of competency is assessed through 12 observed items,
which all respondents unanimously agreed were important, with average ratings ranging
from 3.9to 4.1.

Furthermore, a survey conducted with final-year students (FYS) and alumni at Can Tho
University (CTU) explored the personal characteristics influencing entrepreneurial
competency. The results revealed that 88% of respondents agreed on the importance of
personal characteristics in entrepreneurial development, with 34.3% indicating that these
factors were extremely important. Key drivers identified in the study include acting ethically
and responsibly, leadership skills, goal setting, recognizing personal limitations, and taking
initiative.

These findings highlight the critical role that both personal and relational skills play in the
development of entrepreneurship. They also emphasize the need for targeted training and
support in cultivating these competencies, helping individuals to thrive in entrepreneurial
endeavors.
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3.6. LYCEUM OF THE PHILIPPINES UNIVERSITY — BATANGAS
(LUP-B)

3.6.1. Student — Alumni — Entrepreneurship
Profile

EFemale mMale

Figure 1. Distribution of the Respondents Sex

The pie chart depicts the gender distribution of respondents in a survey related to "Student
- Alumni - Entrepreneurship." The overwhelming majority of respondents are male,
accounting for 88% (177 individuals). Females represent only 12% of the respondents,
totaling 25 individuals. This significant gender disparity suggests a potential
underrepresentation of female perspectives in the survey data. The findings may, therefore,
be skewed towards male experiences and opinions within the student, alumni, and
entrepreneurship context. This is important to keep in mind.

2,1%

m15-20yearsold ®21-25yearsold ®26 - 30years old
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Figure 2. Distribution of the Respondents Age

This pie chart shows the age distribution of respondents, likely within the same "Student -
Alumni - Entrepreneurship" context as the previous chart. The majority, 58% (118
respondents), are aged 26-30 years old. The 21-25 years old age group represents 41% of
the sample (82 respondents). Significantly, only 1% (2 respondents) fall within the 15-20
years old age bracket. This distribution indicates that the survey primarily captures the
perspectives of individuals who are likely to have recently graduated or are in the early
stages of their careers. The near absence of 15-20 year-olds is notable.

3,2% - 52% 12,6%

31, 15%
3, 2%

m2018 and earlier m2019 ®m2020 =2021 =2022 =2023 ®No Response

Figure 3. Distribution of the Respondents Academic Year

This pie chart displays the distribution of respondents' academic years. The largest
segment, representing 33% (67 respondents), graduated in 2022. Those who graduated in
2018 or earlier make up the second-largest group, at 32% (roughly 65 respondents, based
on other values provided). The year 2021 follows with 15% (31 respondents), while 2020
accounts for 6% (12 respondents). Finally, 2019 and 2023 each represent 2% of the
respondents (4 respondents combined, with 3 and 5 respectively). This distribution indicates
a good representation of recent graduates, especially from the class of 2022. The "no
response" accounts for 2% as well.
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13, 6%

ENo EYes

Figure 3. Do you presently have a job (including part-time)

This pie chart illustrates the current employment status of the respondents, including part-
time jobs. A significant majority, 94% (193 respondents), indicated they currently have a
job. In contrast, only 6% (13 respondents) reported not having a job. This suggests a high
rate of employment among the surveyed group. The data strongly suggests that the
respondents, potentially students or alumni focused on entrepreneurship as indicated by
previous charts, are largely successful in securing employment, at least in some capacity.
It's worth noting that the nature of employment is unspecified.

18, 9%

=No = Yes

Figure 3. If Yes, Are you working in a job related to your field of study

This pie chart addresses the alignment between employment and field of study for the
respondents who indicated they have a job in the previous chart. An overwhelming 91%
(184 respondents) stated their job is related to their field of study. Only 9% (18 respondents)
reported their work is not related to what they studied. This suggests a high degree of
success among the employed respondents in finding jobs relevant to their academic
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background. It implies that the education received is effectively preparing them for careers
in their chosen fields. The data is positive.

Yes, 54, 27%

No, 148, 73%

ENo EYes

Figure 4. If No, Are you currently looking for a job?

This pie chart delves into the job-seeking status of respondents who previously indicated
they were not working in a field related to their study. A substantial majority, 73% (148
respondents), are not currently looking for a job. Conversely, 27% (54 respondents) are
actively seeking employment. This suggests that while a portion of those with unrelated jobs
are looking to switch careers, a larger segment may be content with their current situation

or pursuing other options outside the traditional job market, such as further education or
personal projects.

ENo EYes
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Figure 5. Do you own some business ventures

This pie chart focuses on entrepreneurship among the respondents, asking if they own any
business ventures. The vast majority, 88% (177 respondents), do not own a business. Only
12% (25 respondents) indicated they do own a business venture. Given the previous
context of "Student - Alumni - Entrepreneurship,” this suggests that while there's an interest
in entrepreneurship, a relatively small proportion of the surveyed group has actually started
their own businesses. It highlights the potential gap between entrepreneurial aspiration and
actualization within this population.

Hm Business related to field m \Vith business not related to field

Figure 6. Do you own some business ventures

This pie chart examines the alignment between business ventures and field of study for
those respondents who indicated they own a business in the previous chart. A significant
maijority, 71% (40 respondents), have businesses unrelated to their field of study.
Conversely, only 29% (16 respondents) operate businesses related to their field of study.
This data suggests that among the entrepreneurial respondents, a large proportion are
pursuing ventures outside their formal educational background. This might indicate a shift
in career interests, pursuit of broader opportunities, or the interdisciplinary nature of their
business ideas. It is a noteworthy finding.
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3.6.2. AWARENESS OF ENTREPRENEURSHIP EDUCATION &
ENTREPRENEURIAL OPPORTUNITIES

Perception of training program at HEI in progress or completed in direction of entrepreneurial
opportunities

ltems Mean Verbal Interpretation = Rank

1.The curriculum provided valuable
insights into starting and managing a 3.97
business. Agree 11

2.The curriculum content was relevant
and practical for real-world 4.15
application. Agree 5

3.The program materials and
resources were well-organized and 4.18
easy to follow. Agree 2

4 The instructors/facilitators were 419
knowledgeable and engaging. ' Agree 1

5.The curriculum helped me in
understanding the market
opportunities and potential
challenges. Agree 4

4.16

6.The curriculum equipped me with
essential skills for business planning 4.14
and strategy development. Agree 6.5

7.The curriculum provided adequate
information about marketing and 417
branding strategies. Agree 3

8.The financial management 410 Agree 10
component of the curriculum was
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helpful in understanding business
finances.

9.The curriculum covered relevant
legal aspects of starting and runninga | 4.13
business venture. Agree 8.5

10.The program offered opportunities
for networking and collaboration with 413
other aspiring entrepreneurs. Agree 8.5

11.Overall, the program met my
expectations in terms of exploring-

" . 4.14
and-exploiting entrepreneurial
opportunities. Agree 6.5
Composite Mean 413 Agree

Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree; 1.50 — 2.49
= Disagree; 1.00 — 1.49 = Strongly Disagree

This table assesses perceptions of a training program focused on entrepreneurial
opportunities, with all items receiving an "Agree" rating. The composite mean is 4.13,
indicating a generally positive assessment. The highest-rated item is "The
instructors/facilitators were knowledgeable and engaging" (4.19), suggesting that the quality
of instruction was a strong point of the program. "The program materials and resources
were well-organized and easy to follow" (4.18) also received a high rating, demonstrating
quality supporting materials.

"The curriculum provided adequate information about marketing and branding strategies"
has a mean score of 4.17, and is ranked third. This suggests that the program was effective
in teaching these concepts. "The curriculum helped me in understanding the market
opportunities and potential challenges" has a mean score of 4.16. "The curriculum content
was relevant and practical for real-world application" has a mean score of 4.15. These are
also considered strengths.

"The curriculum provided valuable insights into starting and managing a business" received
the lowest rating with a mean of 3.97. This was the only item with a mean of less than 4,
but still falls under the "Agree" category. This indicates that while the program was generally
effective, there is room for improvement in providing insights into business fundamentals.
The program was still very well received.
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"The financial management component of the curriculum was helpful in understanding
business finances" received a mean score of 4.10. While still rated "Agree," this relatively
lower score, ranked 10th, suggests that financial management could be a focal point for
enhancement. It is a complex topic that is vital to the success of new businesses.
Respondents may feel they need more training in this area.

How these services at your university contribute to increasing the
entrepreneurial opportunities or to get a business venture

ltems

Regular/Main Curricular at your
University

Extracurricular internships
Curricular internships
International employment
program

Career Hub or Start-up Center
Career Coaching (focus on career
skills)

Career Guidance (focus on dealing
with issues)

Vocational training

Employment prospection (Visits to
companies and

companies presentation)

Job fair at national level

(private companies)

Job fair at government level

Job fair at university level

Job fair at faculty level
International internship

program

National internship program

Training programs (soft skills training

such as leadership skills,
communication skills,
Teamwork, creative thinking and
problem solving), talk shows, etc
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Mean

4.10

4.1
418

4.14
4.08
4.08

4.1
4.16

4.07

4.05

4.02
4.02
3.96

4.16
412

4.24

Verbal Interpretation

Very Useful
Very Useful
Very Useful

Very Useful
Very Useful

Very Useful
Very Useful
Very Useful
Very Useful
Very Useful
Very Useful
Very Useful

Very Useful

Very Useful
Very Useful

Very Useful

Rank

13

14
15.5
15.5
17
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Conference/Seminar/Workshop

support in polishing/preparing CVs and 4.15

interviews Very Useful 5
Composite Mean 4.10 Very Useful

Legend: 4.50 — 5.00 = Completely useful, 3.50 — 4.49 = Very Useful;, 2.50 — 3.49 = Useful;, 1.50 — 2.49 = Not
very Useful; 1.00 — 1.49 = Completely useless

This table evaluates how university services contribute to increasing entrepreneurial
opportunities, with all items rated as "Very Useful." The composite mean is 4.10, indicating
a strong positive perception of these services. "Training programs (soft skills training such
as leadership skills, communication skills, Teamwork, creative thinking and problem
solving), talk shows, etc." received the highest rating (4.24), highlighting the perceived value
of soft skills development.

"Curricular internships" (4.18) and "International internship program" (4.16) were ranked
second and third, respectively. This suggests that students find practical, hands-on
experience, especially in international contexts, to be highly beneficial for their
entrepreneurial aspirations. "Vocational training" also scored highly at 4.16, further
emphasizing the importance of practical skills development. These are all considered
strengths.

"Job fair at faculty level" received the lowest rating at 3.96. "Job fair at university level" and
"Job fair at government level" both received a score of 4.02. These were still considered
"Very Useful," but their lower rankings suggest that students may find these job fairs less
impactful compared to other services offered.

Several services clustered around a mean of 4.10 to 4.11, including "Regular/Main
Curricular at your University," "Extracurricular internships,” "Career Guidance," and
"National internship program." This indicates a generally positive perception of these core
services. The consistent ratings across most items suggest that the university is effectively
providing a supportive ecosystem for aspiring entrepreneurs. All of the services are
valuable.

How these services contribute to increasing the knowledge, skills, and
attitude to start up a business

ltems Mean Verbal Interpretation = Rank

Incubator /Co-working spaces 3.94 Very Useful 10
Entrepreneurship program (institutional

coordination of all entrepreneurship = 4.07

activities) Very Useful 7.5
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Subjects where entrepreneurship is

developed through curricular 4.10
content Very Useful 5
Business competitions 4.07 Very Useful 7.5

Network of partners that students
can contact for support for their

: 4.03
business
ideas Very Useful 9
Mentoring program 4.1 Very Useful 4
Finance resources 4.14 Very Useful 3
Entrepreneurship Training program 4.09 Very Useful 6
Training programs (soft skills training
such as leadership skills,
communication skills, 4.15
Teamwork, creative thinking and
problem solving), talk shows, etc Very Useful 2
Conference/Seminar/Workshop
support in polishing/preparing CVs and 4.27
interviews Very Useful 1

Composite Mean 4.10 Very Useful

Legend: 4.50 — 5.00 = Completely useful; 3.50 — 4.49 = Very Useful; 2.50 — 3.49 = Useful;, 1.50 — 2.49 = Not
very Useful; 1.00 — 1.49 = Completely useless

This table assesses services that help increase knowledge, skills, and attitude for starting
a business. All are rated "Very Useful" with a composite mean of 4.10.
"Conference/Seminar/Workshop support in polishing/preparing CVs and interviews" was
ranked first (4.27). This indicates that students highly value support in refining their
professional presentation skills. "Training programs (soft skills training such as leadership
skills, communication skills, Teamwork, creative thinking and problem solving), talk shows,
etc." is ranked second.

"Finance resources" has a mean of 4.14 and is ranked third. This demonstrates that
students recognize the importance of accessible funding for launching their ventures.
"Mentoring program" (4.11) is ranked fourth. This relatively high rating underscores the
value students place on guidance from experienced individuals when starting a business.
The scores indicate that many components are important.

"Incubator/Co-working spaces" received the lowest rating of 3.94. This was the only item
below 4.00, but is still categorized as "Very Useful". This suggests that while students see
value in these spaces, they might perceive them as less critical compared to other services.
"Network of partners that students can contact for support for their business ideas" is ranked
ninth.
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"Entrepreneurship program (institutional coordination of all entrepreneurship activities)" and
"Business competitions" both have a mean score of 4.07, and are tied at 7.5. These scores
indicate that students find both structured programs and competitive environments to be
valuable for developing their entrepreneurial capabilities. The university appears to be doing

many things right.

ENTREPRENEURIAL COMPETENCY & ENTREPRENEURIAL OPPORTUNITY

Level of importance of each of these factors in the success of creating
Entrepreneurial Competency for an individual in exploring-and-exploiting

entrepreneurial opportunitie.

ltems

1.Academic field of study

2.Foreign languages skills

3.Prior work experience or knowledge
4 .Ability to pitching

5.Ability to learn and adapt

6.Ability to explore and exploit
entrepreneurial opportunity

7.Ability to devise a strategy plan
8.Entrepreneurial Intention (Business
Desire)

9.Skills of searching and analyzing
unstructured information
10.Computing skills

11.Creativity and innovation
12.Decision making skills
13.Interpersonal and communication
skills (listen, observation, analysis)
14 .Leadership skills

15.Networking skills

16.Proactivity

17.Problem solving skills
18.Teamwork skills

19.Risk taking

20.Critical thinking

21.Environment Scan

22.Gender

23.Perceived behavioral control

Co-funded by the
Erasmus+ Programme
of the European Union

Mean

4.36
4.38
4.33
4.40
4.34

4.44
4.46
4.44

4.43

442
4.33
4.45

4.46

4.43
4.46
4.39
4.42
4.42
4.51
4.43
4.51
4.40
4.22

Verbal Interpretation

Very Important
Very Important
Very Important
Very Important
Very Important

Very Important
Very Important

Very Important

Very Important
Very Important
Very Important
Very Important

Very Important
Very Important
Very Important
Very Important
Very Important
Very Important
Very Important
Very Important
Very Important
Very Important
Very Important

Rank

21
19
24
16
22

7.5
4

7.5
11
14
23
6
9.5
18
13
12
9.5

17
27
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24 .Subjective norms (e.g consulted by
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friends, family, etc.) 4.42 Very Important 15
25.Ethnicity/Race 4.32 Very Important 25
26.The social origin (Education and 4.99
Job status of parents) ' Very Important 28
27 .Alertness 4.24 Very Important 26
28. Self-Efficacy 4.38 Very Important 20
Composite Mean 4.39 Very Important
Commitment competency
1.Drive to see venture 4.39 Very Important 3
2.Strong motivation to compete 4.40 Very Important 2
3.Make an impact and dedication 4.42 Very Important 1
Composite Mean 4.40 Very Important
Organizing Competency and Strategy
Development
1.Acquire resources 4.45 Very Important 9
2. Ability to lead 4.46 Very Important 7
3.Coordinate 442 Very Important 12
4 Delegate tasks 4.44 Very Important 11
5.Develop a team 4.44 Very Important 10
6.Develop an organizational culture 4.48 Very Important 2
7.Develop the organization 4.48 Very Important 3
8.0rganize process 4.47 Very Important 4.5
9.Design products and services 4.46 Very Important 7
10.Develop a finance and budget plan  4.47 Very Important 4.5
11.Develop a marketing strategy 4.51 Very Important 1
12.Develop innovative products and

. 4.46
services Very Important 7
Composite Mean 4.46 Very Important
Ethical Competency
1.Understand the ethical problems
and power to communicate and argue
at the organization level to run the
business effectively 4.49 Very Important
Social Responsibility Competency
1.Have responsibility towards
customers, employee and the Public 4.46 Very Important

Legend: 4.50 — 5.00 = Extremely Important; 3.50 — 4.49 = Very Important 2.50 — 3.49 = Important; 1.50 — 2.49 =

Not Very Important; 1.00 — 1.49 = Not important at all
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The first section of the table covers a variety of individual competencies, consistent with the
previous table. The composite mean for this section is 4.39, categorized as "Very
Important". The top-ranked items are "Environment Scan" and "Risk-taking" (both 4.51).
The bottom-ranked are "The social origin (Education and Job status of parents)" (4.22), and
"Perceived behavioral control" (4.22). This reinforces the idea that respondents place higher
value on skills and actions.

The table then divides entrepreneurial competency into four categories: "Commitment
Competency,” "Organizing Competency and Strategy Development,” "Ethical
Competency," and "Social Responsibility Competency." Each of these categories has a
composite mean score, providing a broader perspective on the importance of these areas.
All of the categories are considered "Very Important", with scores over 4.30. This is a
positive finding for the institution.

"Commitment Competency" has a composite mean of 4.39. The items within this category
include "Drive to see venture," "Strong motivation to compete," and "Make an impact and
dedication." The high ranking of "Strong motivation to compete" (4.40) highlights the
competitive spirit seen as necessary for entrepreneurial success. "Drive to see venture"
(4.39) emphasizes the importance of perseverance. "Make an impact and dedication" has
a mean score of 4.42.

"Organizing Competency and Strategy Development" has a composite mean of 4.46. The
items within this category cover a range of organizational and strategic skills. "Develop a
marketing strategy" is the top-ranked item in this category (4.51), underscoring the critical
role of marketing in entrepreneurship. "Acquire resources" is ranked lower, with a mean of
4.45. This is still considered very important. "Develop innovative products and services" has
a mean score of 4.46.

"Ethical Competency" has only one item: "Understand the ethical problems and power to
communicate and argue at the organization level to run the business effectively." It has a
mean of 4.49. This high score indicates that respondents place significant value on ethical
considerations in entrepreneurship. It is ranked higher than many of the skill-based
categories.

"Social Responsibility Competency" also has only one item: "Have responsibility towards
customers, employees and the Public." It has a mean of 4.46, suggesting that respondents
believe businesses have a responsibility to stakeholders beyond just profit. This is also quite
high, highlighting the value placed on social responsibility by this group of respondents.

Entrepreneurial competencies that may be MISSING in the curriculum (regardless of
types of training) which contribute to a successful entrepreneur

ltems Mean Verbal Interpretation = Rank
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10
inf
11
12
13
14
15
16
17
18
19

20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.

. Act ethically

. Actin a creative way

. Act with social responsibility

. Leadership skills

. Create empathy

. Define your goals

. Learn from failure

. Make appropriate decisions

. Recognize your own limitations

. Seek & analyze unstructured
ormation

. Solve problems

. Take actions to overcome risk
. Take initiative

. Take risks

. Think conceptually

. Think logically

. Ability to network

. Communicate effectively

. Develop operational strategies
Implement ideas and tasks
Manage human resources
Monitor the work of others
Plan process

Prepare a business plan
Prepare a competitive analysis
See the big picture

Sell your products or services
Set business goals

Computing skills

Identify Opportunities

Scan the environment

Identify market gaps
Anticipate trends

Realize latent customers ‘needs
Evaluate the feasibility and

viability of identified opportunities
Composite Mean
Relationship Competence

1.

Communicate
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4.48
4.45
4.46
4.46
4.46
4.1
4.06
4.07
413

4.06
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413
4.1
412
4.1
4.07
4.10
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4.07
4.08
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Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree

Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree
Agree

Agree
Agree

Agree

= WINPT~

34
15
22
12
25
16
28
20
28
19
32

23
10

13

13
28
18
23
26
20
33
26
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2. Cooperate and collaborate 4.07 Agree 7.5
3. Deal with social customs 4.07 Agree 7.5
4. Exchange knowledge 4.07 Agree 7.5
5. Lead your team 4.06 Agree 10.5
6. Negotiate 4.06 Agree 10.5
7. Persuade 4.13 Agree 1

8. Pitch your ideas 4.09 Agree 3

9. Train your team 4.08 Agree 4.5
10. Use and develop networks 4.07 Agree 7.5
11. Work in a team 4.08 Agree 4.5
Composite Mean 4.08 Agree

Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree, 1.50 —2.49
= Disagree; 1.00 — 1.49 = Strongly Disagree

The first section lists 35 individual competencies. The composite mean for this section is
4.15, indicating a general agreement that these competencies are important but potentially
lacking in the curriculum. "Act ethically" is the highest-ranked item (4.48), suggesting that
respondents believe ethical conduct is crucial but may not be adequately addressed in
current training. "Act in a creative way" (4.45) and "Act with social responsibility” (4.46) are
also highly ranked.

"Learn from failure" has a mean score of 4.06. The relatively high ranking of this item
suggests a perceived need for training that helps students develop resilience and learn from
setbacks. "Make appropriate decisions" and "Recognize your own limitations" are also
considered important, with scores of 4.07 and 4.13 respectively. There is an emphasis on
self-awareness and accepting limitations.

The second section focuses on "Relationship Competence," with a composite mean of 4.08.
This suggests that respondents believe relational skills are important for entrepreneurship
but may be insufficiently covered in the curriculum. "Communicate" is the top-ranked item
in this section (4.12), followed by "Persuade" (4.13). This highlights the importance of
effective communication and influencing skills.

"Cooperate and collaborate," "Deal with social customs," "Exchange knowledge," "Lead
your team," "Negotiate," "Train your team," and "Use and develop networks" all receive
scores between 4.06 and 4.08. These are all very closely rated. This cluster of similarly-
rated items suggests a broad recognition of the importance of interpersonal skills in building
and managing relationships within a business context. The lowest ranked items in the table
are "Anticipate trends" and "Learn from failure".
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3.7. POLYTECHNIC UNIVERSITY OF THE PHILIPPINES (PUP)
3.7.1. EDUCATIONAL STAFF ENTREPRENEURSHIP ANALYSIS

This study aims to gather feedback from the educational staff regarding the university's
support for the entrepreneurship course and their perceptions of the students'
entrepreneurial competencies. By leveraging the valuable insights of the educational staff,
we can work collaboratively to refine the Entrepreneurship course and create a curriculum
that empowers our students to turn their passion into successful entrepreneurial ventures.
Our goal is to identify areas for improvement and optimize the course's effectiveness in
equipping students with the knowledge and skills necessary to become successful

entrepreneurs.

3.71.1.

RESULTS AND DISCUSSION

Table 1 Entrepreneurship Support Programs Offered by the University: Frequency
and Distribution

Programs/Mechanism Frequency | Percentage
(%)
Business/Career
Incubator /Co-working Center 22 30.99
Entrepreneurship program | Business/Career
(institutional  coordination of all Center 40 56.34
entrepreneurship activities)
Subjects where entrepreneurship is | Business/Career
. 22 30.99
developed through curricular content Center
Busi /C
_ N usiness/Career 29 30.99
Business competitions Center
Network of partners that students can | Business/Career
contact for support for their business Center 15 21.13
ideas
. Business/Career 30 45.07
Mentoring program Center
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Business/Career
Finance resources Center

12 16.90

Business/Career

Training program Center 28 3944

Provision of soft skills training (e.g. | Business/Career
leadership  skills, communication Center 40 56.34
skills, teamwork)

Support in polishing/preparing CVs | Business/Career

and interviews Center 56 78.87

Table 1 showcases the different entrepreneurship support programs provided by the
University, all of which contribute to the overall entrepreneurial ecosystem. The most
frequently offered program is the Incubator/Co-working Business/Career Center, which
appears 22 times and constitutes 30.99% of the total programs. The Entrepreneurship
program is another comprehensive program that underscores the University's unwavering
commitment to fostering entrepreneurial spirit. This is the highest on the list, with a
frequency of 40, accounting for 56.34% of the programs. The University offers 22 programs
that develop entrepreneurship through curricular content, accounting for 30.99% of the total
programs. Business competitions are offered 22 times, accounting for 30.99% of the total
programs. Students can contact a network of partners for support for their business ideas,
which is offered 15 times, accounting for 21.13% of the total programs. The Mentoring
program is offered 32 times, accounting for 45.07% of the total programs. Finance
resources are offered 12 times, accounting for 16.90% of the total programs. The Training
program is offered 28 times, accounting for 39.44% of the total programs. Soft skills training
(e.g. leadership skills, communication skills, teamwork) is provided in 40 programs,
accounting for 56.34% of the total programs. Also, the University's active role in preparing
students for entrepreneurial success is demonstrated by the highly sought-after program
Support in polishing/preparing CVs and interviews, which is offered 56 times, accounting
for 78.87% of the total programs.
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Table 2. Perceived Usefulness of Services in Developing Entrepreneurial Skills

Items Mean Verbal Rank
Interpretation
Incubator /Co-working 3.42 Useful 7
Entrepreneurship program
(institutional  coordination
. 3.40
of all entrepreneurship
activities) Useful 9
Subjects where
entrepreneurship is 370
developed through '
curricular content Very Useful 5
Business competitions 3.68 Very Useful 6
Network of partners that
students can contact for
. . 3.32
support for their business
ideas Useful 9
Mentoring program 3.82 Very Useful 3
Finance resources 2.61 Useful 10
Training program 3.89 Very Useful 2
Provision of soft skills
training (e.g. leadership
. - 3.92
skills, communication
skills, teamwork) Very Useful 1
Support in
polishing/preparing  CVs 3.71
and interviews Very Useful 4
Composite Mean 3.55 Very Useful

Legend: 4.50 — 5.00 = Completely useful; 3.50 — 4.49 = Very Useful; 2.50 — 3.49 = Useful;
1.60 — 2.49 = Not very Useful; 1.00 — 1.49 = Completely useless

Findings in Table 2 revealed that programs that focus on soft skills and general training are
considered the most beneficial for developing entrepreneurial skills. This highlights the
importance of entrepreneurs having a strong foundation in transferable skills, in addition to
business-specific knowledge.

Mentorship programs, entrepreneurship-integrated subjects, and business competitions are
also perceived as very valuable. This emphasizes the significance of experiential and peer-
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to-peer learning, as well as the practical application of business concepts, which can inspire
students to apply their knowledge in real-world scenarios.

The high ranking of 'Support in polishing/preparing CVs and interviews' suggests that the
university plays a vital role in providing students with skills that are valuable for both

entrepreneurial ventures and traditional job applications.

Overall, the data indicates that the university offers a range of services that are perceived
to help develop entrepreneurial skills. Entrepreneurship programs that focus on soft skills
development and practical training are highly valued by students. The university may also
want to consider ways to strengthen the integration of business concepts into the curriculum
and provide more opportunities for mentorship and business competitions.

Table 3 Perceptions of Importance for Fostering an Entrepreneurial Culture

Erasmus+ Programme
of the European Union

Items Mean Verbal Rank
Interpretation
Introducing entrepreneurship contents in the
. . 3.87
academic curricula Very Important 8
Create extracurricular training programs on
; 3.92
entrepreneurship Very Important 4
Train the professors in how to train students on 3.91
entrepreneurship ' Very Important 5
Create strategic alliances with external organizations
to support entrepreneurship programs at regionaland | 3.93
national level Very Important 3
To do more and better advertisement of 3.88
entrepreneurship opportunities ' Very Important 6
To create institutional centers on entrepreneurship 3.92 | Very Important 2
To teach and research on the prior fields of
. . 3.96
application for entrepreneurial ideas Very Important 1
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To create or develop transfer of knowledge programs 3 88
through entrepreneurship ' Very Important 6
Composite Mean 3.91 | Very Important

Legend: 4.50 — 5.00 = Essential; 3.50 — 4.49 = Very Important 2.50 — 3.49 = Important; 1.50
— 2.49 = Not Very Important; 1.00 — 1.49 = Not important at all

Table 3 displays that all six strategies fall within the "Very Important" range (3.50-4.49). This
indicates a strong emphasis on creating a comprehensive approach to cultivating an
entrepreneurial culture at the university.

The item with the highest rating is "Teaching and research on the primary fields of
application for entrepreneurial ideas" (3.96%). This shows a perceived significance in going
beyond theoretical knowledge and providing students with the necessary skills to apply
concepts in real-world business scenarios. A high value (3.91%) is placed on teaching
professors how to teach entrepreneurship to students effectively. This suggests that the
university recognizes the crucial role of faculty in shaping student mindsets and skills.

The data suggests that the university is strongly committed to fostering an entrepreneurial
culture. The focus on teaching through application, professor training, and a multi-pronged
approach indicates that the university understands the key drivers for success. Further
research on program implementation and effectiveness could provide valuable insights for
continuous improvement.

Table 4 Enabling Environmental Factors That May Contribute To Entrepreneurship
Development

Items Mean Verbal Rank
Interpretation

A. Personal Factors

1. Having an attitude of discovery and being optimistic

can drive the entrepreneurial mindset. 415 Agree 1

2. The passion to become successful in life can be 3.99

evident through engaging in a business venture. ' Agree 5
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3. Having self-confidence in doing something will 412
influence the desire to start a business. ' Agree 2

4. Immense ingenuity, imagination, resourcefulness
and foresightedness will lead towards success in | 4.10
entrepreneurship. Agree 3

5. Leadership ability of an individual is crucial for

developing an entrepreneurial spirit. 4.08 Agree 4
Composite Mean 4.09 Agree
B. Social Factors
6. Education has a significant role to play in 415
inculcating entrepreneurial values. ' Agree 1
7. The support services of the university such as the
provision of business simulation 402
room/entrepreneurship center will encourage one to '
start a business. Agree 5
8. High levels of unemployment will increase
o . 4.05
motivation to start a business. Agree 3
9. The family’s own business has a great influence in 411
exhibiting higher level of entrepreneurship. ' Agree 2

10. Training and education on Entrepreneurship will
create more knowledge that will help uplift one’s 4.05
interest in starting one’s own business. Agree 3

Composite Mean 4.08 Agree

C. Economic Factors
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11. Fair market competition will drive
entrepreneurship and help increase the wealth of the 3.93
nation. Agree
12. Incentives for Start-ups will encourage the growth
of entrepreneurs and generate employment 4.05
opportunities. Agree
13. Improvements in physical and digital
infrastructure  will hasten the growth of 3.91
entrepreneurs. Agree
14. A conducive environment for setting up business
ventures will encourage more entrepreneurs to set up 4.00
business. Agree
15. Higher business taxes for start-ups will
discourage entrepreneurs from formalizing business 4.05
ventures. Agree

Composite Mean 3.99 Agree
D. Psychological Factors
16. Need achievement is a motivating factor to 399
become an entrepreneur. ' Agree
17. Willingness to take risks is an influencing factor

. 3.98

towards entrepreneurship. Agree
18. Esteem, status, fame, and respect drive one to 392
become an entrepreneur. ) Agree
19. Economic rewards and security are strong 4.3
reasons to become an entrepreneur. ' Agree
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20. Gaining power, authority and leadership serve as
internal  factors driving people to become 3.88
entrepreneurs. Agree
Composite Mean 4.00 Agree
E. Technological Factors
21. The availabilty of social media helps
. . 4.20
entrepreneurs reach a bigger client base. Agree
22. Digital technology widens opportunities for 403
entrepreneurs to venture into new businesses. ' Agree
23. Automation and artificial intelligence technologies
provide tools for entrepreneurs to develop new
. . g 3.98
business ideas that promotes efficiency and
productivity in business operations. Agree
24. E-commerce supports entrepreneurs by
facilitating business transactions and organizing 4.01
more efficient logistics. Agree
25. Innovative technologies provide entrepreneurs
with  more opportunities to develop new 4.06
products/services that cater to the needs of '
consumers. Agree
Composite Mean 4.06 Agree
F. Political/Legal Factors
26. Stable and clear business policies and
regulations that promote ease of doing business will 4.20
motivate entrepreneurs to start their businesses. Agree

Co-funded by the
Erasmus+ Programme
of the European Union

194



Situational Analysis Report (D3.3)
ECOViP

27. Easy access to capital and technical assistance
for start- ups, especially from government, will 4.23
facilitate the creation of start-ups by entrepreneurs. Agree 1

28. High interest on loans will lessen the number of
entrepreneurs who would want to start a new 4.02
business. Agree 5

29. Business friendly regulations and simplified
government processes for creating start-ups will 4.22
support entrepreneurship. Agree 2

30. Political stability and good governance in the
country will strengthen the business confidence of 4.06
entrepreneurs. Agree 4

Composite Mean 415 Agree

Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree;
1.50 — 2.49 = Disagree; 1.00 — 1.49 = Strongly Disagree

Table 4 displays the environmental factors that may contribute to entrepreneurship
development. The table is divided into three categories: personal factors, social factors, and
economic/psychological factors. Each factor is ranked based on its level of agreement, with
a mean score ranging from 1 to 5.

Personal Factors: This category includes factors related to personal characteristics. The top
three factors are having an attitude of discovery and being optimistic (4.15), having self-
confidence (4.12), and possessing immense ingenuity, imagination, resourcefulness, and
foresightfulness (4.10).

Social Factors: This category includes factors related to social support. The top factor is
having a sense of community and support (4.15), while education is also noted as having a
significant role in inculcating entrepreneurial values (4.15).

Economic and Psychological Factors: This category includes factors related to

entrepreneurship's economic and psychological climate. The top factors are fair market
competition (4.00), need achievement (3.99), and willingness to take risks (3.98).
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The data suggests combining personal characteristics, social support systems, and a
conducive environment is critical for fostering entrepreneurship. Entrepreneurs will most
likely succeed with a positive attitude, self-confidence, and creativity, alongside access to
educational resources, supportive networks, and fair market conditions.

Table 5 Entrepreneurial Competencies That May Contribute To A Successful

Entrepreneur
Items Mean Verbal Rank
Interpretation

Personal Competence

1. Act ethically 4.03 Competent 13
2. Actin a creative way 4.05 Competent 12
3. Act with social responsibility 4.02 Competent 15
4. Leadership skills 4.01 Competent 17
5. Create empathy 4.07 Competent 11
6. Define your goals 3.93 Competent 18
7. Learn from failure 4.03 Competent 13
8. Make appropriate decisions 4.40 Competent 1
9. Recognize your own limitations 4.02 Competent 15
10. Seek & analyze unstructured information 4.27 Competent 6
11. Solve problems 4.30 Competent 4
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12. Take actions to overcome risk 4.31 Competent 3
13. Take initiative 4.14 Competent 10
14. Take risks 4.24 Competent 8
15. Think conceptually 4.31 Competent 3
16. Think logically 4.23 Competent 9
17. Ability to network 4.34 Competent 2
18. Communicate effectively 4.27 Competent 6
Composite Mean 417 Competent

Domain Competence in terms of Opportunity

1. Generate ideas 4.23 Competent 1
2. ldentify opportunities 4.18 Competent 3
3. Scan the environment 4.20 Competent 2

Composite Mean 4.21 Competent

Domain  Competence in terms  of

Organization

1. Acquire resources 4.1 Competent 7
2. Control 4.15 Competent 6
3. Coordinate 4.40 Competent 1
4. Delegate tasks 4.30 Competent 2

_197



Situational Analysis Report (D3.3)
ECOViP

5. Develop a team 4.22 Competent 4
6. Develop an organizational culture 4.09 Competent 8
7. Develop the organization 4.22 Competent 4
8. Organize process 4.25 Competent 3
Composite Mean 4.22 Competent

Domain Competence in terms Strategy &

Management

1. Administrate 4.17 Competent 14
2. Design products and services 4.31 Competent 4
3. Develop a finance and budget plan 4.33 Competent 2
4. Develop a marketing strategy 442 Competent 1
5. Develop innovative products and services 4.31 Competent 4
6. Develop operational strategies 4.31 Competent 4
7. Implement ideas and tasks 4.32 Competent 3
8. Manage human resources 4.28 Competent 8
9. Monitor the work of others 4.25 Competent 11
10. Plan process 4.15 Competent 15
11. Prepare a business plan 4.27 Competent 9
12. Prepare a competitive analysis 4.25 Competent 11
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13. See the big picture 4.21 Competent 13
14. Sell your products or services 4.27 Competent 9
15. Set business goals 4.29 Competent 7
Composite Mean 4.28 Competent
Relationship Competence
1. Communicate 4.35 Competent 3
2. Cooperate and collaborate 4.33 Competent 4
3. Deal with social customs 4.41 Competent 1
4. Exchange knowledge 4.20 Competent 11
5. Lead your team 4.33 Competent 4
6. Negotiate 4.25 Competent 9
7. Persuade 4.29 Competent 8
8. Pitch your ideas 4.37 Competent 2
9. Train your team 4.33 Competent 4
10. Use and develop networks 4.25 Competent 9
11. Work in a team 4.33 Competent 4
Composite Mean 4.31 Competent

Legend: 4.50 — 5.00 = Very Competent; 3.50 — 4.49 = Competent; 2.50 — 3.49 = Moderately
Competent; 1.50 — 2.49 = Less Competent; 1.00 — 1.49 = Not Competent
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Table 5 provides insights into 18 interpersonal competencies and their perceived
importance for entrepreneurs. The competencies were measured by mean scores ranging
from 3.93 to 4.40, with higher scores indicating stronger perceived importance. Here are
some key observations:

All competencies fall within the "Competent" range (mean scores exceeding 3.50),
suggesting that a well-rounded skill set is crucial for entrepreneurial success.

The Top Five Competencies identified are 1) Decision-Making (4.40): Navigating
uncertainty requires exceptional judgment and making sound decisions under pressure.2)
Risk Management (4.31): Entrepreneurs must balance risk-taking with calculated strategies
to overcome potential pitfalls.3) Problem-Solving (4.30): Adaptability and overcoming
unforeseen challenges are critical for success. 4) Strategic Thinking (4.31): Seeing the
bigger picture and developing long-term plans are essential for business growth. 5)
Networking (4.34): Building strong relationships and collaborating with others unlocks
valuable resources and opportunities.

The data suggests several related clusters of competencies: 1) Decision-Making and Risk
Management: This cluster (including "Take actions to overcome risk" and "Think logically")
highlights the importance of calculated risk-taking and sound judgment for navigating
entrepreneurial challenges. 2) Strategic Thinking and Problem-Solving: Competencies like
"Think conceptually" and "Solve problems" indicate the need for a strategic mindset that
can adapt to changing situations. 3) Communication and Networking: "Communicate
effectively" and "Ability to network" emphasize the importance of building relationships and
conveying ideas clearly to gain support and collaborate effectively.4)Resilience and Growth
Mindset: "Learn from failure" and "Recognize your own limitations" suggest an ability to
persevere through setbacks and embrace continuous learning.

The data underscores the importance of diverse interpersonal competencies for
entrepreneurial success. Effective entrepreneurs need to be strategic decision-makers,
adaptable problem-solvers and have strong communication and collaboration skills. Future
research can delve deeper into the specific skills required for different industries and explore
methods for fostering these competencies in future generations of entrepreneurs.

Table 6. Entrepreneurial competencies that may be MISSING in the curriculum
(regardless of types of training) that contribute to a successful entrepreneur

Personal Competence Mean | Verbal Interpretation | Rank
1. Act ethically 4.27 Agree 9.5
Eraeins Pogkeriie _ 200

of the European Union



Situational Analysis Report (D3.3)
ECOViP

2. Actin a creative way 4.31 Agree 5
3. Act with social responsibility 4.29 Agree 7.5
4. Leadership skills 4.22 Agree 11
5. Create empathy 4.31 Agree 5
6. Define your goals 4.29 Agree 7.5
7. Learn from failure 4.32 Agree 2
8. Make appropriate decisions 4.27 Agree 9.5
9. Recognize your own limitations 4.31 Agree 3
10. Seek & analyze unstructured information 4.31 Agree 5
11. Solve problems 4.34 Agree 1
12. Take actions to overcome risk 3.97 Agree 12
13. Take initiative 3.92 Agree 17.5
14. Take risks 3.86 Agree 245
15. Think conceptually 3.88 Agree 21.5
16. Think logically 3.85 Agree 27
17. Ability to network 3.90 Agree 20
18. Communicate effectively 3.92 Agree 17.5
19. Develop operational strategies 3.95 Agree 13.5
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20. Implement ideas and tasks 3.83 Agree 28
21. Manage human resources 3.81 Agree 29.5
22. Monitor the work of others 3.88 Agree 215
23. Plan process 3.92 Agree 17.5
24. Prepare a business plan 3.95 Agree 13.5
25. Prepare a competitive analysis 3.92 Agree 17.5
26. See the big picture 3.93 Agree 15
27. Sell your products or services 3.86 Agree 24.5
28. Set business goals 3.86 Agree 245
29. Computing skills 3.81 Agree 29.5
30. Identify Opportunities 3.86 Agree 24.5
Composite Mean 4.04 Agree

Relationship Competence

1. Communicate 3.90 Agree 2
2. Cooperate and collaborate 3.81 Agree 10
3. Deal with social customs 3.80 Agree 11
4. Exchange knowledge 3.83 Agree 8.5
5. Lead your team 3.85 Agree 6.5
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6. Negotiate 3.85 Agree 6.5

7. Persuade 3.86 Agree 4.5

8. Pitch your ideas 3.90 Agree 2

9. Train your team 3.83 Agree 8.5

10. Use and develop networks 3.86 Agree 4.5

11. Work in a team 3.90 Agree 2
Composite Mean 3.85 Agree

Legend: 4.50 — 5.00 = Strongly Agree; 3.50 — 4.49 = Agree; 2.50 — 3.49 = Moderately Agree;
1.50 — 2.49 = Disagree; 1.00 — 1.49 = Strongly Disagree

Table 6 displays the average scores for various competencies, ranked by their perceived
importance in the curriculum. The higher the score, the more likely respondents feel that
the competency is missing from the curriculum. The personal competencies with the
highest rank are those related to risk management, conceptual thinking, ethical decision-
making, taking initiative, and learning from failure. Meanwhile, the lower-ranked personal
competencies are communication, managing human resources, preparing a business
plan, and computing skills. These rankings suggest that the curriculum needs to address
the perceived gaps in risk management, initiative, conceptual thinking, ethical decision-
making, learning from failure, and communication.

Moreover, the table also includes relationship competencies, which are generally lower
ranked than personal competencies but still require improvement. The relationship
competencies include communication, cooperation and collaboration, dealing with social
customs, exchanging knowledge, leading a team, negotiating, persuading, pitching ideas,
training a team, and using and developing networks.

Based on the data, the curriculum can be improved by integrating elements that address
the perceived gaps in personal and relationship competencies. These improvements can
equip graduates with a stronger foundation for entrepreneurial success. To achieve this, it
is recommended that the curriculum be compared with the competencies in Table 6 to
identify potential gaps, and student feedback should be gathered to determine whether the
curriculum equips them with the competencies needed for entrepreneurial pursuits. By
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combining data analysis, a review of the curriculum, and student feedback, a more
comprehensive understanding of potential gaps and areas for improvement can be gained.

Concluding remarks and discussions

The survey at the Polytechnic University of the Philippines (PUP) reveals insights into
entrepreneurship among students and alumni. A large majority, 88%, do not own a
business, indicating a significant gap between entrepreneurial aspirations and actual
business ownership. Only 12% of respondents reported owning a business, highlighting a
potential disconnect between interest in entrepreneurship and its actualization.

Further analysis of competencies shows that personal skills such as risk management,
ethical decision-making, conceptual thinking, and taking initiative are seen as crucial but
underrepresented in the curriculum. In contrast, competencies like communication,
business planning, and computing skills were rated lower, suggesting areas where the
curriculum may fall short in preparing students for entrepreneurial ventures. Relationship
competencies, including communication, leadership, and networking, also received lower
ratings but are identified as necessary improvements.

Additionally, the assessment of a training program focused on entrepreneurial opportunities
revealed a generally positive reception, with a composite mean of 4.13. The highest-rated
aspects were the quality of instructors and the organization of materials. Areas such as
marketing, branding, and understanding market opportunities also scored well. However,
the lowest-rated components were related to insights into starting and managing a business
and financial management, suggesting that these areas could benefit from further
enhancement.

Based on these findings, the curriculum should be updated to address gaps in both personal
and relationship competencies, with a focus on practical business skills, financial
management, and providing deeper insights into entrepreneurship fundamentals. This
would better equip graduates for entrepreneurial success.
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3.8. UNIVERSITY OF SAN CARLOS (USC)
3.8.1. SERVICES

Q6. Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely useless”, please
check the cell that corresponds to how these services contribute to increasing the opportunities
to get a job.

Services Mean SD Vi
Regular/Main Curricular at your University 4.63 0.22 Completely
Useful
Extracurricular internships 427 0.15 Completely
Useful
Curricular internships 4.45 0.24 Completely
Useful
International employment program 4.54 0.32 Completely
Useful
Career Hub or Start-up Center 4.18 0.24 Useful
Career Coaching 4.18 0.25 Useful
Career Guidance 4.36 0.23 Completely
Useful
Vocational training 4.36 0.33 Completely
Useful
Employment prospection (Visits to companies and companies presentation)  4.36 0.25 Completely
Useful
Job fair at national level 4.65 0.25 Completely
(private companies) Useful
Job fair at government level 3.99 0.32 Useful
Job fair at university level 4.27 0.31 Completely
Useful
Job fair at faculty level 3.98 0.33 Useful
International internship program 4.54 0.31 Completely
Useful
National internship program 4.45 0.25 Completely
Useful
Training programs (soft skills training such as leadership skills, 4.54 0.31 Completely
communication skills, Useful

Teamwork, creative thinking and problem solving), talk shows, etc

Conference/Seminar/Workshop support in polishing/preparing CVs 4.63 0.34 Completely
and interviews Useful
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job according to his or her interests and educational level.
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Q7. The following is a set of individual factors that can explain the level of employability that a
person can reach in any context. These factors will determine the probability of a person to get a

Please check the cell that corresponds to the level of importance of each of these factors in the
success of obtaining a job for university graduates in your university.

Mean SD Vi
Academic field of study 436 0.23  Very Important
Academic performance 4.54 025 Very Important
Foreign languages skills 4 0.35 Important
Previous work experience 4.18 0.28 Important
Ability to face a job interview 4.63 0.37  Very Important
Ability to learn and adapt 4.63 025 Very Important
Ability to prepare a job application (Resume/CV, Cover letter) 4.45 0.37  Very Important
Ability to use the job searching resources (job portals...) 4.00 0.36 Important
Business orientated attitude 4.54 0.33  Very Important
Computing skills 4.36 0.36  Very Important
Creativity and innovation 4.63 0.27  Very Important
Decision making skills 4.63 0.22  Very Important
Interpersonal and communication skills 4.72 029 Very Important
Leadership skills 4.63 0.35  Very Important
Networking skills 4.45 0.27  Very Important
Proactivity 4.54 0.28  Very Important
Problem solving skills 4.63 0.22 Very Important
Teamwork skills 4.63 0.24  Very Important
Willingness to relocate for a job 372 032 Important
Gender 2.45 0.25  Not Important
Ethnicity/Race 2.54 0.32  Not Important

2.72 0.21 Not Important

The social origin (Education and Job status of parents)

Q8. The following is a set of factors based on the labor market and national regulations that
can be barriers to graduates securing employment.

Please check the cell that corresponds to how problematic each of these factors is for you.

Mean SD | 44
Employers not recruiting graduates 3.81  0.24 Very Problematic
Lack of job vacancies 3.45 023 Very Problematic
Complex hiring procedures 3.36 027 Very Problematic
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Mean SD Vi
Educational mismatch with corporation priorities 3.72 0.22  Very Problematic
Labor market laws 3.09 0.32 Problematic
Inequality for women 3.27 0.27 Problematic
Inequality for minorities 2.63 0.22 Not Problematic
Lack of opportunities to work abroad 2.63 0.32 Not Problematic
Lack of recognition of degrees 3.27 0.35  Very Problematic
Lack of regulation of work-life balance 3.00 0.28 Problematic
Lack of intermediation agencies 2.90 0.26 Problematic

Q9. Do you think that while at the university, students should explore their potential for
employment and develop some skills which will enable them to find a meaningful job?

@ “e:, 35 an exracumicular actvity
B Yes, 35 3 curmcular sctivity

@ Yes, Bath

@ Mot at all

Q10. Do you think that your university is currently committed to improving the development of
students’ employability?

@ Yes Totally

@ Yes, but not encugh as it would be
necessary

@ No, and it should be more committed

@ Mo, and it is not necessary to be
cormmitted 3t sl
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ENTREPRENEURSHIP

To answer questions in this section, consider the following definition of entrepreneurship
Entrepreneurship: The capacity and willingness to develop, organize and manage a business venture along
with any of its risks in order to make a profit.

Q11. Please indicate where the following mechanisms / programs to support entrepreneurship
for students organized by your University (please check one box for each mechanism/program
that best corresponds to your answer).

Incubator /Co-working

@ Business Career Centers

@ Academic Division

@ Student Support Services

@ Cther Department/Offices

@ This service is not carrizd at my
university

@ | don’t know

Entrepreneurship program (institutional coordination of all entrepreneurship
activities.

@ Business Career Centars

@ Acadernic Division

@ Student Support Services

@ Tther Department/Cffices

@ This service is not carrisd at my
university

@ | don't know

Subjects where entrepreneurship is developed through curricular content.
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Network of partners that students can contact for support for their business ideas.

Mentoring program.
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@ EBusiness Career Centers

@ Academic Division

® Student Support Services

@ Cther Department/'Offices

@ This service is not camied at my
university

@ | don't know

@ Business Career Centers

@ Academic Division

@ Student Support Services

@ Cther Department/Offices

@ This service is not carried at my
university

B | don't know

@ EBusiness Career Centars

@ Academic Division

® Student Support Senvices

@ Crher Depatment/Offices

@ This service is not carried at my
UNVersity

@ | don't know
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Training Program

Provision of soft skills training (e.g. leadership skills, communication skills,

teamwork)

Co-funded by the
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@ Business Career Centers

@ Acadernic Division

@ Student Support Services

@ Cther Department/Offices

@ This sarvice is not carried at my
university

@ | don't know

@ Business Career Centers

@ Academnic Division

@ Student Support Services

@ Cther Department/Offices

@ This semvice is not carried at my
Lniversity

@ | don't know

@ Susiness Career Centers

@ Acadernic Division

@ Stwdent Support Services

@ Crher Department/Offices

@ This senvics is not carried at my
Lniversity

@ | don't know



@ Business Career Centars

@ Academic Division

@ Student Support Services

@ Cther Department/Offices

@ This service is not carried at my
Lniversity

i | don't know

Support in polishing/preparing CVs and interviews.

@ Business Career Centers

@ Academic Division

@ Student Support Services

@ Cther Department/Offices

@ This service is not carrizd at miy
university

@ | don’t know

Situational Analysis Report (D3.3)

Q12. Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely useless”,
please check the cell that corresponds to how these services contribute to increasing the skills to

start a business.

Erasmus+ Programme
of the European Union

Services Mean SD Vi

Incubator /Co-working 4.09 024 Useful
Entrepreneurship program (institutional coordination of all entrepreneurship 4.18 0.54 Useful
activities)

4.36 0.34 Completely
Subjects where entrepreneurship is developed through curricular content Useful
Business competitions 3.72 0.35 Useful
Network of partners that students can contact for support for their business 4.18 0.25 Useful
ideas

4.45 0.31 Completely
Mentoring program Useful
Finance resources 4.18 0.25 Useful

4.27 0.52 Completely
Training program Useful
Provision of soft skills training (e.g. leadership skills, communication skills, 4.27 0.54 Completely
teamwork) Useful
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4.18 0.51 Useful
Support in polishing/preparing CVs and interviews
Others... 4.15 0.24 Useful

Co-funded by the
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The Q12 summarizes the evaluation of various services contributing to the development of
entrepreneurial skills, based on a scale of 1 to 5, where 5 signifies "completely useful" and 1 denotes
"completely useless." Each service is assessed for its perceived usefulness, with the corresponding
mean scores, standard deviations (SD), and verbal interpretation (VI) provided. Incubator and co-
working spaces (Mean = 4.09, SD = 0.24) were rated as "Useful," providing an effective environment
for fostering business skills and innovation. Similarly, entrepreneurship programs (Mean =4.18, SD
=(0.54), which coordinate institutional entrepreneurial activities, were deemed "Useful" in enhancing
entrepreneurial capabilities. Curricular entrepreneurship subjects (Mean = 4.36, SD = 0.34) stood out
as "Completely Useful," demonstrating a significant impact on integrating entrepreneurial thinking
into academic learning. Business competitions (Mean =3.72, SD = 0.35), though marked as "Useful,"
received the lowest mean score, indicating moderate effectiveness in skill development. Networks of
partners (Mean = 4.18, SD = 0.25), which connect students with support for their business ideas,
were assessed as "Useful," signifying their practical value. Mentoring programs (Mean = 4.45, SD =
0.31) were recognized as "Completely Useful," standing out for their substantial role in skill
enhancement through personalized guidance. Access to financial resources (Mean =4.18, SD = 0.25)
was also rated as "Useful," highlighting its importance for entrepreneurial success. Training
programs (Mean = 4.27, SD = 0.52) and soft skills training (Mean = 4.27, SD = 0.54), focusing on
leadership, communication, and teamwork, were both considered "Completely Useful," indicating
their critical role in equipping participants with necessary skills. CV and interview support (Mean =
4.18, SD = 0.51) was regarded as "Useful," underlining its contribution to preparing students for
business endeavors. Lastly, other services (Mean = 4.15, SD = 0.24), encompassing unspecified
offerings, were evaluated as "Useful," showing their complementary role in entrepreneurial skill
development.

Q13. Please check the cell that corresponds to how important you consider each of the following
items to create a better context to develop entrepreneurial culture (5 = essential, 1 = not important
at all)

Mean SD Vi
4.18 0.24 Moderately
Introducing entrepreneurship contents in the academic curricula Essential
Create extracurricular training programs on entrepreneurship 4.27 0.26 Essential
Train the professors in how to train students on entrepreneurship 4.36 0.28 Essemtial
Create strategic alliances with external organizations to support 4.36 0.28 Essemtial
entrepreneurship programs at regional and national level
3.90 0.23 Moderately
To do more and better advertisement of entrepreneurship opportunities Essemtial
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Mean SD 144

4.00 0.35 Moderately
To create institutional centers on entrepreneurship Essemtial
To teach and research on the prior fields of application for entrepreneurial 4.09 0.25 Moderately
ideas Essemtial
To create or develop transfer of knowledge programs through 4.36 0.35 Essemtial
entrepreneurship

Erasmus+ Programme
of the European Union

The table presents an evaluation of various items considered important for creating a better context
to develop an entrepreneurial culture, based on a scale of 1 to 5, where 5 represents "essential" and
1 signifies "not important at all." Each item is assessed with mean scores, standard deviations (SD),
and verbal interpretations (VI). Introducing entrepreneurship content in the academic curriculum
(Mean = 4.18, SD = 0.24) is rated as "Moderately Essential," highlighting its importance in
embedding entrepreneurship within formal education. Extracurricular training programs on
entrepreneurship (Mean = 4.27, SD = 0.26) are considered "Essential," signifying their critical role
in fostering entrepreneurial skills beyond the classroom. Training professors to guide students in
entrepreneurship (Mean = 4.36, SD = 0.28) is also deemed "Essential," emphasizing the need for
capacity-building among educators. Creating strategic alliances with external organizations at
regional and national levels (Mean =4.36, SD = (0.28) is rated as "Essential," underscoring the value
of partnerships in supporting entrepreneurship initiatives. Advertising entrepreneurship opportunities
more effectively (Mean = 3.90, SD = 0.23) is viewed as "Moderately Essential," indicating its
moderate contribution to promoting entrepreneurial culture. The creation of institutional centers on
entrepreneurship (Mean = 4.00, SD = 0.35) and teaching and researching prior fields of application
for entrepreneurial ideas (Mean = 4.09, SD = 0.25) are both assessed as "Moderately Essential,"
reflecting their roles in fostering innovation and research. Lastly, knowledge transfer programs
through entrepreneurship (Mean = 4.36, SD = 0.35) are considered "Essential," highlighting their
critical impact on translating ideas into actionable business ventures. These findings suggest that
while all items contribute positively to entrepreneurial culture, targeted training, strategic
partnerships, and knowledge transfer initiatives are particularly impactful.

Q14. ENABLING ENVIRONMENT FOR ENTREPRENEURSHIP DEVELOPMENT

Enabling Environmental Factors Mean SD | 44

A. Personal Factors

1. Having an attitude of discovery and being optimistic can drive the 436 0.35 Strongly
entrepreneurial mindset. Agree

2. The passion to become successful in life can be evident through engaging 4.18 0.25 Agree

in a business venture.

3. Having self-confidence in doing something will influence the desire to 427 0.26 Strongly
start a business. Agree
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Enabling Environmental Factors Mean SD | 44

4. Immense ingenuity, imagination, resourcefulness and foresightedness will 4.36 0.25  Strongly
lead towards success in entrepreneurship. Agree
5. Leadership ability of an individual is crucial for developing an 4.09 0.24 Agree
entrepreneurial spirit.
B. Social Factors
6. Education has a significant role to play in inculcating entrepreneurial 4.45 0.32 Strongly
values. Agree
7. The support services of the university such as the provision of business 3.72 0.25 Agree
simulation room/entrepreneurship center will encourage one to start a
business.

4.27 0.28 Strongly
8. High levels of unemployment will increase motivation to start a business. Agree
9. The family’s own business has a great influence in exhibiting higher level 4.36 0.24  Strongly
of entrepreneurship. Agree
10. Training and education on Entrepreneurship will create more knowledge 4.00 0.27 Agree
that will help uplift one’s interest in starting one’s own business.
C. Economic Factors
11. Fair market competition will drive entrepreneurship and help increase the 4.36 0.25  Strongly
wealth of the nation. Agree
12. Incentives for Start-ups will encourage the growth of entrepreneurs and 4.36 0.24  Strongly
generate employment opportunities. Agree
13. Improvements in physical and digital infrastructure will hasten the 3.90 0.32 Agree
growth of entrepreneurs.
14. A conducive environment for setting up business ventures will encourage 4.27 0.32 Strongly
more entrepreneurs to set up business. Agree
15. Higher business taxes for start-ups will discourage entrepreneurs from 4.36 0.31 Strongly
formalizing business ventures. Agree
D. Psychological Factors

3.18 0.25  Moderately
16. Need achievement is a motivating factor to become an entrepreneur. Agree
17. Willingness to take risks is an influencing factor towards 4.18 0.24 Agree
entrepreneurship.
18. Esteem, status, fame, and respect drive one to become an entrepreneur. 3.36 0.25 Agree
19. Economic rewards and security are strong reasons to become an 4.27 0.11  Strongly
entrepreneur. Agree
20. Gaining power, authority and leadership serve as internal factors driving 3.45 0.14  Moderately
people to become entrepreneurs. Agree
E. Technological Factors
21. The availability of social media helps entrepreneurs reach a bigger client 4.36 0.19  Strongly
base. Agree
22. Digital technology widens opportunities for entrepreneurs to venture into 4.18 0.32 Agree
new businesses.
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Enabling Environmental Factors Mean SD | 44

23. Automation and artificial intelligence technologies provide tools for 4.18 0.25 Agree
entrepreneurs to develop new business ideas that promotes efficiency and
productivity in business operations.

24. E-commerce supports entrepreneurs by facilitating business transactions 4.09 0.24 Agree

and organizing more efficient logistics.

25. Innovative technologies provide entrepreneurs with more opportunities to 4.36 0.25  Strongly
Agree

develop new products/services that cater to the needs of consumers.
F. Political/Legal Factors
26. Stable and clear business policies and regulations that promote ease of 4.54 0.24 Strongly

doing business will motivate entrepreneurs to start their businesses. Agree
27. Easy access to capital and technical assistance for start- ups, especially 4.27 0.21 Strongly
from government, will facilitate the creation of start-ups by entrepreneurs. Agree
28. High interest on loans will lessen the number of entrepreneurs who 4.45 0.24  Strongly
would want to start a new business. Agree
29. Business friendly regulations and simplified government processes for 4.54 0.22  Strongly
creating start-ups will support entrepreneurship. Agree
30. Political stability and good governance in the country will strengthen the 4.45 0.21 Szongly
gree

business confidence of entrepreneurs.

Results presents the evaluation of various enabling environmental factors that contribute to fostering
an entrepreneurial mindset, categorized into personal, social, economic, psychological,
technological, and political/legal factors. Each factor is rated on a scale of 1 to 5, where 5 signifies
"strongly agree" and 1 represents "strongly disagree," with mean scores, standard deviations (SD),
and verbal interpretations (VI) provided.

Political/legal factors emerged as the most significant, with the highest-rated items being stable and
clear business policies (Mean =4.54, SD = 0.24) and simplified government processes (Mean =4.54,
SD =0.22), both rated as “Strongly Agree.” These highlight the importance of supportive governance
in motivating entrepreneurship. Additionally, high interest on loans (Mean = 4.45, SD = 0.24) and
political stability (Mean = 4.45, SD = 0.21) also play crucial roles in shaping entrepreneurial
confidence.

Personal factors were also highly rated, with attributes like ingenuity and foresightedness (Mean =
4.36, SD = 0.25), self-confidence (Mean = 4.27, SD = 0.26), and an attitude of discovery (Mean =
4.36, SD = 0.35) being considered “Strongly Agree.” These reflect the internal qualities necessary
for entrepreneurial success.

Social factors highlighted the influence of education (Mean = 4.45, SD = (0.32), family-owned
businesses (Mean = 4.36, SD = 0.24), and unemployment (Mean = 4.27, SD = 0.28) as strong
motivators for entrepreneurship. However, university support services (Mean = 3.72, SD = 0.25)
were less impactful, rated as “Agree.”
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Economic factors such as fair market competition (Mean =4.36, SD = 0.25) and incentives for start-
ups (Mean = 4.36, SD = 0.24) were rated “Strongly Agree,” emphasizing their importance in
fostering entrepreneurial growth. Conversely, improvements in infrastructure (Mean = 3.90, SD =
0.32) were rated lower but still considered “Agree.”

Technological factors like the availability of social media (Mean = 4.36, SD = 0.19) and innovative
technologies (Mean = 4.36, SD = 0.25) were seen as critical enablers, broadening entrepreneurial
opportunities. Digital technology and e-commerce were also highly regarded, with mean scores of
4.18 and 4.09, respectively.

Finally, psychological factors such as the need for economic rewards (Mean =4.27, SD = 0.11) and
willingness to take risks (Mean =4.18, SD = 0.24) were rated as “Strongly Agree.” However, factors
like esteem and fame (Mean = 3.36, SD = 0.25) and power and authority (Mean = 3.45, SD = (.14)
were rated lower, indicating moderate influence.

3.8.2. ENTREPRENEURIAL COMPETENCY & ENTREPRENEURIAL
OPPORTUNITY

To answer questions in this section, consider the following definition of employability

Entrepreneurship Competency: “Entrepreneurial competency is a set of skills and behavior needed
to create, develop, manage, and grow a business venture”.

Q15. The following are the entrepreneurial competencies that may contribute to a successful
entrepreneur. Please click the cell that corresponds to the degree of competence a successful
entrepreneur should have in the following aspects.

Numerical Interpretation Verbal Interpretation
(VC) Very Competent
©) Competent
(MC) Moderately Competent
(LC) Less Competent
(NC) Not Competent

— N W B W

Mean SD VI

Personal Competence

1. Act ethically 4.54 021 Very Competent
2. Act in a creative way 427 0.24  Very Competent
3. Act with social responsibility 4.18 0.25 Competent
4. Leadership skills 4.54 0.24  Very Competent
5. Create empathy 4.09 0.25 Competent
6. Define your goals 4.18 0.25 Competent

7. Learn from failure 4.54 0.23  Very Competent
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Mean SD VI
8. Make appropriate decisions 4.18 0.25 Competent
9. Recognize your own limitations 4.27 0.18  Very Competent
10. Seek & analyze unstructured information 4.18 0.25 Competent
11. Solve problems 4.45 0.21  Very Competent
12. Take actions to overcome risk 4.45 0.22  Very Competent
13. Take initiative 436 0.22  Very Competent
14. Take risks 4.27 0.24  Very Competent
15. Think conceptually 436 0.12  Very Competent
16. Think logically 436 0.15  Very Competent
17. Ability to network 4.45 0.32  Very Competent
18. Communicate effectively 436 025  Very Competent
Domain Competence
...(i) in terms of Opportunitiy
1. Generate ideas 4.18 0.25 Competent
2. Identify opportunities 4.27 0.25  Very Competent
3. Scan the environment 4.09 0.31 Competent
...(ii) in terms of Organization
1. Acquire resources 4.27 025 Very Competent
2. Control 4.09 0.51 Competent
3. Coordinate 4.09 0.62 Competent
4. Delegate tasks 4.09 0.25 Competent
5. Develop a team 4.27 0.52  Very Competent
6. Develop an organizational culture 4.27 0.51  Very Competent
7. Develop the organization 4.18 0.62 Competent
8. Organize process 4.18 0.25 Competent
... (i) in terms Strategy & Management
1. Administrate 4.18 0.25 Competent
2. Design products and services 4.00 0.26 Competent
3. Develop a finance and budget plan 4.00 0.21 Competent
4. Develop a marketing strategy 4.09 0.25 Competent
5. Develop innovative products and services 4.00 0.32 Competent
6. Develop operational strategies 3.90 0.33 Competent
7. Implement ideas and tasks 4.00 0.36 Competent
8. Manage human resources 3.90 0.52 Competent
9. Monitor the work of others 3.90 0.62 Competent
10. Plan process 4.00 0.25 Competent
11. Prepare a business plan 4.00 0.24 Competent
12. Prepare a competitive analysis 4.09 0.52 Competent
13. See the big picture 4.09 0.24 Competent
14. Sell your products or services 4.00 0.52 Competent
15. Set business goals 4.09 0.26 Competent
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Mean SD VI

Relationship Competence

1. Communicate 4.18 0.25 Competent
2. Cooperate and collaborate 4.18 0.36 Competent
3. Deal with social customs 4.00 0.42 Competent
4. Exchange knowledge 4.18 0.24 Competent
5. Lead your team 4.18 0.25 Competent
6. Negotiate 4.18 0.52 Competent
7. Persuade 4.00 0.24 Competent
8. Pitch your ideas 3.90 0.19 Competent
9. Train your team 4.09 0.25 Competent
10. Use and develop networks 4.09 0.25 Competent
11. Work in a team 4.06 0.26 Competent

The table evaluates the levels of competence across three key domains—Personal Competence,
Domain Competence, and Relationship Competence based on a scale of 1 to 5, where 5 indicates
"Very Competent" and 1 signifies "Not Competent." In the Personal Competence domain, the
highest-rated skills include acting ethically, leadership, learning from failure, problem-solving,
taking actions to overcome risks, and networking, all with mean scores ranging from 4.45 to 4.54,
interpreted as "Very Competent." Other strong skills, such as taking initiative, thinking conceptually
and logically, and effective communication, also scored highly (Mean = 4.36).

Meanwhile, competencies like acting with social responsibility, defining goals, and making decisions
were rated slightly lower (Mean = 4.18), though still deemed competent. The Domain Competence
domain is further divided into three subcategories: Opportunity, Organization, and Strategy &
Management. In the Opportunity category, identifying opportunities was the highest-rated skill
(Mean = 4.27), while generating ideas and scanning the environment scored slightly lower (Mean =
4.09-4.18). Under Organization, acquiring resources, developing teams, and fostering organizational
culture were rated as "Very Competent" (Mean = 4.27), whereas skills like controlling, coordinating,
and delegating tasks received slightly lower scores (Mean = 4.09).

The Strategy & Management subcategory showed moderate competence, with most skills, including
financial planning, marketing strategies, and developing innovative products, scoring between 3.90
and 4.09. Lastly, the Relationship Competence domain highlighted strong interpersonal skills such
as communicating, cooperating, exchanging knowledge, and leading teams (Mean = 4.18), although
pitching ideas, persuading, and dealing with social customs were slightly less developed (Mean =
3.90-4.09). Overall, the findings reveal high levels of competence in personal attributes such as
leadership, ethical behavior, and risk management, as well as organizational development and
resource acquisition. However, moderate proficiency in domain-specific skills, particularly in
strategy, management, and relationship competencies, highlights areas where targeted training and
development could further enhance entrepreneurial capabilities.
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Q16. The following are the entrepreneurial competencies that may be MISSING in the curriculum (regardless
of types of training) which contribute to a successful entrepreneur. Please click the circle that corresponds to
the degree of competence a successful entrepreneur should have in the following aspects.

Missed skills in the curriculum in direction of entrepreneurial Mean SD VI
opportunities

Personal Competence

1. Act ethically 3.81 0.35 Agree
2. Act in a creative way 3.90 0.35 Agree
3. Act with social responsibility 3.90 0.32 Agree
4. Leadership skills 3.90 0.35 Agree
5. Create empathy 372 0.25 Agree
6. Define your goals 3.81 0.26 Agree
7. Learn from failure 4.00 0.25 Agree
8. Make appropriate decisions 3.63 0.25 Agree
9. Recognize your own limitations 3.63 0.21 Agree
10. Seek & analyze unstructured information 3.63 0.24 Agree
11. Solve problems 4.00 0.25 Agree
12. Take actions to overcome risk 4.09 0.25 Agree
13. Take initiative 4.09 0.25 Agree
14. Take risks 4.00 0.24 Agree
15. Think conceptually 4.09 0.23 Agree
16. Think logically 421 0.25 Agree
17. Ability to network 4.18 0.26 Agree
18. Communicate effectively 4.18 0.24 Agree
19. Develop operational strategies 4.00 0.52 Agree
20. Implement ideas and tasks 4.18 0.41 Agree
21. Manage human resources 4.18 0.62 Agree
22. Monitor the work of others 4.18 0.25 Agree
23. Plan process 4.00 0.24 Agree
24. Prepare a business plan 3.90 0.24 Agree
25. Prepare a competitive analysis 4.18 0.27 Agree
26. See the big picture 4.45 0.25 Strongly
Agree
27. Sell your products or services 4.45 0.51 Strongly
Agree
28. Set business goals 436 0.54 Strongly
Agree
29. Computing skills 4.27 0.24 Strongly
Agree
30. Identify Opportunities 436 0.23 Strongly
Agree
Relationship Competence
1. Communicate 4.45 0.32 Strongly
Agree
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2. Cooperate and collaborate 436 0.35 Strongly
Agree
3. Deal with social customs 4.54 0.32 Strongly
Agree
4. Exchange knowledge 427 0.32 Strongly
Agree
5. Lead your team 4.18 0.35 Agree
6. Negotiate 4.54 0.32 Strongly
Agree
7. Persuade 4.09 0.32 Agree
8. Pitch your ideas 4.18 0.32 Agree
9. Train your team 4.54 0.25 Strongly
Agree
10. Use and develop networks 4.18 0.41 Agree
11. Work in a team 427 0.12 Strongly
Agree

Results evaluates the skills perceived as missed in the curriculum in the context of
entrepreneurial opportunities, categorized into Personal Competence and Relationship
Competence. Each skill is rated on a scale of 1 to 5, with 5 indicating "Strongly Agree" and
1 denoting "Strongly Disagree," along with corresponding mean scores, standard deviations
(SD), and verbal interpretations (VI).

In personal competence, the skills with the highest ratings include "See the big picture" and
"Sell your products or services" (Mean = 4.45, SD = 0.25 and 0.51, respectively, VI =
Strongly Agree), emphasizing the importance of strategic thinking and market engagement.
Other highly rated skills include "Set business goals" and "ldentify opportunities" (Mean =
4.36, SD = 0.54 and 0.23, respectively, VI = Strongly Agree), along with "Computing skills"
(Mean = 4.27, SD = 0.24, VI = Strongly Agree). Competencies like "Act ethically," "Act
creatively," "Leadership skills," and "Act with social responsibility" received lower but
consistent ratings (Mean = 3.72-3.90, VI = Agree), suggesting moderate importance. Skills
such as "Learn from failure," "Solve problems," "Take actions to overcome risk," and "Think
conceptually" were rated slightly higher (Mean = 4.00-4.09, VI = Agree). Notably,
foundational abilities such as "Recognize your own limitations," "Make appropriate
decisions," and "Seek & analyze unstructured information" scored lower (Mean = 3.63, VI =
Agree), highlighting areas with potential for curricular improvement.

In the Relationship Competence category, key interpersonal and collaborative skills were
rated highly. "Deal with social customs," "Negotiate," and "Train your team" achieved the
highest scores (Mean =4.54, SD = 0.32, 0.32, and 0.25, respectively, VI = Strongly Agree),
underscoring their critical role in fostering entrepreneurial success. Similarly,
"Communicate" and "Cooperate and collaborate" received strong ratings (Mean = 4.45 and
4.36, SD = 0.32 and 0.35, VI = Strongly Agree), reflecting the significance of effective
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communication and teamwork. Additional competencies, such as "Exchange knowledge,"
"Work in a team," and "Use and develop networks," were rated favorably (Mean = 4.18—
4.27, VI = Strongly Agree). Meanwhile, "Lead your team," "Persuade," and "Pitch your
ideas" were rated slightly lower (Mean = 4.09—-4.18, VI = Agree), indicating areas that may
benefit from more emphasis in the curriculum.

The findings reveal that while many critical skills are perceived as moderately or strongly
present, key gaps exist in areas such as recognizing limitations, decision-making, and
analyzing unstructured information. Additionally, interpersonal skills like persuasion and
pitching ideas, although rated positively, could benefit from further curricular inclusion. High
ratings for strategic, communication, and collaboration-related competencies highlight their
importance in entrepreneurial success, suggesting that curriculum enhancements should
prioritize these areas to address the identified gaps and better equip students for
entrepreneurial opportunities.

Concluding remarks and discussions

The evaluation of key competencies among University of San Carlos (USC) students
reveals strong performance in several domains of personal, domain, and relationship
competence. These competencies, which are integral to entrepreneurial success, were
rated on a scale from 1 to 5, with a score of 5 indicating "Very Competent" and 1 indicating
"Not Competent.”

In the Personal Competence domain, students demonstrated high proficiency in skills
essential for entrepreneurial leadership and ethical behavior, with mean scores ranging
from 4.45 to 4.54 for attributes like acting ethically, leadership, learning from failure,
problem-solving, and networking. This indicates that USC graduates possess solid personal
attributes that are crucial for entrepreneurial success, particularly in handling risks and
making informed decisions. Skills such as taking initiative and thinking conceptually also
scored highly (Mean = 4.36), showing the students' readiness to navigate complex business
challenges. However, competencies like goal-setting and decision-making received slightly
lower ratings (Mean = 4.18), suggesting areas where additional focus could enhance
entrepreneurial effectiveness.

In the Domain Competence category, students scored well in Opportunity, Organization,
and Strategy & Management subcategories. Identifying business opportunities was rated
highly (Mean = 4.27), which is crucial for entrepreneurship. However, skills in strategy and
management, such as financial planning and marketing strategies, were rated moderately
(Mean = 3.90—4.09), indicating room for growth in these areas. Specifically, skills such as
controlling and coordinating tasks in organizational settings showed slightly lower ratings
(Mean = 4.09), pointing to potential areas for further development.
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The Relationship Competence domain, which focuses on interpersonal skills, also showed
strong ratings. Communication, cooperation, and leadership abilities, which are key to team
dynamics and business networking, were rated highly (Mean = 4.18-4.45). However, skills
like persuading, pitching ideas, and adapting to social customs were rated lower (Mean =
3.90—-4.09), suggesting that these competencies may not be as fully developed in students,
possibly due to insufficient emphasis in the curriculum.

Additionally, the analysis of missed skills in the curriculum highlights key areas where
students feel there could be improvement. In Personal Competence, skills like "See the big
picture” and "Sell your products or services" were rated highly (Mean = 4.45), reflecting the
importance of strategic thinking and market engagement. On the other hand, areas like
"Recognize your own limitations" and "Seek & analyze unstructured information" received
lower scores (Mean = 3.63), indicating a need for more focus in these foundational
competencies.

In Relationship Competence, skills critical for collaboration and leadership, such as "Deal
with social customs," "Negotiate," and "Train your team," achieved high ratings (Mean =
4.54). However, "Lead your team" and "Pitch your ideas" were rated lower (Mean = 4.09—
4.18), suggesting that students may benefit from more in-depth ftraining in these
interpersonal areas to enhance their leadership and presentation abilities.

In general, the findings at USC indicate that while students exhibit strong personal and
organizational competencies, as well as effective communication and teamwork skills, there
are areas for improvement. To better equip students for entrepreneurial success, the
curriculum could place additional focus on decision-making, analyzing unstructured
information, and refining leadership and pitching skills. By addressing these gaps, USC can
further strengthen its entrepreneurship education and prepare students to thrive in the
dynamic world of startups and innovation.

These insights provide a foundation for future curriculum development, highlighting the
need for a balanced approach that enhances both technical and interpersonal skills,
ensuring that graduates are fully prepared to face the challenges of launching and
managing successful ventures.
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VIETNAMESE AND THE PHILIPPINES CONCLUDING
REMARKS AND DISCUSSIONS

The analysis of entrepreneurship education in tourism programs across Viethnamese and
Philippine universities (TNUS, NTU, CTU, PUP, LUP-B, and USC) reveals diverse
approaches and areas of focus, yet underlying similarities in desired graduate outcomes.

Vietnamese universities (TNUS, NTU, CTU) place a strong emphasis on structured
academic programs and career development, prioritizing the acquisition of core
employability skills such as problem-solving, lifelong learning, and effective communication.
This is evidenced by high student satisfaction ratings, particularly in areas of personal and
professional growth. For instance, at TNUS, the average student satisfaction rating for
personal development is 3 on a 4-point scale, indicating a high level of perceived benefit.
Similarly, 86.8% of TNUS alumni reported finding jobs within 6 months of graduation,
underscoring the effectiveness of their career-focused programs.

However, limitations persist in the realm of international exposure and practical skills
development. Despite recognizing the importance of global job markets, opportunities for
work abroad remain relatively low, with only 8.5% of TNUS graduates securing international
positions. In contrast, Philippine universities (PUP, LUP-B, USC) lean towards an
entrepreneurial approach, fostering self-employment and industry engagement. PUP
integrates business planning, leadership, and financial literacy into its curriculum, while
LUP-B emphasizes tourism and hospitality management. USC, with its diverse range of
programs, reports an impressive 96% job placement rate, underscoring the effectiveness
of its career-focused initiatives. These universities offer a wide array of career support
services, including structured internship programs, job fairs, and industry networking
events. Notably, LUP-B has a dedicated center for career and business support, with 77%
of students reporting awareness of its services. Furthermore, entrepreneurship is actively
encouraged through business competitions, mentorship programs, and the availability of
incubator spaces. However, challenges persist in ensuring student awareness and
participation in these initiatives. Data from LUP-B indicates that 50.4% of students primarily
rely on "Talk Shows on career paths" for career support, suggesting a need for more
proactive engagement with other services.

Despite these differences, a common thread emerges across all institutions: a high value
placed on developing core competencies such as problem-solving, effective
communication, and leadership. This shared emphasis underscores the importance of a
multifaceted approach to education, equipping students with both the technical skills and
soft skills necessary to navigate the complexities of the tourism industry.

The study highlights several key areas for improvement. Firstly, curricula need to be closely
aligned with industry demands, ensuring that students graduate with practical skills and
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knowledge directly applicable to the workplace. Secondly, awareness and accessibility of
career and entrepreneurship support services must be enhanced, ensuring that students
can readily access the resources available to them. Thirdly, fostering collaboration between
academia and industry is crucial to bridge the gap between theoretical knowledge and
practical application, providing students with valuable real-world experience. Finally,
cultivating a supportive entrepreneurial ecosystem that encourages innovation and risk-
taking is essential for fostering a spirit of self-employment and business creation.

In conclusion, while diverse approaches to employability and entrepreneurship education
exist across Viethnamese and Philippine universities, the overarching goal remains the
same: to produce graduates equipped with the necessary skills and competencies to thrive
in the dynamic and evolving tourism industry. Addressing the key takeaways of this study,
such as aligning curricula with industry needs, enhancing support services, and fostering
industry collaboration, is crucial for shaping effective strategies that empower future
graduates to succeed in their chosen careers.

The comprehensive analysis of employability and entrepreneurship education in tourism
programs across Vietnamese and Philippine universities—namely Thai Nguyen University
of Sciences (TNUS), Nha Trang University (NTU), Can Tho University (CTU), Polytechnic
University of the Philippines (PUP), Lyceum of the Philippines University — Batangas (LUP-
B), and University of San Carlos (USC)—highlights both commonalities and differences in
the educational approaches and outcomes across these institutions. The study reveals that
while the universities share an overarching goal of developing graduates equipped with the
necessary skills to succeed in the dynamic tourism industry, they differ in how they achieve
this outcome.

Vietnamese universities such as TNUS, NTU, and CTU emphasize structured academic
programs that focus on core employability skills. These universities prioritize problem-
solving, lifelong learning, and effective communication, which are foundational for tourism
graduates to thrive in the competitive global market. The positive student satisfaction ratings
in areas such as personal and professional growth, particularly at TNUS, suggest that these
programs have been successful in nurturing essential competencies. TNUS reports an
impressive 86.8% of its alumni securing employment within six months of graduation,
indicating the effectiveness of their career-focused initiatives. However, the limitations in
terms of international exposure and practical skill development remain evident, with only
8.5% of TNUS graduates securing international job placements. This suggests a gap in
offering students the global experiences and hands-on opportunities needed to compete in
an increasingly interconnected world.

In contrast, Philippine universities such as PUP, LUP-B, and USC take a more
entrepreneurial approach to education, emphasizing self-employment, business creation,
and industry engagement. PUP integrates business planning, leadership, and financial
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literacy into its curriculum, while LUP-B focuses heavily on tourism and hospitality
management. USC stands out with an impressive 96% job placement rate, underscoring
the success of its career-focused initiatives, which include internships, job fairs, and
networking events. LUP-B’s dedicated career and business support center is another
example of a proactive approach, although challenges remain in engaging students fully
with the available services. Data from LUP-B indicates that a significant portion of students
relies primarily on "Talk Shows on career paths" for career guidance, highlighting a need
for a more comprehensive engagement with other career support services, such as
mentorship programs and business incubators.

Despite these differences in approach, the analysis reveals a common focus across all
institutions on developing critical competencies that transcend academic disciplines,
particularly problem-solving, effective communication, and leadership. These competencies
are indispensable in the tourism industry and contribute to graduates’ adaptability and
resilience in navigating the complexities of the sector. This shared emphasis on both
technical skills and soft skills highlights the need for a multifaceted educational approach
that prepares students for the practical challenges of entrepreneurship and employment.

The study also identifies key areas for improvement. It calls for curricula to be more closely
aligned with industry needs to ensure that students acquire relevant, practical skills that are
directly applicable to the workplace. There is also a need to enhance awareness and
accessibility to career and entrepreneurship support services, ensuring that students fully
utilize the resources available to them. Strengthening collaboration between academia and
industry will further bridge the gap between theoretical knowledge and practical application,
offering students valuable real-world experiences. Lastly, fostering a supportive
entrepreneurial ecosystem that encourages innovation and risk-taking is essential to nurture
the next generation of self-employed tourism leaders.

In conclusion, while Vietnamese and Philippine universities take different approaches to
employability and entrepreneurship education, their ultimate goal remains the same: to
equip students with the competencies needed to thrive in the tourism industry. By
addressing the areas identified for improvement, such as aligning curricula with industry
needs, enhancing student engagement with career services, and fostering stronger industry
partnerships, these institutions can better prepare their graduates to succeed in an ever-
evolving global tourism market. Through such strategies, universities can empower
students to become entrepreneurial leaders, innovators, and problem-solvers in the tourism
sector.

Co-funded by the
Erasmus+ Programme — 225
of the European Union



Situational Analysis Report (D3.3)

100.00%

90.00%

ECOVIP WP 3.3
80.00%

70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

TU PUP usc

TNUS NTU C LUP-B

m Students aware of a center for business support
m Students agreeing curriculum provides valuable entrepreneurial insights

® Students rating services for entrepreneurship opportunities as "completely" or "very" useful

Co-funded by the
“ Erasmus+ Programme 226
of the European Union



Situational Analysis Report (D3.3)
ECOViP

Conclusions

The comprehensive analysis of employability and entrepreneurship education in tourism
programs across Vietnamese and Philippine universities—namely Thai Nguyen University
of Sciences (TNUS), Nha Trang University (NTU), Can Tho University (CTU), Polytechnic
University of the Philippines (PUP), Lyceum of the Philippines University — Batangas (LUP-
B), and University of San Carlos (USC)—highlights both commonalities and differences in
the educational approaches and outcomes across these institutions. The study reveals that
while the universities share an overarching goal of developing graduates equipped with the
necessary skills to succeed in the dynamic tourism industry, they differ in how they achieve
this outcome.

Vietnamese universities such as TNUS, NTU, and CTU emphasize structured academic
programs that focus on core employability skills. These universities prioritize problem-
solving, lifelong learning, and effective communication, which are foundational for tourism
graduates to thrive in the competitive global market. The positive student satisfaction ratings
in areas such as personal and professional growth, particularly at TNUS, suggest that these
programs have been successful in nurturing essential competencies. TNUS reports an
impressive 86.8% of its alumni securing employment within six months of graduation,
indicating the effectiveness of their career-focused initiatives. However, the limitations in
terms of international exposure and practical skill development remain evident, with only
8.5% of TNUS graduates securing international job placements. This suggests a gap in
offering students the global experiences and hands-on opportunities needed to compete in
an increasingly interconnected world.

In contrast, Philippine universities such as PUP, LUP-B, and USC take a more
entrepreneurial approach to education, emphasizing self-employment, business creation,
and industry engagement. PUP integrates business planning, leadership, and financial
literacy into its curriculum, while LUP-B focuses heavily on tourism and hospitality
management. USC stands out with an impressive 96% job placement rate, underscoring
the success of its career-focused initiatives, which include internships, job fairs, and
networking events. LUP-B’s dedicated career and business support center is another
example of a proactive approach, although challenges remain in engaging students fully
with the available services. Data from LUP-B indicates that a significant portion of students
relies primarily on "Talk Shows on career paths" for career guidance, highlighting a need
for a more comprehensive engagement with other career support services, such as
mentorship programs and business incubators.

In spite of these differences in approach, the analysis reveals a common focus across all
institutions on developing critical competencies that transcend academic disciplines,
particularly problem-solving, effective communication, and leadership. These competencies
are indispensable in the tourism industry and contribute to graduates’ adaptability and
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resilience in navigating the complexities of the sector. This shared emphasis on both
technical skills and soft skills highlights the need for a multifaceted educational approach
that prepares students for the practical challenges of entrepreneurship and employment.

The study also identifies key areas for improvement. It calls for curricula to be more closely
aligned with industry needs to ensure that students acquire relevant, practical skills that are
directly applicable to the workplace. There is also a need to enhance awareness and
accessibility to career and entrepreneurship support services, ensuring that students fully
utilize the resources available to them. Strengthening collaboration between academia and
industry will further bridge the gap between theoretical knowledge and practical application,
offering students valuable real-world experiences. Lastly, fostering a supportive
entrepreneurial ecosystem that encourages innovation and risk-taking is essential to nurture
the next generation of self-employed tourism leaders.

In summary, while Viethamese and Philippine universities take different approaches to
employability and entrepreneurship education, their ultimate goal remains the same: to
equip students with the competencies needed to thrive in the tourism industry. By
addressing the areas identified for improvement, such as aligning curricula with industry
needs, enhancing student engagement with career services, and fostering stronger industry
partnerships, these institutions can better prepare their graduates to succeed in an ever-
evolving global tourism market. Through such strategies, universities can empower
students to become entrepreneurial leaders, innovators, and problem-solvers in the tourism
sector.

VIETNAMESE AND THE PHILLIPINES CONCLUDING REMARKS AND DISCUSSIONS
FROM GRADUATE EMPLOYABILITY ANALYSIS AND ENTREPRENEURSHIP
EDUCATION ANALYSIS TOWARD NEW SUGGESTED NEW COURSES IN THE
CURRICULUM REFORMS

The study of tourism in higher education presents diverse approaches to curriculum design
and career orientation. Two distinct models emerge from the data: the first prioritizing
comprehensive academic and career preparation, exemplified by TNUS 3.2, NTU 3.2, and
CTU 3.2, and the second focusing on entrepreneurship and industry engagement,
represented by PUP 3.2 and LUP-B 3.2 and USC 3.2 While both models share the common
goal of producing employable graduates, their strategies and areas of emphasis differ
significantly.

The first model, adopted by TNUS, NTU, and CTU, prioritizes structured academic
programs and career development. These universities emphasize equipping students with
a strong foundation in core employability skills such as problem-solving, lifelong learning,
and communication. This is reflected in consistently high student satisfaction ratings across
these institutions, particularly in areas like personal and professional growth. For instance,
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the average rating for personal development at TNUS was 3 on a 4-point scale, indicating
a high level of perceived benefit. Similarly, 86.8% of TNUS alumni reported finding jobs
within 6 months of graduation, underscoring the effectiveness of their career-focused
programs. However, limitations exist within this model, notably in the area of international
exposure. Despite recognizing the importance of global job markets, opportunities for work
abroad remain relatively low, with only 8.5% of TNUS graduates securing international
positions.

Conversely, PUP and LUP-B adopt a more entrepreneurial approach, fostering self-
employment and industry engagement. PUP integrates business planning, leadership, and
financial literacy into its curriculum, while LUP-B emphasizes tourism and hospitality
management. Both universities offer structured internship programs, job fairs, and industry
networking events to facilitate career connections. Notably, LUP-B has a dedicated center
for career and business support, with 77% of students reporting awareness of its services.
Furthermore, entrepreneurship is encouraged through business competitions, mentorship
programs, and the availability of incubator spaces. However, challenges persist in ensuring
student awareness and participation in these initiatives. Data from LUP-B indicates that
50.4% of students primarily rely on "Talk Shows on career paths" for career support,
suggesting a need for more proactive engagement with other services.

In conclusion, the two models represent distinct pathways to achieving employability within
tourism education. While TNUS, NTU, and CTU prioritize structured academic and career
preparation, PUP and LUP-B adopt a more entrepreneurial approach. Recognizing the
strengths and limitations of each model is crucial in shaping effective strategies to meet the
evolving demands of the tourism industry and equip graduates with the necessary skills and
competencies to thrive in their chosen careers.

The analysis of entrepreneurship education in tourism programs reveals diverse
approaches. The TNUS 3.3, NTU 3.3, and CTU 3.3 programs primarily focus on fostering
entrepreneurial skills and attitudes, with a strong emphasis on equipping students with the
knowledge and tools to launch and manage startups. At CTU, 51.3% of students expressed
awareness of a dedicated center providing support for starting a business, and the average
agreement level with the statement "The curriculum provided valuable insights into starting
and managing a business" was 3.6 out of 5. This suggests a positive perception of the
program's effectiveness in developing entrepreneurial skills.

In contrast, PUP 3.3, LUP-B 3.3 and USC 3.3 place a greater emphasis on integrating
entrepreneurship into the curriculum and providing practical experience through internships
and industry engagement. At PUP, 77% of students affirmed that the university has an
organization devoted to providing support for starting a business, and the average
usefulness level of services contributing to increasing opportunities for entrepreneurship
was 3.9 out of 5. This indicates a strong focus on creating a supportive ecosystem for
aspiring entrepreneurs.
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In spite of these differences, all programs place a high value on developing core
entrepreneurial competencies such as creativity, leadership, problem-solving, and risk-
taking. This shared emphasis underscores the importance of a multifaceted approach to
fostering entrepreneurship, with a strong focus on both academic integration and practical
support structures.

YEAR 2:

Course 1: Sustainable Tourism Entrepreneurship and Innovation

Objective: Equip students with entrepreneurial skills to create sustainable tourism startups
and foster innovation.

Content Focus:
e Sustainable Business Models: Eco-tourism, community-based tourism
o Entrepreneurship in Tourism: Identifying market gaps, business plans, startup
launch
e Innovation and Technology: Apps for responsible travel, blockchain
e Risk Management and Social Responsibility: Addressing social and
environmental risks
Practical Components:
e Group projects to design a sustainable tourism startup
e Partnerships with local sustainable tourism businesses
e Mentorship programs with successful entrepreneurs
Outcome: Students will be prepared to start their own sustainable tourism ventures,
utilizing innovative and sustainable business models.

Course 2: Sustainable Tourism Policy and Development in Southeast Asia
Objective: Provide an understanding of tourism development policies in Southeast Asia,
focusing on sustainability and cultural preservation.

Content Focus:
e Regional Tourism Challenges and Opportunities: Examining the impact of
tourism in Vietham and the Philippines
o Sustainability and Policy Making: Overview of tourism policies in Vietnam and the
Philippines
e Tourism Regulations and Standards: Eco-certifications, environmental laws
o Cultural Preservation in Tourism: Integrating indigenous knowledge into tourism
Practical Components:
o Comparative studies on tourism policies in Vietnam and the Philippines
o Engagement with policymakers and industry leaders in sustainable tourism
o Field visits to culturally and ecologically significant sites
Outcome: Students will understand how to navigate sustainable tourism policies and
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develop strategies for policy-making and implementation.

YEAR 3:

Course 3: Industry Engagement and Networking for Sustainable Tourism Startups
Objective: Develop industry engagement, networking skills, and practical experience
through internships and industry collaborations.

Content Focus:

e Building Industry Relationships: Networking with tourism organizations, NGOs

e Tourism Startup Ecosystems: Incubators, accelerators, business networks

e Practical Workshops and Industry Events: Tourism fairs, conferences, startup

competitions

o Leadership in Tourism Startups: Developing leadership skills for sustainability
Practical Components:

e Internship opportunities with sustainable tourism businesses or ministries

e Student participation in tourism expos or startup competitions

o Collaboration with tourism associations for hands-on experience
Outcome: Students will build industry connections, gain hands-on experience, and be
prepared to lead or collaborate in sustainable tourism startups.
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6. ANNEXES

This part provides an overview of the annexes included in this report. Annexes 1 to 4 contain
questionnaires designed for various stakeholders, including alumni, final-year students,
academic staff, and indirect stakeholders (e.g., NGOs, local authorities). Annex 5 presents
the results from the statistical analysis conducted on the survey data, offering insights into
employability and entrepreneurship in tourism education. Additionally, this report
acknowledges the contributions of all Viethamese and Philippine partners in the ECOViP
project.

ANNEX 1: Questionnaire for alumni
ANNEX 2. Questionnaire for final year student
ANNEXS3. Questionnaire for academic staff

ANNEX 4. Questionnaire for indirect stakeholders (i.e. NGO, local authorities, hubs,
centers, consultants)

ANNEX 5. Results from T3.2 and T3.3 statistical analysis
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ANNEX 1: Tracer Study Questionnaire (for Alumni)

Bang cau héi nghién ctru lan vét (danh cho Cyu sinh vién)

Code/ | Questions/ Cau hoi Responses/ Cau tra loi
Ma
A PERSONAL INFORMATION/THONG TIN CA NHAN
Q1 Gender/Gidi tinh 0. Female/N@
1. Male/Nam
2. Other/Khac
3. Prefer not to say/Khéng thich tiét I6
Q2 Age/Tubi
Q3 Civil status/Tinh trang hén nhan 0. Single/boc ti.1én . .
1. Separated/Divorced (Ly than/Ly dj)
2. Single Parent (born a child but not
married)/Cha/Me don than (C6 con nhung khéng
két hén)
3. Married (include those not living with spouse)/ba
két hén (bao gém nhitng nguoi hién khéng séng
chung véi vo/chéng)
4. Widow or Widower/Goa vo/chdng
Q4 Mobile Number or Email address/ Sé dién
thoai hodc dija chi Email
B EDUCATIONAL INFORMATION/ THONG TIN VE HQC VAN
Q5 Name of School or University where you
earned your degree/ Tén cta Trwong
hoé&c Pai hoc ban duoc cap bang
Q6 What is the university’s form of 1. Public/Cbéng lap
ownership?/Hinh thire sé& hiru cua Trirong | 2. Private/ Tw hiru
dai hoc nay la gi? 3. International solo/7100% nwéc ngoai
(only select 1 response/ chi chon mét cdu | 4. International cooperation/Hop tac quéc té
tra loi) 5. Other/Khac
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Q7

Academic year graduated? Nam hoc ban
t6t nghiép

(only select 1 response/ chi chon mét cau
tra lovi)

1.2013-2014

2.2014-2015

3.2015-2016

4.2016-2017

5.2017-2018

6.2018-2019

7.2019-2020

8.2020-2021

9.2021-2022

Q8

How long did it take you to find a job since
obtaining your degree?/ Ban mét bao lau
dé tim duorc viéc lam ké ter khi c6 bang tot
nghiép?

(only select 1 response/ chi chon mét cau
tra loi)

1. Within 6 months/Trong vong 6 thang

2. Between 6 and 12 months/ tir 6 dén 12 théng
3. Between 1 and 2 years/ tir 1 dén 2 ném

4. More than 2 years/ trén 2 ném

5. Not yet working and looking for a job/ Téi chwa di
lam va van dang tim viéc

Q9

What were the challenges that you
encountered when seeking employment
after graduating from the university?/
Nhing thach thirc ma ban géap phai khi
tim kiém viéc lam sau khi tét nghiép dai
hoc la gi?

Q10

Which one best describes your status
during your first employment?/ Cdu nao
mé ta dung nhét vé cong viéc dau tién cia
ban sau khi tét nghiép?

1. Working full-time/ Lam foan thdoi gian

2. Working part-time but seeking full-time work/
Lam ban thoi gian nhung dang tim viéc toan thoi
gian
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(only select 1 response/ chi chon mét cau
tra 1oi)

3. Working part-time but not seeking full-time work/
Lam ban thoi gian nhung khéng tim viéc toan thoi
gian

4. Self-employed/ Tw lam chi

5. Not working and looking for a job/ Chuwa di lam
va van dang tim viéc

6. Other, pls specify/ Khac, vui long néu ré

Q11 Was your first job related to the degree 0. No/ Khéng
you earned?/ Céng viéc dau tién ctua ban
co lién quan dén bang cép cia ban 1. Yes/ Co
khéng?
Q12 How useful is the knowledge and skills 1. Not useful at all/ Khéng hiwu ich ti nao
learned from the university?/ Kién thirc va
ky nang ban hoc dwoc tir trong dai hoc | 2- Not useful/ Khéng hiru ich
hitu ich nhw thé nao?
3. Somewhat useful/ Kha hiru ich
4. Extremely useful/ Cuwc ky hiru ich
Q13 How many times did you change your job
since having the first job?/ Ban da nhay
viéc bao nhiéu Ian ké ttr céng viéc dau
tién?
C CURRENT EMPLOYMENT STATUS/ TiINH TRANG VIEC LAM HIEN TAI
Q14 Job status/ Tinh trang céng viéc 1. Permanent/ Dai han

2. Temporary/ Tam thoi
3. Contractual/ Duwa trén hop dbng

4. Job order/casual/Dwa vao don hang
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5. Self-employed/ Tw lam chu
Q14 Name of the organization/ Tén cta t6
chire ban dang lam viéc
Address/ Bja chi
Q15 Organization’s ownership/ Hinh thirc s& ; gn\éﬁtilﬁ nh af7
hitu cta tb chirc ban dang lam viéc - rublich Nha huoc =
3. Joint-stock venture/ C6 phan
4. 100% foreign investment/ 100% vén nuéc ngoai
5. NGO/ Té chtrc phi chinh pht
6. Self-employed without the business registration/
Tw kinh doanh khéng dang ky doanh nghiép
Q16 Length of service in your current ; Eelosw 1 yeig gu’oj 7.nam
employment or self-employment/ Thoi 3' 5 B 1Oyears | -6 1n(;’;7mv
gian lam c6ng viéc hién tai hodc céng viéc 4' 11_ ) years | '11 1namv
tw kinh doanh cta ban - 11 =15years/ 17-15 ham
5. 16 — 20 years/ 16-20 nam
6. 21 — 25 years/ 21-25 ném
7. Above 25 years/ Trén 25 nam
Q17 | In the case of paid-employment, what is ; Emplo%eegj\lgan’wen he
your current job level position?/ Trong 3' Oeam t.ea ! rwong:;(;\).n,v déc s Sos
treong hop Iam cong &n luong, vi tri cong h.‘ ;era ional manager/ Giam doc san xuat/van
viéc hién tai cda ban la gi? an o
4. General manager/ Tong Giam déc
5. Other, please specify/ Khac, vui long néu ro
Q18 In the case of unemployment, pls state
your reason(s) why you are unemployed
D CONTRIBUTION OF KNOWLEDGE AND SKILLS LEARNED TO THE EMPLOYABILITY
OPPORTUNITY/ DPONG GOP CUA KIEN THU'C VA KY NANG HOC PU'Q'C CHO CO HOI
VIEC LAM

Q19. How would you rate the contribution of your academic program to your personal and
professional growth in terms of the following/ Ban dénh gia thé nao vé sw déng gép cia
chuong trinh hoc dbi véi sw phét trién c& nhan va nghé nghiép cia ban vé cac mét sau:
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(1-poor/té  2-fair/ trung binh 3-high/ cao 4-very high/ rat cao)

Particulars/Thong tin chi tiét 1 2 3

1. | Practice of the profession/ Thuc hanh nghé nghiép

2. | Problem-solving skill/ Ky ndng giai quyét van dé

3. | Research skills/ Ky nang nghién ctru

4. | Lifelong learning skills/ Ky ndng hoc tap sudt doi

5. | Communication skills/ Ki ndng giao tiép

6. | Information technology skills/ Ky ndng céng nghé théng tin

7. | People management/ interpersonal skills/Quan ly con nguoi/Ky
néng giao tiép

8. | Leadership competencies/ Nang luc 1anh dao

9. | Critical Thinking Skill/ Ky nang tw duy phan bién

10. | Exposure to local community within field of specialization/ Tiép xtc
véi cdng doéng dia phurong trong linh vire chuyén mén

11. | Exposure to International Community within the field of
Specialization/ Tiép xtc véi céng déng qudc té trong linh vurc
Chuyén mén

12. | Meeting present and future professional skills/ Dap trng cac ky
ndng nghé nghiép hién tai va tuong lai

13. | Work promotion/ thédng tién trong céng viéc

14. | Opportunity to work abroad/ Co hdi lam viéc & nwédc ngoai

15. | Personality Development/ Phat trién tinh cach

Q20. How would you rate the following aspects of the academic program you
earned from your school/university?/ Ban ddnh gia thé nao vé cdc khia canh sau
day cua chwong trinh hoc ma ban da theo hoc?
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(1-poorly/ té 2-fairly/ trung binh  3-highly/ cao 4- very highly/ rat cao)

Particulars/Thong tin chi tiét 1 2 3

1. | Courses offered in the curriculum/ Cac mén hoc trong chuwong trinh
giang day

2. | Relevance of the program to your professional requirements/ Sw
lién quan cta chuong trinh véi yéu cdu chuyén mén cua ban

3. | Extra-Curricular Activities/ Cac hoat déng ngoai khéa

4. | Internship/fieldtrip/OJT (Thuec tap/di thure dia)

5. | Research activities (student’s research project)/ Hoat déng nghién
ctru (dw an nghién ctru cda sinh vién)

6. | Interdisciplinary learning/ Hoc lién nganh

7. | Teaching and learning environment/ Méi trirong day va hoc

8. | Quality of Instruction/ Chat luong gidng day

9. | Teacher- Student Relationship/ Méi quan hé gido vién-hoc sinh

10 | Library Resources/ Tai nguyén thir vién

11. | Science Laboratory Resources/Business simulation Lab/ Tai
nguyén Phong thi nghiém khoa hoc /Phong thi nghiém mé phdng
kinh doanh

12. | Class Size/ Quy mé I6p hoc

13. | Infrastructure and facilities/ Co' sé ha tang va co sé vat chét

14. | Professor’'s competence/ Nang luc cta gido sw/giang vién

15. | Attainment of program objectives and outcomes/ Dat duwoc muc
tiéu va két qua cua chuong trinh dao tao

Thank you for your kind help./Cém on ban da hé tro.
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6.2. ANNEX 2: For Students (Final Year only)/ Cho Sinh vién (Chi
danh cho nam cudi)

For Graduates (of Batch 2013 to Batch 2023)/ Cho sinh vién da tét nghiép (tw 2013
dén 2023)

Respondents Profile/ Théng tin dap vién

Gender/ Gidi tinh: O Female/N&¢z 0O Male/Nam O Other/Khac O Prefer not to

say/Khéng thich tiét 16
Age/ Tubi: [015-20 years old/ 15-20 tuéi; 021-25 years old/ 21-25 tudi;
[026-30 years old/ 26-30 tuéi; [131-35 year/ 31-35 tudi; (036 years

older/ tir 36 tudi tré Ién

What university are you studying / have you studied at?/ Ban dang hoc/da tirng hoc
trwwo'ng dai hoc nao?

0 Nha Trang University (NTU)/ Dai hoc Nha Trang (NTU)

O Can Tho University (CTU)/ Pai hoc Cén Tho (CTU)

O Thai Nguyen University of Sciences (TNUS)/ Dai hoc Khoa hoc Thai Nguyén (TNUS)
O University of San Carlos (USC)/ Pai hoc San Carlos (USC)

O Polytechnic University of the Philippines (PUP)/ Dai hoc Bach khoa Philippines (PUP)

0 Lyceum of the Philippines University — Batangas (LUP-B)/ Dai hoc Philippines
Lyceum— Batangas

OOthers, please specify:/ Khac, vui long ghi ré:

Academic discipline/ Nganh hoc
O Tourism/ Du lich
O ICT/ Céng nghé théng tin va truyén théng

O Natural Sciences/ Khoa hoc tw nhién
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O Others, please specify/ Khac, vui long ghi ro:

O Academic year graduated/ Nam tét nghiép

002023; 0J2022; 02021; 002020; 02019; 002018 and earlier/ 2018 va trudc do

Do you presently have a job (including part-time)?/Hién tai ban dang c6 viéc lam chtr
(bao gém viéc bén thoi gian)

OYes/Co; 0 No/ Khéng

(if yes) Are you working in a job related to your field of study?/ (Néu cé) Ban ¢6 dang
lam viéc lién quan dén nganh hoc khéng?

OYes/Co; O No/ Khéng

(if no) Are you currently looking for a job?/ (Néu khéng) Ban cé dang tim viéc khéng?
OYes/Co; 0 No/ Khéng

Do you own some business ventures?/ Ban c6 dang s¢ hiru doanh nghiép nao khéng?
OYes/Co; O No/ Khéng

(if yes/ Néu co)

Obusiness related to field/ nganh kinh doanh lién quan dén nganh hoc;

Owith business not related to field/ nganh kinh doanh khéng lién quan dén nganh hoc;

AWARENESS OF ENTREPRENEURSHIP EDUCATION & ENTREPRENEURIAL
OPPORTUNITIES

NHAN THUC VE GIAO DUC KHO'I NGHIEP VA CO’ HOI KHOI NGHIEP

Entrepreneurial opportunity is exogenous to the entrepreneur as well as opportunity
recognition depends on the cognition of the individual(s) involved (according to the Theory
of Entrepreneurial Competence).

Co héi khéi nghiép la ngoai sinh dbi véi doanh nhén ciing nhw viéc nhan biét co hdi phu
thudc vao nhan thirc ctia (céc) cé nhan lién quan (theo Ly thuyét vé nang luc doanh
nhén).
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1. Please indicate your level of agreement with the following statements (on a
scale of 1 to 5, where 1 = strongly disagree and 5 = strongly agree) as your training
program is in progress or has been completed:

Vui Iong cho biét mirc do dbng y ctia ban véi céc nhén dinh sau (theo thang diém tir 1
dén 5, trong d6 1 = hoan toan khdng dong y va 5 = hoan toan dong y) déi véi chuong
trinh dao tao dang theo hoc hodc da hoan thanh cta ban:

Perception of training program at HEI in progress or completed in direction of | 1
entrepreneurial opportunities

Nhan thic vé chwong trinh dao tao tai co’ sé gido duc dai hoc dang theo hoc
hodc hodc da hoan thanh hwéng dén co héi khéi nghiép

1.The curriculum provided valuable insights into starting and managing a business.

Chuong trinh dao tao cung cap hiéu biét sdu sdc co gia tri vé viéc thanh lap va quan
ly doanh nghiép.

2.The curriculum content was relevant and practical for real-world application.

Néi dung chuong trinh dao tao phu hop va thiét thuc dé 4p dung vao thuc té.

3.The program materials and resources were well-organized and easy to follow.

Céc tai liéu va ngudn tai liéu ctia chuwong trinh duoc sép xép hop ly va dé theo dbi.

4.The instructors/facilitators were knowledgeable and engaging.

Nhiing gidng vién /diéu phdi vién cé kién thirc séu réng va tuong téc tét.

5.The curriculum helped me in understanding the market opportunities and potential
challenges.

Chuong trinh dao tao da giup t6i hiéu duoc nhiing co hoi va thach thire tiém an trén
thi trrong.
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6.The curriculum equipped me with essential skills for business planning and
strategy development.

Chuong trinh hoc d4 trang bj cho t6i nhitng ky ndng cén thiét vé lap ké hoach va
phaét trién chién lugc kinh doanh.

7.The curriculum provided adequate information about marketing and branding
strategies.

Chuong trinh hoc cung cép day du théng tin vé chién luoc tiép thi va xay dung
thurong hiéu.

8.The financial management component of the curriculum was helpful in
understanding business finances.

N6i dung quén ly tai chinh cta chuong trinh hoc rét hitu ich trong viéc hiéu biét vé
tai chinh doanh nghiép.

9.The curriculum covered relevant legal aspects of starting and running a business
venture.

Churong trinh hoc bao gém céc khia canh phdp ly lién quan dén viéc thanh lap va
diéu hanh mét doanh nghiép.

10.The program offered opportunities for networking and collaboration with other
aspiring entrepreneurs.

Chuong trinh mang dén co héi két néi va hop tac véi cac doanh nhan khac.

11.Overall, the program met my expectations in terms of exploring-and-exploiting
entrepreneurial opportunities.

Nhin chung, chuong trinh da déap tng dwoc mong doi cla toi vé viéc kham phé va
khai thac cac co hoi kinh doanh.

Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely

useless”, click the cell that corresponds to how these services at your university
contribute to increasing the entrepreneurial opportunities or to get a business
venture.
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toan voé ich”, hay chon 6 twong tmg véi mire dé hibu ich cuaa cdc dich vu dwéi day
tai treeo'ng dai hoc cua ban trong viéc gép phan ting co’ hdi khéi nghiép hodc dé

c6 dwoc mét doanh nghiép.
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Services in direction of awareness of (1) (2) (3) (4) (5) I
opportunities do
Compl | Not | Use | Ver | Compl | p’t
etely ver | ful y etely kn
useles | y Use | useful | ow
s Use ful
. ful Hoan | 16
Cac dijch vu hwéng téi nhan thiec vé cac co hdi | Hoan H¥ | R4t | toan i
toan Kha | U hiru | hieu kh
véich | khé | ich | jch | ich én
ng g
hiu bié
ich t
Regular/Main Curricular at your University
Chuwong trinh gidng day chinh/chinh quy/chinh tai
Truong
Extracurricular internships/ Thure tap ngoai khéa
Curricular internships/ Thurc tap trong chuong trinh
hoc
International employment program/ Chuong trinh
viéc lam quéc té
Career Hub or Start-up Center/ Trung tdm Nghé
nghiép hoéc Trung tdm Khdéi nghiép
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Services in direction of awareness of (1) (2) (3) 4) (5) 1
opportunities do
Compl | Not | Use | Ver | Compl | p’t
etely ver | ful y etely kn
useles | y Use | useful | ow
s Use ful
. ful Hoan | 16
Cac dich vu hwéng téi nhan thirc vé cac co hdi | Hoan H¥ | R4t | toan i
toan Kha | U hiru | hieu kh
véich | khé | ich | jch | ich én
ng g
hdu bié
ich t
Career Coaching (focus on career skills)/ Huén
luyén nghé nghiép (tap trung vao céac ky ndng
nghé nghiép)
Career Guidance (focus on dealing with issues)/
Huwéng dan nghé nghiép (tap trung vao viéc gidi
quyét cac van dé)
Vocational training/ Bao tao nghé
Employment prospection (Visits to companies and
companies’ presentation)/ Tim kiém viéc lam
(Tham quan céac céng ty va dw céc bubi thuyét
trinh cda céng ty)
Job fair at national level (private companies)/Hoi
cho viéc lam cép quéc gia (cua céc cong ty tw
nhan)
Job fair at government level/ HSi chg viéc lam do
chinh quyén té chirc
Job fair at university level/ Hoi cho viéc lam cép
trrong
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Services in direction of awareness of (1) (2) (3) 4) (5) 1
opportunities do
Compl | Not | Use | Ver | Compl | p*t
etely ver | ful y etely kn
useles | y Use | useful | ow
s Use ful
. ful Hoan | 16
Cac dich vu hwéng téi nhan thirc vé cac co hdi | Hoan H¥ | R4t | toan i
toan Kha | U hiru | hieu kh
véich | khé | ich | jch | ich én
ng g
hdu bié
ich t
Job fair at faculty level/ H6i cho viéc lam cép khoa
International internship program/ Chuwong trinh
thuc tap quéc té
National internship program/ Chwong trinh thuc
tap quéc gia
Training programs (soft skills training such as
leadership skills, communication skills, Teamwork,
creative thinking and problem solving), talk shows,
etc/ Cac chwong trinh dao tao (dao tao ky nang
mém nhw ky ndng lanh dao, ky ndng giao tiép,
Lam viéc nhém, tw duy séng tao va giai quyét van
dé), talk show, v.v.
Conference/Seminar/Workshop support in
polishing/preparing CVs and interviews/ Hoi
nghi/Héi thdo/Workshop hé tro hoan thién/chuén bj
CV va phdéng vén
Using a scale of 1 to 5, where 5 is “completely useful’ and 1 is “completely
useless” indicate how these services contribute to increasing the knowledge,
skills, and attitude to start up a business
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Services in direction of awareness of
opportunities

Cac dich vu huéng téi nhén thiee vé cac co
hoi

(1)

Completely
useless

Hoan toan
vO ich

Not
very
Use
ful

Kha
kho
ng
hiru
ich

Use
ful

Hru
ich

(5)

Compl
etely
useful

Hoan
toan
hiru
ich

Incubator /Co-working space/ Viron
wom/Khéng gian lam viéc chung

Entrepreneurship program (institutional
coordination of all entrepreneurship activities)/
Chuong trinh khéi nghiép (phéi hop tat cé céac
hoat déng lién quan dén khéi nghiép)

Subjects where entrepreneurship is
developed through curricular content/ Cac
mon hoc phét trién tinh than khéi nghiép
théng qua ndi dung giang day

Business competitions/ Cac cudc thi kinh
doanh

Network of partners that students can contact
for support for their business ideas/ Mang Iw¢i
déi tdc ma sinh vién cé thé lién hé dé duoc hb
tro cho y twéng kinh doanh cda minh

Mentoring program/ Chuwong trinh tw van

Finance resources/ Nguén luc tai chinh
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Training program/ Chuong trinh dao tao

Provision of soft skills training (e.g. leadership
skills, communication skills, teamwork)/ Cung
cap dao tao ky ndng mém (vi du: ky ndng
l&nh dao, ky ndng giao tiép, lam viéc nhém)

Support in polishing/preparing CVs and
interviews/

Hé tro danh béng/chuén bj CV va phéng vén

ENTREPRENEURIAL COMPETENCY & ENTREPRENEURIAL OPPORTUNITY
NANG LUC KHOI NGHIEP & CO’ HOI KHO'I NGHIEP

Entrepreneurship Competency: “Entrepreneurial competency is a set of skills and
behavior needed to create, develop, manage, and grow a business venture”.

Nang Iwec khéi nghiép: “Néng luc khéi nghiép la tdp hop cac ky ndng va hanh vi cén
thiét dé tao dung, phét trién, quan ly va phét trién mét doanh nghiép”.

The following is a set of individual factors that can explain the level of
entrepreneurship competencies that a person can explore and exploit entrepreneurial
opportunities in any context to create & sustain entrepreneurial values. These factors
will determine the probability of a person being able to explore-and-exploit opportunities
to start-up his or her business venture.

Duéi day la tap hop cac yéu té riéng co thé gidi thich ndng luc khéi nghiép ma mot
nguoi c6 thé ndm bét va tan dung céc co hoi khéi nghiép trong bét ky bbi cdnh nao
nham tao ra va duy tri céc gia tri khdi nghiép. Nhiing yéu té nay sé quyét dinh kha néng
mot nguoi ndm bat va tan dung co héi dé bét dau céng viéc kinh doanh cta minh.

4. Please click the cell that corresponds to the level of importance of each of these
factors in the success of creating Entrepreneurial Competency for an individual
in exploring-and-exploiting entrepreneurial opportunities.

Vui Iong chon 6 tuong (ing véi mire d6 quan trong cia ting yéu to trong viéc tao
nén nang lwc khéi nghiép cho mét cd nhan trong viéc nam bat va tan dung cdc
co’ héi kinh doanh.
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Domain Competencies in direction of exploring-and- (1) (2) (3) (4) (5)
exploiting Entrepreneurial Opportunity
Not Not Import | Very Extre
importa | very ant impor | mely
S ntatall | Import tant impor
Nang Iuc theo huwdng nam bat va tén dung co hdi khoi ant tant
nghiép Hoan
toan )
khéng Rat
quan Kha Quan | quan | Cuc
trong khong | trong | trong | ky
quan quan
trong trong

Personal Characteristics/ Ddc diém ca nhan

1.Academic field of study/ Nganh hoc

2.Foreign languages skills/ Ky ndng ngoai ngi¥

3.Prior work experience or knowledge/ Kién thirc hodc
kinh nghiém lam viéc

4 Ability to pitching/ Kha nang trinh bay

5.Ability to learn and adapt/ Kha ndng hoc va thich
nghi

6.Ability to explore and exploit entrepreneurial
opportunity/ Kha ndng ndm béat va tan dung co héi khéi
nghiép

7.Ability to devise a strategy plan/Kha nang xay dwng
ké hoach chién luoc

8.Entrepreneurial Intention (Business Desire)/ Y dinh
kinh doanh (Mong muén kinh doanh)
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Domain Competencies in direction of exploring-and- (1) (2) (3) (4) (5)
exploiting Entrepreneurial Opportunity

Not Not Import | Very Extre
importa | very ant impor | mely
S ntatall | Import tant impor
Nang Iuc theo huwdng nam bat va tén dung co hdi khoi ant tant
nghiép Hoan
toan )
khéng Rat
quan Kha Quan | quan | Cuc
trong khong | trong | trong | ky
quan quan
trong trong

9.Skills of searching and analyzing unstructured
information/ K ndng tim kiém va phén tich théng tin

10.Computing skills/ Ky nang tinh toan

11.Creativity and innovation/ Séng tao va déi méi

12.Decision making skills/ Ky ndng ra quyét dinh

13.Interpersonal and communication skills (listen,
observation, analysis)/ Ky ndng giao tiép (ldng nghe,
quan sat, phan tich)

14 Leadership skills/ Ky ndng lanh dao

15.Networking skills/ Ky ndng két n6i mang quan hé

16.Proactivity/ Tinh chd déng

17 .Problem solving skills/ Ky néng giéi quyét van dé

18.Teamwork skills/ Ky ndng lam viéc nhom
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Domain Competencies in direction of exploring-and- (1) (2) (3) (4) (5)
exploiting Entrepreneurial Opportunity

Not Not Import | Very Extre
importa | very ant impor | mely
S ntatall | Import tant impor
Nang Iuc theo huwdng nam bat va tén dung co hdi khoi ant tant
nghiép Hoan
toan )
khéng Rat
quan Kha Quan | quan | Cuc
trong khong | trong | trong | ky
quan quan
trong trong

19.Risk taking/ Chap nhéan rdi ro

20.Critical thinking/ Tw duy phan bién

21.Environment Scan/ Do xét méi trirong

22.Gender/ Gidi tinh

23.Perceived behavioral control/ Nhan thirc kiém soéat
hanh vi

24 .Subjective norms (e.g consulted by friends, family,
etc.)/ Chuén chd quan (vi du: dwoc ban bé, gia dinh tw
van, v.v.)

25.Ethnicity/Race/ S&c tdc/Chung toc

26.The social origin (Education and Job status of
parents)/ Nguén géc xa& héi (Trinh d6 hoc van va céng
viéc cta cha me)

27 .Alertness/ St tinh tao
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Domain Competencies in direction of exploring-and- (1) (2) (3) (4) (5)
exploiting Entrepreneurial Opportunity

Not Not Import | Very Extre
importa | very ant impor | mely
S ntatall | Import tant impor
Nang Iuc theo huwdng nam bat va tén dung co hdi khoi ant tant
nghiép Hoan
toan )
khéng Rat
quan Kha Quan | quan | Cuc
trong khong | trong | trong | ky
quan quan
trong trong

28. Self-Efficacy/ Nang Iwc ban than

Commitment competency/Nang lwc gan bé

1.Drive to see venture/ Mong muédn nhin th4y doanh
nghiép thanh céng

2.Strong motivation to compete/ Ddng lurc canh tranh
manh mé

3.Make an impact and dedication/ Tao anh huwdéng va
cong hién

Organizing Competency and Strategy Development/ Ndng Iwc té chirc va phat trién chién lwoc

1.Acquire resources/ Thu thap tai nguyén

2. Ability to lead/ Kha nang lanh dao

3.Coordinate/ Phéi hop

4.Delegate tasks/ Giao nhiém vu
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Domain Competencies in direction of exploring-and- (1) (2) (3) (4) (5)
exploiting Entrepreneurial Opportunity

Not Not Import | Very Extre
importa | very ant impor | mely
S ntatall | Import tant impor
Nang Iuc theo huwdng nam bat va tén dung co hdi khoi ant tant
nghiép Hoan
toan )
khéng Rat
quan Kha Quan | quan | Cuc
trong khong | trong | trong | ky
quan quan
trong trong

5.Develop a team/ Phét trién doéi nhém

6.Develop an organizational culture/ Phéat trién vén héa
t6 chure

7.Develop the organization/ Phat trién t6 chirc

8.0rganize process/ Té chirc quy trinh

9.Design products and services/ Thiét ké sén phédm va
dich vu

10.Develop a finance and budget plan/ Xay dung ké
hoach tai chinh va ngén sach

11.Develop a marketing strategy/ Phét trién chién luoc
tiép thi

12.Develop innovative products and services/ Phat
trién céc sdn phadm va djch vu séng tao

Ethical Competency/ Nang luc dao dirc
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Domain Competencies in direction of exploring-and- (1) (2) (3) (4) (5)
exploiting Entrepreneurial Opportunity

Not Not Import | Very Extre
importa | very ant impor | mely
S ntatall | Import tant impor
Nang Iuc theo huwdng nam bat va tén dung co hdi khoi ant tant
nghiép Hoan
toan )
khéng Rat
quan Kha Quan | quan | Cuc
trong khong | trong | trong | ky
quan quan
trong trong

1.Understand the ethical problems and power to
communicate and argue at the organization level to run
the business effectively/ Hiéu céc van dé dao dirc va
néng luc giao tiép va tranh luédn dé diéu hanh doanh
nghiép mét cach hiéu qua

Social Responsibility Competency/ Nang lwc trach nhiém xa héi

1.Have responsibility towards customers, employee
and the Public/ C6 trach nhiém v&i khach hang, nhan
vién va coéng déng

5. The following are the entrepreneurial competencies that may be MISSING in the
curriculum (regardless of types of training) which contribute to a successful
entrepreneur. Please click the cell that corresponds to the degree of agreeness
(on a scale of 1 to 5, where 1 = strongly disagree and 5 = strongly agree).

Duwéi day la nhiing ndng luc khéi nghiép cé thé bi THIEU trong churong trinh
dao tao (bat ké loai hinh dao tao nao) ma nhiing ndng luc nay gép phén tao
nén mét doanh nhén thanh céng. Vui long chon 6 tuong tng véi mire do déng y
(theo thang diém twr 1 dén 5, trong dé 1 = hoan toan khéng déng y va 5 = hoan
toan déng y).
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Missed skills in the curriculum in direction of entrepreneurial 1 2
opportunities

Nhirng ky ndng con thiéu trong chwong trinh dao tao hwéng téi co
héi khéi nghiép

Personal Competence/ Nang Iwc ca nhan

1. Act ethically/ Hanh déng c6 dao dic

2. Actin a creative way/ Hanh déng mét cach sang tao

3. Act with social responsibility/ Hanh ddng co trach nhiém xa hoi

4. Leadership skills/Ky nang lanh dao

5. Create empathy/Tao sw déng cdm

6. Define your goals/ Xéac dinh muc tiéu

7. Learn from failure/ Hoc ttr that bai

8. Make appropriate decisions/ Pua ra quyét dinh phu hop

9. Recognize your own limitations/ Nhan ra nhitng han ché cda bén than

10. Seek & analyze unstructured information/ Tim kiém va phén tich théng
tin

11. Solve problems/ Giai quyét van dé

12. Take actions to overcome risk/ Thurc hién hanh déng khac phuc rii ro

13. Take initiative/ Cha ddng

14. Take risks/ Chép nhén rdi ro
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Missed skills in the curriculum in direction of entrepreneurial
opportunities

Nhirng ky ndng con thiéu trong chwong trinh dao tao hwéng téi co
héi khéi nghiép

15.

Think conceptually/ Suy nghi theo khai niém

16.

Think logically/ Suy nghi logic

17.

Ability to network/ Kha nang két noi

18.

Communicate effectively/ Giao tiép hiéu qua

19.

Develop operational strategies/ Xay dung chién lwoc hoat déng

20.

Implement ideas and tasks/ Trién khai y tuéng va nhiém vu

21.

Manage human resources/ Quén ly nguén nhéan luc

22.

Monitor the work of others/ Giam sat céng viéc cta nguoi khac

23.

Plan process/ Lap ké hoach quy trinh

24.

Prepare a business plan/ Chuén bj ké hoach kinh doanh

25.

Prepare a competitive analysis/ Chuén bj béo céo phén tich canh tranh

26.

See the big picture/ C6 thé nhin thay birc tranh téng thé

27.

Sell your products or services/ Ban sdn phdm hoéc dich vu

28.

Set business goals/ Dat muc tiéu kinh doanh

29.

Computing skills/ Kha nang tinh toan
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Missed skills in the curriculum in direction of entrepreneurial 1 2
opportunities

Nhirng ky ndng con thiéu trong chwong trinh dao tao hwéng téi co
héi khéi nghiép

30. Identify Opportunities/ Xac dinh co hi

31. Scan the environment/ D6 xét méi trirong

32. Identify market gaps/ Xac dinh khodng tréng thi truong

33. Anticipate trends/ Tién doan xu hudng

34. Realize latent customers ‘needs/ Nhan dién nhu cau tiém an cda khach
hang

35. Evaluate the feasibility and viability of identified opportunities/ Danh gia
tinh kha thi va kha nédng ton tai ca cac co hoi

Relationship Competence/ Nang Iwc quan hé

1. Communicate/ Giao tiép

2. Cooperate and collaborate/ Hop tac va coéng tac

3. Deal with social customs/ Unhg phé véi phong tuc x& héi

4. Exchange knowledge/ Trao déi kién thirc

5. Lead your team/ D&n d&t nhém

6. Negotiate/ Dam phan

7. Persuade/ Thuyét phuc

8. Pitch your ideas/ Trinh bay y twdéng
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Missed skills in the curriculum in direction of entrepreneurial 1 2
opportunities

Nhirng ky ndng con thiéu trong chwong trinh dao tao hwéng téi co
héi khéi nghiép

9. Train your team/ Huén luyén déi ngii

10. Use and develop networks/ Str dung va phét trién mang luci

11. Work in a team/ Lam viéc nhém

6. In general, were there any areas of the curriculum that you believe could be
improved? If yes, please provide details./ Nhin chung, cé bét ky linh vurc nao
trong chuong trinh gidng day ma ban tin réng c6 thé duwoc céi thién khéng?
Néu co, xin ban vui Iéng cho chiing téi biét.

Thank you very much for your time./.

Chéan thanh cam on ban da danh thoi gian tra 16i cdu hoi./.
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ANNEX 3: For Educational Staff/ Cho Can bé dao tao

Respondents Profile/ Théng tin Dap vién:

Gender/ Gidi tinh: O Female/N&r [0 Male/Nam [ Other/Khac O  Prefer not to
say/Khéng thich tiét 16
Age/ Tubi: [020-30 years old/ 20-30 tuéi [031-40 years old/ 31-40 tuéi
[041-50 years old/ 40-50 tuéi [051-60 years old/57-60 tudi
160 years older/ hon 60 tudi

Q1. What university are you studying / have you studied at?/ Ban dang hoc/da tieng
hoc trweorng dai hoc nao?

O Nha Trang University (NTU)/ Dai hoc Nha Trang (NTU)

[0 Can Tho University (CTU)/ Pai hoc Can Tho (CTU)

[0 Thai Nguyen University of Sciences (TNUS)/ Dai hoc Khoa hoc Thai Nguyén (TNUS)

O University of San Carlos (USC)/ Dai hoc San Carlos (USC)

O Polytechnic University of the Philippines (PUP)/ Bai hoc Bach khoa Philippines (PUP)

O Lyceum of the Philippines University — Batangas (LUP-B)/ Pai hoc Philippines
Lyceum— Batangas

COthers, please specify:/ Khac, vui Iong ghi ré:

Q2. What university are you currently work at?/ Hién tai ban dang lam viéc tai trvong
dai hoc nao?

O Nha Trang University (NTU)/ Dai hoc Nha Trang (NTU)

[0 Can Tho University (CTU)/ Pai hoc Cén Tho (CTU)

0 Thai Nguyen University of Sciences (TNUS)/ Dai hoc Khoa hoc Thai Nguyén (TNUS)

O University of San Carlos (USC)/ Dai hoc San Carlos (USC)

O Polytechnic University of the Philippines (PUP)/ Pai hoc Bach khoa Philippines (PUP)

O Lyceum of the Philippines University — Batangas (LUP-B)/ Pai hoc Philippines
Lyceum— Batangas

COthers, please specify:/ Khac, vui long ghi ré:

Q3. Please indicate the level of your responsibility in the Employability and or
Entrepreneurship programs at your University/

Vui Iong cho biét vai tro cla ban trong cac chuong trinh dao tao nghé va Khéi nghiép tai
trirong Dai hoc noi ban dang lam viéc:
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O Higher Management Staff: Rector, Vice-rector, Director, Dean/ Can bé quén ly cép
cao: Higu trudng, Pho hiéu truéng, Giam déc, Trudng khoa

O Director/Dean of employment center/ Giém déc/Trwéng trung tdm viéc lam

O Director of entrepreneurship center/ Giam déc trung tdm khéi nghiép

O Director/Dean of employment and / or entrepreneurship center/ Giam dbc/Truéng
trung tam viéc lam va/hodc khdéi nghiép

O Administrative Officer of employment center/ Can bd van phong trung tdm viéc lam
O Administrative Officer of entrepreneurship center/ Can b van phong trung tam khdi
nghiép

O Administrative Officer of employment and / or entrepreneurship center/ Can b van
phong trung tdm viéc lam va/hoac khdi nghiép

O Academic staff collaborating with employment programs/ Can bé giang day cac
chuong trinh dao tao nghé

O Academic staff collaborating with entrepreneurship programs/ Can b giang day cac
chwong trinh khéi nghiép

O Academic staff collaborating with both employment and entrepreneurship programs/
Can bé gidng day cac chuwong trinh dao tao nghé va khéi nghiép

O Technical staff collaborating with employment programs/ Can bé hé tro ky thuét cla
céc chuong trinh dao tao nghé

0O Technical staff collaborating with entrepreneurship programs/ Can bé hé tro ky thuét
cua cac chuwong trinh khéi nghiép

O Technical staff collaborating with both employment and entrepreneurship programs/
Nhéan vién hé tro ky thuédt cda cac chuong trinh dao tao nghé va khéi nghiép

O Administrative staff collaborating with employment program/ Can bé van phong cta
chuong trinh dao tao nghé

O Administrative staff collaborating with entrepreneurship programs/ Can b van phong
cua cac chuong trinh khéi nghiép

O Administrative staff collaborating with both employment and entrepreneurship
program/ Can bd vén phong cda chuong trinh dao tao nghé va khéi nghiép

O Professor (Full-time or Part-time Faculty Members)/ Gido sw (Can b6 giang day toan
thoi gian hodc ban thoi gian tai Khoa/Trudng)

O Support Staff/ Nhan vién hé tro

Q4. Does your University have a Career Center or Business Center devoted to
providing support to the students and graduates to get a job or start a business?
Trwong dai hoc cta ban cé Trung tdm Nghé nghiép hodc Trung tdm Kinh doanh chuyén hé
trg sinh vién dang hoc va sinh vién tét nghiép tim viéc lam hodc khéi nghiép khéng?

Co-funded by the
n Erasmus+ Programme _ 260
of the European Union



Situational Analysis Report (D3.3)
ECOViP

O Yes, there is a Career Center, but not Business Center/ C6, cé Trung tdm Nghé nghiép
nhung khéng co Trung tdm Kinh doanh

O Yes, there is a Business Center but not Career Center/ Co, ¢cé Trung tdm Kinh doanh
nhung khéng c6 Trung tam Nghé nghiép

O Yes, there are both centers belonging to different administrative units/ C6, ca hai trung
tam, nhung trure thudc don vi khac nhau

O Yes, there are both centers belonging to a same administrative unit/ /7 C6, ca hai trung
tam déu truc thudc cung mot don vi

O No, there are none of these centers, but there are programs and activities to support
students and graduates to find a job and/or start a business / Khéng, khéng cé trung tam
nao trong sé nay, nhung c6 cac chuong trinh va hoat déng hé tro’ sinh vién dang hoc va
sinh vién tét nghiép tim viéc lam va/hodc khéi nghiép

O | don’t know/ T6i khéng biét

EMPLOYABILITIES/ KHA NANG BU'Q'C TUYEN DUNG

To answer questions in this section, consider the following definition of employability
Dé tra loi cac cu hdi trong phén nay, hdy xem xét dinh nghia sau day vé kha ndng duoc
tuyén

Employability: set of achievements which pertains to skills, understandings and personal
attributes that make graduates more likely to gain employment and be successful in their
chosen occupations, which benefits themselves, the workforce, the community and the
economy

Khé néng duoc tuyén dung: tap hop céc thanh tuu lién quan dén ki néng, kién thirc va déc
diém cé nhén giup sinh vién da tét nghiép cé nhiéu khd nang kiém duorc viéc lam va thanh
céng trong nghé nghiép da chon, mang lai loi ich cho ban than, luc lvong lao dong, cdng
dbng va nén kinh té

Q5. Please indicate the following mechanism / programs to support the students to
get a job and improve employability organized by your University (please check one
box for each mechanism/program that best corresponds to your answer).

Vui long cho biét cac co ché'/chu’o’ng trinh hé tror sinh vién cé viéc lam va néng cao kha

nédng duoc tuyén dung do Truong cua ban té chirc (vui long danh déu vao mot 6 cho méi
co ché/chuwong trinh phu hop nhét véi cau tré 1oi cia ban).
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Services Busin | Acad | Stu Other This /
ess/ | emic | dent | depart | servic | do
Care | Divisi | Sup | ment/ eis n't
er on port | Office not kn
Cent Ser carrie | ow
er vice d out
(Dich vu) S at my
Phong/ | unive
Trung | Khéi/ Ban rsity
tam Ban khac Dich | Té6i
Nghé | hoc | Dic vu kh
nghié | thuat | hvu nay 6n
o/ Hé khén | g
Kinh tro gcod | bié
doan Sin (o] t
h h Truo
Vién ng téi
Regular/Main Curricular at your
University/Chuong trinh giang day chinh /chinh
quy tai Trurong
Extracurricular internships/ Thure tap ngoai khoa
Curricular internships/Thuc tap ndi khoa (trong
chuwong trinh dao tao)
International employment program/Chuong trinh
viéc lam quéc té
Career Hub or Start-up Center/Trung tdm Hwéng
nghiép hoéc Trung tdm Khdéi nghiép
Career Coaching/ Huéan luyén nghé nghiép
Career Guidance/ Huwéng dan nghé nghiép
Vocational training/ Bao tao nghé
Employment prospection (Visits to companies and
companies’ presentation)/ Tim kiém viéc lam
(Tham quan céc céng ty va duw céc budi thuyét
trinh cua céng ty)
Job fair at national level (private companies)/Hbi
cho viéc lam cép quéc gia (cla céc cong ty tw
nhén)
Job fair at government level/ HSi cho viéc lam do
chinh quyén té churc
Job fair at university level/ Hji chg viéc lam cép
trrong
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Services Busin | Acad | Stu Other This /
ess/ | emic | dent | depart | servic | do
Care | Divisi | Sup | ment/ eis n't

er on port | Office not kn
Cent Ser carrie | ow
er vice d out
(Dich vu) S at my
Phong/ | unive
Trung | Khéi/ Ban rsity
tam Ban khac Dich | Té6i
Nghé | hoc | Dic vu kh
nghié | thuat | hvu nay 6n
o/ Hé khén | g
Kinh tro gcod | bié
doan Sin o t
h h Truwo
Vién ng téi

Job fair at faculty level/ H6i cho viéc lam cép khoa

International internship program/ Chuong trinh
thuc tap quéc té

National internship program/ Chwong trinh thuc
tap quéc gia

Training programs (soft skills training such as
leadership skills, communication skills,
Teamwork, creative thinking and problem
solving), talk shows, etc/ Cac chwong trinh dao tao
(dao tao ky ndng mém nhw ky ndng lanh dao, ky
nédng giao tiép, Lam viéc nhém, tw duy séng tao
va giai quyét van dé), talk show, v.v.

Conference/Seminar/Workshop support in
polishing/preparing CVs and interviews/ Hoi
nghi/Héi thdo/Workshop hé tro hoan thién/chuén
bi CV va phéng vén

Q6. Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely
useless”, please check the cell that corresponds to how these services contribute to
increasing the opportunities to get a job.

Str dung thang diém tir 1 dén 5, trong dé 5 la “hoan toan hitu ich” va 1 1a “hoan toan vé

ich”, vui Iong danh déu vao 6 tuong g véi mirc do cac dich vu nay gép phén ting co hoi
duwoc tuyén dung cla sinh vién.
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Services (1) (2) 3) | (4) (5) /
Com Not | Us | Ver | Com | do
pletel | very | ef y pletel | n'’t
y Usefu | ul | Use y kn
Dich vu usele / ful usefu | ow
SS /
Khéa H | Rét T6i
Hoan | khén | ?u | hiru | Hoan | kh
toan | ghdu | ich | ich toan | 6n
vo ich hdu g
ich ich | bié
t
Regular/Main Curricular at your University/ Chuong
trinh giang day chinh /chinh quy tai Trwong
Extracurricular internships/ Thirc tdp ngoai khéa
Curricular internships/Thwe tdp ndi khoa (trong
chuwong trinh dao tao)
International employment program/Chuwong trinh viéc
lam quéc té
Career Hub or Start-up Center/Trung tdm Hudng
nghiép hodc Trung tdm Khéi nghiép
Career Coaching/ Huén luyén nghé nghiép
Career Guidance/ Huéng dan nghé nghiép
Vocational training/ Pao tao nghé
Employment prospection (Visits to companies and
companies’ presentation)/ Tim kiém viéc lam (Tham
quan céc céng ty va duw cac budi thuyét trinh cia céng
ty)
Job fair at national level (private companies)/HSi chgy
viéc lam cép quéc gia (cta céc cong ty tw nhan)
Job fair at government level/ Hbi cho viéc lam do chinh
quyén té chirc
Job fair at university level/ Hoi chg viéc lam cép truong
Job fair at faculty level/ Hoi cho viéc lam cép khoa
International internship program/ Chwong trinh thuc
tap quoc té
National internship program/ Chuwong trinh thuc tap
quéc gia
Training programs (soft skills training such as
leadership skills, communication skills, Teamwork,
creative thinking and problem solving), talk shows, etc/
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Services (1) (2) 3) | (4) (5)
Com Not Us | Ver | Com
pletel | very | ef y pletel
y Usefu | ul | Use y
Dich vu usele / ful usefu
SS /
Khéa H | Rét
Hoan | khén | ?u | hiru | Hoan
toan | ghdu | ich | ich toan
vo ich hdu
ich ich

do
n’t

Céc chuong trinh dao tao (dao tao ky ndng mém nhw
ky ndng ldnh dao, kj ndng giao tiép, Lam viéc nhém,
tw duy sang tao va giai quyét van dé), talk show, v.v.

Conference/Seminar/Workshop support in
polishing/preparing CVs and interviews/ Hbi nghj/Hbi
thdo/Workshop hé tro hoan thién/chudn bi CV va
phdéng van

Q7. The following is a set of individual factors that can explain the level of
employability that a person can reach in any context. These factors will determine
the probability of a person to get a job according to his or her interests and
educational level.

Du6i day la tap hop céc yéu té ca nhén cé thé gidi thich duoc khad ndng duoc tuyén dung
clia mét nguoi nao doé trong bat ky bdi cdnh nao. Nhing yéu tb nay sé quyét dinh khd ndng
moét nguwoi ¢ dwoce viéc lam phu hop véi sé thich va trinh d hoc van cta ho.

Please check the cell that corresponds to the level of importance of each of these factors in
the success of obtaining a job for university graduates in your university.

Vui Iong dénh déu vao 6 tuong ting véi mire d6 quan trong cla ting yéu té nay dbi véi suw
thanh céng trong viéc kiém duorc viéc lam cia sinh vién tét nghiép tai trrong dai hoc cda
ban.
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(1)
Not
impor
tant
at all

Khén
g hé
quan

trong

(2)
Not

very
impo
rtant

Khén

quan
trong

(3)
Import
ant

Quan
trong

(4)
Very
impor
tant

Rat
quan
trong

(5)
Esse
ntial

Cuc
ky
quan
tron

Academic field of study/ Nganh hoc

Academic performance/ Két qua hoc

Foreign languages skills/ Ky ndang ngoai ngly

Previous work experience/ Kinh nghiém lam viéc trwéc
day

Ability to face a job interview/ Khd ndng dbi mat véi
phdéng van viéc lam

Ability to learn and adapt/ Kha ndng hoc haoi va thich &g

Ability to prepare a job application (Resume/CV, Cover
letter)/ Khd ndng chuén bj hd so tng tuyén (So yéu ly
lich, Pon trng tuyén)

Ability to use the job searching resources (job portals...)/
Khé ndng st dung cac ngudn tim kiém viéc lam (cbéng
théng tin viéc lam...)

Business orientated attitude/ Thai d6 phu hop v&i nghé

Computing skills/ Ky néng tinh toan

Creativity and innovation/ Sang tao va cai tién

Decision making skills/ K ndng ra quyét dinh

Interpersonal and communication skills/ Ky nang giao
tiép

Leadership skills/ Ky nang lanh dao

Networking skills/ Ky nédng két n6i mang quan hé

Proactivity/ Tinh chd déng

Problem solving skills/ Ky ndng giai quyét van dé

Teamwork skills/ Ky ndng lam viéc nhém

Willingness to relocate for a job/ S&n sang chuyén noi &
cho cbéng viéc

Gender/ Gidi tinh

Ethnicity/Race/ Dan téc / chung téc

The social origin (Education and Job status of parents)
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(1) (2) (3) (4) (5)
Not Not | Import | Very | Esse
impor | very ant impor | ntial
tant | impo tant
atall | rtant
Cuc
Khén Quan | Rét ky
ghé | Khén | trong | quan | quan
quan g trong | tron
trong | quan g
trong
Ngubn goéc xa hoi (Trinh dé hoc vén va tinh trang cong
viéc cua cha me)
Q8. The following is a set of factors based on the labor market and national
regulations that can be barriers to graduates securing employment.
Dudi day la tap hop céc yéu tb dua trén thj truong lao déng va céc quy dinh quéc gia ma
c6 thé la rao cén déi véi sinh vién tét nghiép trong viéc c6 duoc viéc lam.
Please check the cell that corresponds to how problematic each of these factors is for you.
Vui long dénh déu vao 6 tuong (g véi mirc d6 kho khan cua timg yéu té nay déi véi ban.
(1) (2) (3) (4) (5)
Not Not Proble | Very | Critic
proble very matic | proble al
matic | proble matic
at all matic Cuc
Khén Cévén | Rét Ky
gla | Khoéng dé cod nghi
van | lavén van ém
dé gi dé dé | trong
ca
Employers not recruiting graduates/ Nha tuyén dung
khéng tuyén sinh vién vira tét nghiép
Lack of job vacancies/ Thiéu viéc lam
Complex hiring procedures/ Thi tuc tuyén dung phirc
tap
Educational mismatch with corporation priorities/ St
khéng phu hop gidra dao tao va cac wu tién cua céng ty
Labor market laws / Luéat thj trirong lao déng
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(1) (2) (3) (4) (5)
Not Not Proble | Very | Critic

proble very matic | proble al

matic | proble matic

at all matic Cuc

Khén Cévén | Rét Ky
gla | Khéng dé cod nghi
van | lavén van ém

dé gi dé dé | trong
ca

Inequality for women/ Béat binh ddng dbi véi phu niv

Inequality for minorities/ Bat binh ddng dbi véi ngudi
thiéu sé

Lack of opportunities to work abroad/ Thiéu co héi viéc
lam quéc té

Lack of recognition of degrees/ Thiéu sw céng nhén
béng cép

Lack of regulation of work-life balance/ Thiéu quy dinh
vé can bang gilra cong viéc va cudc sbng

Lack of intermediation agencies/ Thiéu co quan trung
gian

Q9. Do you think that while at a university, students should explore their potential for
employment and develop some skills which will enable them to find a meaningful
job?/ Ban c6 nghi rang khi hoc dai hoc, sinh vién nén kham phé tiém nang viéc lam
cta minh va phat trién mét sé ky ndng giup ho tim dwoc mét céng viéc cé y nghia?

O Yes, as an extracurricular activity/ C6, nhwr mét hoat dong ngoai khéa

O Yes, as a curricular activity/ Co, nhwr mét hoat dong trong chwong trinh hoc
O Yes, both/ Co, ca hai

[0 Not at all/ Khéng hé c6

Q10. Do you think that your university is currently committed to improving the
development of students’ employability? / Ban cé nghi rang trwong dai hoc cia ban
hién dang cai thién sw phét trién kha nang dworc tuyén dung cia sinh vién khéng?

O Yes, totally/ C6, hoan toan dép tmg yéu cau

O Yes, but not enough as it would be necessary/Cé, nhung chua di nhw cén thiét
O No, and it should be more committed/ Khéng, va can phéi thuc hién nhiéu hon
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O No, and it is not necessary to be committed at all/ Khéng, va khéng cén thiét phai thuc
hién gi ca

ENTREPRENEURSHIP/ TINH THAN KHO'I NGHIEP

To answer questions in this section, consider the following definition of
entrepreneurship

Dé trd Ioi cac cau hdi trong phén nay, hdy xem xét dinh nghia sau day vé tinh than
khoi nghiép.

Entrepreneurship: The capacity and willingness to develop, organize and manage a
business venture along with any of its risks in order to make a profit.
Tinh than kh&i nghiép: Nang luc va sw sén Iong phét trién, té chire va quén ly mot
doanh nghiép cung véi viée chiu bat ky rdi ro nhdm tao ra loi nhuén

Q11. Please indicate the following mechanism / programs to support the entrepreneurship
for students organized by your University (please check one box for each
mechanism/program that best corresponds to your answer). [Vui long cho biét co
ché/chuong trinh hé tro khi nghiép cho sinh vién do Truwong cua ban té chire (vui Iong
danh déu vao mét 6 cho méi co ché/chuong trinh pht hop nhét véi cau trad Ioi cta ban).

Services Busin | Acad | Stu Other This /
ess/ emic | dent | depart | servic | do
Care | Divisi | Sup | ment/ eis n't
er on port | Office not kn
Cente Ser carrie | ow
r vice d out
Dich vu S at my
Trung Phong/ | unive
tam | Khéi/ Ban rsity
Nghé Ban | Dich khac Dich | Téi
nghié hoc vu vu kh
p/ thuat | H6 nay | 6n
Kinh tro khén g
doan Sinh gcod | bié
h vién (o t
Truo
ng téi
Incubator /Co-working space/ Vwon wom/ Khéng
gian lam viéc chung
Entrepreneurship program (institutional
coordination of all entrepreneurship activities)/
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Chuong trinh khéi nghiép (phéi hop tat cé céac
hoat déng lién quan dén kh&i nghiép)

Subjects where entrepreneurship is developed
through curricular content/ Cac mén hoc phat trién
tinh than khéi nghiép théng qua ndi dung gidng
day

Business competitions/ Cac cudc thi kinh doanh

Network of partners that students can contact for
support for their business ideas/ Mang i dbi tac
ma sinh vién c6 thé lién hé dé duoc hé tro cho y
twéng kinh doanh cta minh

Mentoring program/ Chuong trinh tw van

Finance resources/ Nguén luc tai chinh

Training program/ Chuong trinh dao tao

Provision of soft skills training (e.g. leadership
skills, communication skills, teamwork)/ Cung cép
dao tao ky ndng mém (vi du: ky ndng lanh dao, ky
néng giao tiép, lam viéc nhém)

Support in  polishing/preparing CVs and
interviews/
Hé tro danh béng/chuén bj CV va phéng vén

Others... / Khac...

Q12. Using a scale of 1 to 5, where 5 is “completely useful” and 1 is “completely
useless”, please check the cell that corresponds to how these services contribute to

increasing the skills to start a business.

St dung thang diém tir 1 dén 5, trong dé 5 la “hoan toan hiu ich” va 1 la “hoan toan vé
dung”, vui Iong danh déu vao 6 twong tmg véi mire dé cac dich vu nay gép phén ndng cao
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ky ndng khd&i nghiép.
Services (1) (2) (3) (4) (5) /
Not Not | Impor | Very | Ess | do
impor | very tant | impor | enti | n’t
tant | impor tant al kn
Dich vu at all tant ow
Khén Quan | Rét
ghé | Khén | trong | quan | Cuc
quan g trong ky | To6i
trong | quan qua | kh
trong n on
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tron

bié

Incubator /Co-working space/ Vwon wom/Khdng gian
lam viéc chung

Entrepreneurship program (institutional coordination
of all entrepreneurship activities)/ Chuwong trinh khéi
nghiép (phdi hop tat ca cac hoat dong lién quan dén
khd&i nghiép)

Subjects where entrepreneurship is developed
through curricular content/

Cac mén hoc phét trién tinh than khéi nghiép théng
qua ndi dung giang day

Business competitions/ Cac cudc thi kinh doanh

Network of partners that students can contact for
support for their business ideas/ Mang Iuéi déi tac ma
sinh vién c6 thé lién hé dé duwoc hé tro cho y tudng
kinh doanh cta minh

Mentoring program/ Chuong trinh tw van

Finance resources/ Nguén lurc tai chinh

Training program/ Chuong trinh dao tao

Provision of soft skills training (e.g. leadership skills,
communication skills, teamwork)/ Cung cép dao tao ky
ndng mém (vi du: ky ndng lanh dao, ky ndng giao tiép,
lam viéc nhém)

Support in polishing/preparing CVs and interviews/ H6
tro danh béng/chuén bj CV va phdng vén

Others... / Khac...

Q13. Please check the cell that corresponds to how important you consider each of
the following items to create a better context to develop entrepreneurial culture (5 =

essential, 1 = not important at all)

Vui Iong danh dau vao 6 tuong tmg véi mire do quan trong cua timg tirng muc sau trong
viéc gép phén phét trién vén héa doanh nhén (5 = cuc ky quan trong, 1 = khéng quan trong

chut nao)
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(1)
Not
import
ant at
all
Khén
g hé
quan
trong

(2)
Not
very

import
ant

Khon

quan
trong

(3)
Import
ant

Quan
trong

(4)
Very
import
ant

Rat
quan
trong

(5)
Esse
ntial

Cuc
ky
quan
trong

Introducing entrepreneurship contents in the academic
curricula/
Duwa ndéi dung khéi nghiép vao chuwong trinh giang day

Create  extracurricular training programs on
entrepreneurship/

Xéy dung chuong trinh dao tao ngoai khéa vé khéi
nghiép

Train the professors in how to train students on
entrepreneurship/

Tap huén céc gido su/gidng vién vé cach dao tao sinh
vién kh&i nghiép

Create strategic alliances with external organizations to
support entrepreneurship programs at regional and
national level/

Tao lién minh chién luoc véi céc té chirc bén ngoai dé
hé tro cac chuong trinh khéi nghiép & cép khu vurc va
quoc gia

To do more and better advertisement of
entrepreneurship opportunities/ Quang bé nhiéu hon va
t6t hon vé co hoi khéi nghiép

To create institutional centers on entrepreneurship/
Hinh thanh céac trung tam khdi nghiép tric thudc
Truong/Khoa

To teach and research on the prior fields of application
for entrepreneurial ideas/ Gidng day va nghién ctu vé
cac linh vire teng dung cho cac y twéng kinh doanh

To create or develop transfer of knowledge programs
through entrepreneurship/ Tao ra hodc phét trién viéc
chuyén giao kién thirc théng qua khéi nghiép
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ENABLING ENVIRONMENT FOR ENTREPRENEURSHIP DEVELOPMENT
MOI TRUONG THUC PAY PHAT TRIEN KHO'I NGHIEP

Q14. The following are the enabling environmental factors that may contribute to
your entrepreneurship development. Please click the circle that corresponds to your
degree of agreement or disagreement.

Sau day la nhiing yéu t6 moi truong thuén loi cé thé gép phén phat trién tinh than kinh
doanh cda ban. Vui long nhdp vao vong tron tuong tng véi mirc do dong y hodc khéng

déng y cua ban.

Numerical Interpretation/ Ky hiéu sé Verbal Interpretation/ Dién gidi bang tr

5

(S Strongly Agree/ Hoan toan déng y
A)

(A)  Agree/ Béng y

(M Moderately Agree/ Kha dong y

A)

(D) Disagree/ Khéng déng y

(S Strongly Disagree/ Hoan toan
D)  khéng déng y

Enabling Environmental Factors
Céc yéu té méi trirong thuc day

O W~ =
O o

>z w

>~ N
> = o™

A. Personal Factors/ Céc yéu tb cé nhan

mindset.

1. Having an attitude of discovery and being optimistic can drive the entrepreneurial

Thai dé thich khém phé va lac quan cé thé thic day tw duy kinh doanh.

business venture.

nghiép.

2. The passion to become successful in life can be evident through engaging in a

Niém dam mé tr& thanh nguoi thanh cong cé thé duoc thé hién théng qua viéc khéi

business.

3. Having self-confidence in doing something will influence the desire to start a

Sw tu tin khi lam mot viéc gi d6 sé dnh hudng dén mong mudn khéi nghiép.

trong khéi nghiép.

4. Immense ingenuity, imagination, resourcefulness and foresightedness will lead
towards success in entrepreneurship.
Sw khéo léo, tri twdng twong, sw thao véat va tdm nhin xa sé dan dén thanh céng

5. Leadership ability of an individual is crucial for developing an entrepreneurial spirit.
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Enabling Environmental Factors (1« (1 (] (
Céc yéu tb méi trurong thic day 1 2 3| 4 5

) )|)])
SO MAS
O | A A

Kha néng lanh dao ctia mét cé nhan rat quan trong dé phét trién tinh than khéi nghiép.

B. Social Factors/ Céac yéu té xa hoi

6. Education has a significant role to play in inculcating entrepreneurial values.

Gido duc ¢ vai tro quan trong trong viéc khdc sdu cac gia tri kinh doanh.

7. The support services of the university such as the provision of a business

simulation room/entrepreneurship center will encourage one to start a business.

Céc dich vu hé tro cda truong dai hoc (nhw cung cdp phong mé phdng kinh

doanh/trung tdm khéi nghiép) sé khuyén khich sinh vién kh&i nghiép.

8. High levels of unemployment will increase motivation to start a business.

Ty 1é that nghiép cao sé lam téng dong luc khéi nghiép.

9. The family’s own business has a great influence in exhibiting higher levels of

entrepreneurship.

Viéc kinh doanh riéng cuda gia dinh c¢6 &nh hudéng I6n dén viéc khéi nghiép & cap doé

cao hon.

10. Training and education on Entrepreneurship will create more knowledge that will

help uplift one’s interest in starting one’s own business.

Pao tao va gido duc vé Khéi nghiép sé tao ra nhiéu kién thirc hon gitp ndng cao sw

quan tam cta méi nguoi trong viéc khéi nghiép kinh doanh riéng.

C. Economic Factors/ Céc yéu t6 kinh té

11. Fair market competition will drive entrepreneurship and help increase the wealth

of the nation./

Canh tranh céng bang sé thuc day khéi nghiép va giup tdng cuwong sw giau cé cla

quéc gia.

12. Incentives for Start-ups will encourage the growth of entrepreneurs and generate

employment opportunities.

Céc bién phap khuyén khich khéi nghiép sé gia tdng sé luong doanh nhén va tao ra

nhiéu co héi viéc lam.

13. Improvements in physical and digital infrastructure will hasten the growth of

entrepreneurs.

Nhirng cai tién vé co sé& ha tang véat chat va ky thuat sé sé thuc day sw phat trién cla

cac doanh nhan.

14. A conducive environment for setting up business ventures will encourage more

entrepreneurs to set up business.

Mét méi trirong thuén loi cho viéc thanh 14p doanh nghiép sé khuyén khich nhiéu

doanh nhéan khdi nghiép hon.
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Enabling Environmental Factors (1« (1 (] (
Céc yéu tb méi trurong thic day 1 2 3| 4 5

) )|)])
SO MAS
O | A A

15. Higher business taxes for start-ups will discourage entrepreneurs from formalizing

business ventures.

Thué cao hon déi véi cac cong ty khi nghiép sé ngén cén cac doanh nhén chinh

thtre hoa doanh nghiép.

D. Psychological Factors/ Cac yéu t6 tam ly

16. Need achievement is a motivating factor to become an entrepreneur.

Nhu cdu dat thanh tuu la yéu té thic day dé tré thanh doanh nhan.

17. Willingness to take risks is an influencing factor towards entrepreneurship.

Viéc s&n sang chap nhén rii ro la yéu té6 dnh hudng dén khéi nghiép.

18. Esteem, status, fame, and respect drive one to become an entrepreneur.

Sw quy trong, dia vi, danh tiéng va sw ton trong thuc ddy mot nguoi tré thanh mot

doanh nhén.

19. Economic rewards and security are strong reasons to become an entrepreneur.

Phén thudng kinh té va sw an toan la nhing ly do thuyét phuc dé tré thanh doanh

nhén.

20. Gaining power, authority and leadership serve as internal factors driving people

to become entrepreneurs.

Viéc dat duoc quyén luc, quyén han va khd néng lanh dao la yéu té bén trong thic

day con tré thanh doanh nhén.

E. Technological Factors/ Cac yéu té ky thuat

21. The availability of social media helps entrepreneurs reach a bigger client base.

Sw s&n cé clia mang x& hoi gilp cac doanh nhén tiép can duoc luong khach hang

Ién hon.

22. Digital technology widens opportunities for entrepreneurs to venture into new

businesses.

Coéng nghé ky thuat sb mé réng co hdi cho céc doanh nhan dan than vao céc linh

vure kinh doanh mai.

23. Automation and artificial intelligence technologies provide tools for entrepreneurs

to develop new business ideas that promotes efficiency and productivity in business

operations.

Céng nghé tw déng héa va tri tué nhén tao cung cap céng cu cho céc doanh nhan

phét trién céac y twéng kinh doanh méi nhdm néng cao hiéu qué va ndng suét trong

hoat ddng kinh doanh.

24. E-commerce supports entrepreneurs by facilitating business transactions and

organizing more efficient logistics.
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Enabling Environmental Factors
Céc yéu té méi trurong thuc day

O 0N~ =

o= N~
> w™
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Thuong mai dién tr hé tro cac doanh nhan béng céch tao diéu kién thudn loi cho céc
giao dich kinh doanh va té chirc hdu can hiéu qua hon.

25. Innovative technologies provide entrepreneurs with more opportunities to develop
new products/services that cater to the needs of consumers.
Céng nghé déi m&i mang lai cho cac doanh nhan nhiéu co héi hon dé phét trién céac
sé&n pham/dich vu méi phuc vu nhu céu cta nguoi tiéu dung.

F. Political/Legal Factors/ Céc yéu t6 chinh tri/luat phap

26. Stable and clear business policies and regulations that promote ease of doing
business will motivate entrepreneurs to start their businesses.

Céc chinh séch va quy dinh kinh doanh 6n dinh va ré rang nhdm tao diéu kién thuan
loi cho viéc kinh doanh sé thic ddy cac doanh nhan khéi nghiép.

27. Easy access to capital and technical assistance for start- ups, especially from
government, will facilitate the creation of start-ups by entrepreneurs.

Viéc dé tiép can von va hé tro ky thuat cho céc doanh nghiép khéi nghiép, déc biét
Ia tir chinh phu, sé tao diéu kién thuén loi cho cac doanh nhan khéi nghiép.

28. High interest on loans will lessen the number of entrepreneurs who would want
to start a new business.

L&i suét cho vay cao sé lam gidm sé long doanh nhan mudn bat dau tao mét doanh
nghiép mai.

29. Business friendly regulations and simplified government processes for creating
start-ups will support entrepreneurship.

Céac quy dinh than thién v&i doanh nghiép va cac quy trinh don gian héa cua chinh
phu déi véi viéc thanh Iap doanh nghiép khi nghiép sé hé tro khéi nghiép.

30. Political stability and good governance in the country will strengthen the business
confidence of entrepreneurs.

Sw 6n dinh chinh tri va quan ly tét trong nwéc sé ctng cb niém tin kinh doanh cta céc
doanh nhén.

ENTREPRENEURIAL COMPETENCY & ENTREPRENEURIAL OPPORTUNITY
 To answer questions in this section, consider the following definition of entrepreneurship

competency
Pé tra Ioi cac cau hdi trong phan nay, hdy xem xét dinh nghia sau day vé nang luc khéi
nghiép

Entrepreneurship Competency: “Entrepreneurial competency is a set of skills and
behavior needed to create, develop, manage, and grow a business venture”.
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Né&ng luc khéi nghiép: “N&ng luc khéi nghiép Ia tap hop cac ky ndng va hanh vi cén
thiét dé tao dung, phét trién, quén ly va phét trién mét doanh nghiép”.
Q15. The following are the entrepreneurial competencies that may contribute to a
successful entrepreneur. Please click the cell that corresponds to the degree of
competence a successful entrepreneur should have in the following aspects.

Sau day la nhiing ndng luc cé thé tao nén mot doanh nhan thanh céng. Vui long chon 6
twong (g véi mire d6 thanh thao ma mét doanh nhén thanh dat can cé véi nhing khia
canh sau.

Numerical Interpretation/ Ky hiéu s6 Verbal Interpretation/ Dién giai bang tur

5 (V  Very Competent/ Rat thanh thao
C)
4 (C) Competent/ Thanh thao
3 (M Moderately Competent/  Kha
C) thanh thao
2 (L Less Competent/ it thanh thao
C)
1 (N Not Competent/ Khdéng thanh
C) thao
N(L|M|C|S
c|c|Cc|(]|C
(O] C]4](
11213|) |5
) 1) ) )

Personal Competence/ Nang Iwc ca nhan

. Act ethically/ Hanh déng c6 dao dirc

. Act in a creative way/ Hanh déng mét cach sang tao

. Act with social responsibility/ Hanh déng cé trach nhiém xa hoi

. Leadership skills/Ky nang lanh dao

. Create empathy/Tao sy déng cédm

. Define your goals/ Xac dinh muc tiéu

. Learn from failure/ Hoc ttr that bai

OINO|O| | WN—

. Make appropriate decisions/ Pwa ra quyét dinh phu hop

9. Recognize your own limitations/ Nh&n ra nhitng han ché ctia bén than

10. Seek & analyze unstructured information/ Tim kiém va phan tich théng tin

11. Solve problems/ Giai quyét van dé

12. Take actions to overcome risk/ Thurc hién hanh déng khéac phuc rdi ro

13. Take initiative/ Cha déng
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VLAO

14. Take risks/ Chép nhén rdi ro

15. Think conceptually/ Suy nghi theo khai niém

16. Think logically/ Suy nghi logic

17. Ability to network/ Kha ndng két noi

18. Communicate effectively/ Giao tiép hiéu qua

Domain Competence/ Nang Iwc theo linh vuc
...(i) in terms of Opportunity/ Vé co hoi

1. Generate ideas/ Sang tao y twéng

2. ldentify opportunities/ Xac dinh co hoi

3. Scan the environment/ Do xét méi trirong

..(ii) in terms of Organization/ Vé t6 chirc

. Acquire resources/ Thu thép tai nguyén

. Ability to lead/ Kha nédng lanh dao

. Coordinate/ Phéi hop

. Delegate tasks/ Uy thac nhiém vu

. Develop a team/ Phét trién doi ngi

. Develop an organizational culture/ Phét trién vén héa té chirc

. Develop the organization/ Phat trién t6 chirc

OINO| R WIN|—

. Organize process/ Quy trinh t6 chirc

.. (iii) in terms Strategy & Management/ VVé Chién luoc va Quan tri

1. Administrate/ Quan ly

2. Design products and services/ Thiét ké san pham, dich vu

3. Develop a finance and budget plan/ Xay dung ké hoach tai chinh va ngan
sach

4. Develop a marketing strategy/ Xay dung chién luoc tiép thi

5. Develop innovative products and services/ Phét trién cac sén pham va dich
vu sang tao

6. Develop operational strategies/ Xay dung chién Iuoc hoat dong

7. Implement ideas and tasks/ Trién khai y tuéng va nhiém vu

8. Manage human resources/ Quén ly nguén nhén luc

9. Monitor the work of others/ Giam sat coéng viéc cta nguoi khac

10. Plan process/ Lap ké hoach quy trinh

11. Prepare a business plan/ Chuéan bj ké hoach kinh doanh

12. Prepare a competitive analysis/ Chuan bj bao céo phan tich canh tranh

13. See the big picture/ Cé thé nhin thay birc tranh téng thé
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N(L|M|C|S
c|Cc|C|(]|C
(O] C]4](
11213|) |5
, ) 1) [) )
14. Sell your products or services/ Ban san pham hodac dich vu
15. Set business goals/ Pat muc tiéu kinh doanh
Relationship Competence/ Nang luc quan hé
1. Communicate/ Giao tiép
2. Cooperate and collaborate/ Hop tac va cdng tac
3. Deal with social customs/ Ung phé véi phong tuc x& hoi
4. Exchange knowledge/ Trao dbi kién thirc
5. Lead your team/ D&n dat nhém
6. Negotiate/ Pam phan
7. Persuade/ Thuyét phuc
8. Pitch your ideas/ Trinh bay y twdng
9. Train your team/ Huén luyén déi ngii
10. Use and develop networks/ St dung va phét trién mang luci
11. Work in a team/ Lam viéc nhém
Q16. The following are the entrepreneurial competencies that may be MISSING in
the curriculum (regardless of types of training) which contribute to a successful
entrepreneur. Please click the cell that corresponds to the degree of agree in the
following aspects.
Sau day la nhitng ndng luc ¢ thé bj THIEU trong chuong trinh dao tao (béat ké loai hinh
dao tao nao) gép phén tao nén mét doanh nhén thanh céng. Vui Iong chon 6 tuong ng
véi mire do déng y dbi véi céc khia canh sau.
Numerical Interpretation/ Ky hiéu sé Verbal Interpretation/ Dién gidi bang tir
5 (S Strongly Agree/ Hoan toan déng y
A)
4 (A)  Agree/ Pdng y
3 (M Moderately Agree/ Khé déng y
A)
2 (D)  Disagree/ Khéng dong y
1 (S Strongly Disagree/ Hoan toan
D)  khéng dbng y
e N _279
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Missed skills in the curriculum in direction of entrepreneurial opportunities
Nhiing ky ndng con thiéu trong chuwong trinh dao tao huéng téi co hdi khéi
nghiép

Personal Competence/ Nang lyc ca nhéan

. Act ethically/ Hanh déng c6 dao durc

. Act in a creative way/ Hanh dong mét cach sang tao

. Act with social responsibility/ Hanh déng cé trach nhiém xa héi

. Leadership skills/Ky ndng lanh dao

. Create empathy/Tao sw déng cam

. Define your goals/ Xac dinh muc tiéu

. Learn from failure/ Hoc ttr that bai

ONOO| B WIN—

. Make appropriate decisions/ Bwa ra quyét dinh phu hop

9. Recognize your own limitations/ Nhan ra nhiing han ché cta ban than

10. Seek & analyze unstructured information/ Tim kiém va phén tich théng tin

11. Solve problems/ Giai quyét van dé

12. Take actions to overcome risk/ Thuc hién hanh déng khdc phuc rdi ro

13. Take initiative/ Cha dong

14. Take risks/ Chap nhén rdi ro

15. Think conceptually/ Suy nghi theo khai niém

16. Think logically/ Suy nghi logic

17. Ability to network/ Khd ndng két ndi

18. Communicate effectively/ Giao tiép hiéu qué

19. Develop operational strategies/ Xay dung chién lioc hoat déng

20. Implement ideas and tasks/ Trién khai y twéng va nhiém vu

21. Manage human resources/ Quén ly nguén nhén luc

22. Monitor the work of others/ Giam sat céng viéc ctia nguoi khac

23. Plan process/ Lap ké hoach quy trinh

24. Prepare a business plan/ Chuén bj ké hoach kinh doanh

25. Prepare a competitive analysis/ Chuén bj béo céo phén tich canh tranh

26. See the big picture/ C6 thé nhin thay burc tranh tong thé

27. Sell your products or services/ Ban san phdm hoéc dich vu

28. Set business goals/ Dat muc tiéu kinh doanh

29. Computing skills/ Ky nang tinh toan

30. Identify Opportunities/ Xac dinh co hdi

Relationship Competence/ Nang luc quan hé

1. Communicate/ Giao tiép

2. Cooperate and collaborate/ Hop tac va cdng tac

3. Deal with social customs/ Ung phé véi phong tuc x& héi
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Missed skills in the curriculum in direction of entrepreneurial opportunities
Nhiing ky ndng con thiéu trong chuwong trinh dao tao huéng téi co hdi khéi
nghiép

—w~>Z

4. Exchange knowledge/ Trao dbi kién thirc

5. Lead your team/ D&n dat nhém

6. Negotiate/ Bam phéan

7. Persuade/ Thuyét phuc

8. Pitch your ideas/ Trinh bay y twdng

9. Train your team/ Huén luyén déi ngii

10. Use and develop networks/ St dung va phét trién mang Iu6i

11. Work in a team/ Lam viéc nhém

Thank you very much for your time./.
Cam on ban da danh thoi gian tra 10i./.

Co-funded by the
Erasmus+ Programme
of the European Union

281




£coVip

6.4. ANNEX 4: Tracer Study Questionnaire (for Alumni)

Bang cau héi nghién ctru lan vét (danh cho Cwu sinh vién)

Situational Analysis Report (D3.3)

Code/ | Questions/ Cau hoi Responses/ Cau tra 1o
Ma
A PERSONAL INFORMATION/THONG TIN CA NHAN
Q1 Gender/Gidi tinh 0. Female/Ni
1. Male/Nam
2. Other/Khac
3. Prefer not to say/Khéng thich tiét 16
Q2 Age/Tubi
Q3 Civil status/Tinh trang hén nhan 0. Single/Péc than
1. Separated/Divorced (Ly than/Ly dj)
2. Single Parent (born a child but not married)/Cha/Me don
than (C6 con nhung khéng két hén)
3. Married (include those not living with spouse)/Pa két
hén (bao gébm nhiing nguoi hién khéng séng chung véi
vo/chéng)
4. Widow or Widower/Goa vo/chéng
Q4 Mobile Number or Email address/ S
dién thoai hodc dia chi Email
B EDUCATIONAL INFORMATION/ THONG TIN VE HOC VAN
Q5 Name of School or University where
you earned your degree/ Tén cua
Trwong hodc Pai hoc ban duoc cap
béng
Q6 What is the university’s form of | 1. Public/Céng lap
ownership?/Hinh thirc sé& hiu cua | 2. Private/ Tw hiru
Trwong dai hoc nay la gi? 3. International solo/7100% nwéc ngoai
(only select 1 response/ chi chon mét | 4. International cooperation/Hop tac quéc té
cau tra loi) 5. Other/Khac
Q7 Academic year graduated? Ném hoc | 1. 2013-2014
ban tét nghiép 2.2014-2015
(only select 1 response/ chi chon mét | 3. 2015-2016
cau tra loi) 4.2016-2017
5.2017-2018
6.2018-2019
7.2019-2020
8. 2020-2021
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9. 2021-2022

Q8

How long did it take you to find a job
since obtaining your degree?/ Ban
mat bao lau dé tim duworc viéc lam ké
ttr khi cé bang tét nghiép?

(only select 1 response/ chi chon mét
cau tra loi)

1. Within 6 months/Trong vong 6 thang

2. Between 6 and 12 months/ tir 6 dén 12 thang

3. Between 1 and 2 years/ tir 1 dén 2 ném

4. More than 2 years/ trén 2 nam

5. Not yet working and looking for a job/ Téi chwa di lam
va van dang tim viéc

Q9

What were the challenges that you
encountered when seeking
employment after graduating from the
university?/ Nhing thach thic ma
ban gdp phéi khi tim kiém viéc lam
sau khi tét nghiép dai hoc la gi?

Q10

Which one best describes your status
during your first employment?/ Céau
nao mé ta dung nhét vé céng viéc dau
tién cda ban sau khi tét nghiép?
(only select 1 response/ chi chon mét
cau tra loi)

1. Working full-time/ Lam toan thoi gian

2. Working part-time but seeking full-time work/ Lam ban
thoi gian nhung dang tim viéc toan thoi gian

3. Working part-time but not seeking full-time work/ Lam
ban thoi gian nhuwng khéng tim viéc toan thoi gian

4. Self-employed/ Tw lam chud

5. Not working and looking for a job/ Chwa di lam va vén
dang tim viéc

6. Other, pls specify/ Khac, vui Iong néu ré

Q11

Was your first job related to the
degree you earned?/ Céng viéc dau
tién cua ban c6 lién quan dén bang
cép ctia ban khéng?

0. No/ Khéng
1. Yes/ C6

Q12

How useful is the knowledge and
skills learned from the university?/
Kién thirc va ky ndng ban hoc duoc
ter truong dai hoc hiu ich nhw thé
nao?

1. Not useful at alll Khéng hiru ich ti nao
2. Not useful/ Khéng hiru ich

3. Somewhat useful/ Kha hiru ich

4. Extremely useful/ Cuwc ky hiru ich

Q13

How many times did you change your
job since having the first job?/ Ban da
nhay viéc bao nhiéu lan ké tir cong
viéc dau tién?

CURRENT EMPLOYMENT STATUS/

TINH TRANG VIEC LAM HIEN TAI

Q14

Job status/ Tinh trang céng viéc

1. Permanent/ Dai han

2. Temporary/ Tam thoi

3. Contractual/ Duwa trén hop dbng

4. Job order/casual/Dwa vao don hang
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. Self-employed/ Tw lam chi

Q14 Name of the organization/ Tén cua té
chire ban dang lam viéc
Address/ Dja chi

. Private/ Tw nhén

. Public/ Nha nudc

. Joint-stock venture/ Cé phén

. 100% foreign investment/ 100% vén nuéc ngoai

. NGO/ Té chtrc phi chinh pht

. Self-employed without the business registration/ Ty
kinh doanh khéng dang ky doanh nghiép

Q15 Organization’s ownership/ Hinh thirc
s& hitu cda té chirc ban dang lam
viéc

OO WN -

Q16 Length of service in your current | 1. Below 1 year/ Dwéi 1 nam
employment or self-employment/ | 2. 2 — 5 years/ 2-5 ném
Thoi gian lam cbng viéc hién tai hodc | 3. 6 — 10 years/ 6-10 nam
cbng viéc tw kinh doanh cua ban 4. 11 -15years/ 11-15 ndm
5. 16 — 20 years/ 16-20 nam
6. 21 — 25 years/ 21-25 nédm
7. Above 25 years/ Trén 25 nam
Q17 In the case of paid-employment, what | 1. Employee/ Nhén vién
is your current job level position?/ | 2. Team head/ Tru'dng nhém
Trong truong hop lam céng &n luong, | 3. Operational manager/ Giam déc san xuét/van hanh
vj tri céng viéc hién tai cua ban la gi? | 4. General manager/ Téng Giam déc
5. Other, please specify/ Khac, vui Iong néu r
Q18 In the case of unemployment, pls
state your reason(s) why you are
unemployed
D CONTRIBUTION OF KNOWLEDGE AND SKILLS LEARNED TO THE EMPLOYABILITY
OPPORTUNITY/ DONG GOP CUA KIEN THU'C VA KY NANG HOC BU'QC CHO CO HOI VIEC
LAM

Q19. How would you rate the contribution of your academic program to your personal
and professional growth in terms of the following/?
Ban dénh gia thé nao vé su déng gép clia chuong trinh hoc dbi véi su phét trién ca nhan
va nghé nghiép ctia ban vé cac mat sau:

(1-poor/té  2-fair/ trung binh  3-high/ cao 4-very high/ rat cao)
Particulars/Thong tin chi tiét 1 2 3 4
Practice of the profession/ Thuc hanh nghé nghiép
Problem-solving skill/ Ky ndng giai quyét van dé
Research skills/ Ky ndng nghién cteu
Lifelong learning skills/ Ky ndng hoc tap sudt doi
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5. | Communication skills/ Ki ndng giao tiép

o

Information technology skills/ Ky ndng céng nghé théng tin

7. | People management/ interpersonal skills/Quan ly con nguoi/Ky
néng giao tiép

8. | Leadership competencies/ Nang lwc lanh dao

Critical Thinking Skill/ Ky nang tw duy phan bién

10. | Exposure to local community within field of specialization/ Tiép xtic
v6i cong déng dia phuwong trong linh vire chuyén mén

11. | Exposure to International Community within the field of
Specialization/ Tiép xtc véi cong dbéng qubc té trong linh vuc
Chuyén mén

12. | Meeting present and future professional skills/ Dap ting cac ky ndng
nghé nghiép hién tai va twong lai

13. | Work promotion/ thdng tién trong céng viéc

14. | Opportunity to work abroad/ Co héi lam viéc & nwéc ngoai

15. | Personality Development/ Phat trién tinh cach

Q20. How would you rate the following aspects of the academic program you earned

from your school/university? /

Ban danh gia thé nao vé cac khia canh sau day cua chuwong trinh hoc ma ban da theo hoc?
(1-poorly/ t&  2-fairly/ trung binh  3-highly/ cao  4- very highly/ rat cao)

Particulars/Théng tin chi tiét 1 2

1. | Courses offered in the curriculum/ Cac mén hoc trong chuwong trinh
giang day

2. | Relevance of the program to your professional requirements/ Si
lién quan cta chuong trinh v&i yéu cdu chuyén mén cua ban

w

Extra-Curricular Activities/ Cac hoat déng ngoai khoa

s

Internship/fieldtrip/OJT (Thuc tap/di thuec dia)

o

Research activities (student’s research project)/ Hoat dong nghién
clru (dw &n nghién ctru cta sinh vién)

Interdisciplinary learning/ Hoc lién nganh

Teaching and learning environment/ Méi trirong day va hoc

Quality of Instruction/ Chét long gidng day

Teacher- Student Relationship/ Méi quan hé gido vién-hoc sinh

Library Resources/ Tai nguyén thw vién

N3l ® N e

el =)

Science Laboratory Resources/Business simulation Lab/ Tai nguyén
Phong thi nghiém khoa hoc /Phong thi nghiém mé phéng kinh doanh

12. | Class Size/ Quy mé Iop hoc

13. | Infrastructure and facilities/ Co’ s& ha tang va co sé vat chat

14. | Professor’'s competence/ Nang Iwc cua gido sw/giang vién
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15. | Attainment of program objectives and outcomes/ Pat dwgc muc tiéu
va két qué cua chuong trinh dao tao

Thank you for your kind help./Céam on ban da hé tro.

ANNEX 5. Results from T3.2 and T3.3 statistical analysis
Concluding remarks and discussions from T3.2

A comprehensive analysis of employability and entrepreneurship in tourism programs
across Vietnamese and Philippine universities (TNUS, NTU, CTU, PUP, LUP-B, and USC)
reveals diverse approaches and areas of focus, yet underlying similarities in desired
graduate outcomes.

Vietnamese universities (TNUS, NTU, CTU) place a strong emphasis on structured
academic programs and career development, prioritizing the acquisition of core
employability skills such as problem-solving, lifelong learning, and effective communication.
This is evidenced by high student satisfaction ratings, particularly in areas of personal and
professional growth. For instance, at TNUS, the average student satisfaction rating for
personal development is 3 on a 4-point scale, indicating a high level of perceived benefit.
Furthermore, these institutions demonstrate impressive graduate employment rates, with
TNUS reporting 86.8% of their alumni securing employment within 6 months of graduation.
However, limitations persist in the realm of international exposure and practical skills
development. Despite recognizing the importance of global job markets, opportunities for
work abroad remain relatively low, with only 8.5% of TNUS graduates securing international
positions.

In contrast, Philippine universities (PUP, LUP-B, USC) lean towards an entrepreneurial
approach, fostering self-employment and industry engagement. PUP integrates business
planning, leadership, and financial literacy into its curriculum, while LUP-B emphasizes
tourism and hospitality management. USC, with its diverse range of programs, reports an
impressive 96% job placement rate, underscoring the effectiveness of its career-focused
initiatives. These universities offer a wide array of career support services, including
structured internship programs, job fairs, and industry networking events. Notably, LUP-B
has a dedicated center for career and business support, with 77% of students reporting
awareness of its services. Furthermore, entrepreneurship is actively encouraged through
business competitions, mentorship programs, and the availability of incubator spaces.
However, challenges persist in ensuring student awareness and participation in these
initiatives. Data from LUP-B indicates that 50.4% of students primarily rely on "Talk Shows
on career paths" for career support, suggesting a need for more proactive engagement with
other services.
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Despite these differences, a common thread emerges across all institutions: a high value
placed on developing core competencies such as problem-solving, effective
communication, and leadership. This shared emphasis underscores the importance of a
multifaceted approach to education, equipping students with both the technical skills and
soft skills necessary to navigate the complexities of the tourism industry.

The study highlights several key areas for improvement. Firstly, curricula need to be closely
aligned with industry demands, ensuring that students graduate with practical skills and
knowledge directly applicable to the workplace. Secondly, awareness and accessibility of
career and entrepreneurship support services must be enhanced, ensuring that students
can readily access the resources available to them. Thirdly, fostering collaboration between
academia and industry is crucial to bridge the gap between theoretical knowledge and
practical application, providing students with valuable real-world experience. Finally,
cultivating a supportive entrepreneurial ecosystem that encourages innovation and risk-
taking is essential for fostering a spirit of self-employment and business creation.

In conclusion, while diverse approaches to employability and entrepreneurship education
exist across Vietnamese and Philippine universities, the overarching goal remains the
same: to produce graduates equipped with the necessary skills and competencies to thrive
in the dynamic and evolving tourism industry. Addressing the key takeaways of this study,
such as aligning curricula with industry needs, enhancing support services, and fostering
industry collaboration, is crucial for shaping effective strategies that empower future
graduates to succeed in their chosen careers.

In conclusion, while diverse approaches to employability and entrepreneurship education
exist across Vietnamese and Philippine universities, the overarching goal remains the
same: to produce graduates equipped with the necessary skills and competencies to thrive
in the dynamic and evolving tourism industry. Addressing the key takeaways of this study,
such as aligning curricula with industry needs, enhancing support services, and fostering
industry collaboration, is crucial for shaping effective strategies that empower future
graduates to succeed in their chosen careers.
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6.5.2. Concluding remarks and discussions from T3.3

The analysis of entrepreneurship education in tourism programs across Vietnamese and
Philippine universities (TNUS, NTU, CTU, PUP, LUP-B, and USC) reveals diverse
approaches and areas of focus, yet underlying similarities in desired graduate outcomes.

Vietnamese universities (TNUS, NTU, CTU) place a strong emphasis on structured
academic programs and career development, prioritizing the acquisition of core
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employability skills such as problem-solving, lifelong learning, and effective communication.
This is evidenced by high student satisfaction ratings, particularly in areas of personal and
professional growth. For instance, at TNUS, the average student satisfaction rating for
personal development is 3 on a 4-point scale, indicating a high level of perceived benefit.
Similarly, 86.8% of TNUS alumni reported finding jobs within 6 months of graduation,
underscoring the effectiveness of their career-focused programs.

However, limitations persist in the realm of international exposure and practical skills
development. Despite recognizing the importance of global job markets, opportunities for
work abroad remain relatively low, with only 8.5% of TNUS graduates securing international
positions. In contrast, Philippine universities (PUP, LUP-B, USC) lean towards an
entrepreneurial approach, fostering self-employment and industry engagement. PUP
integrates business planning, leadership, and financial literacy into its curriculum, while
LUP-B emphasizes tourism and hospitality management. USC, with its diverse range of
programs, reports an impressive 96% job placement rate, underscoring the effectiveness
of its career-focused initiatives. These universities offer a wide array of career support
services, including structured internship programs, job fairs, and industry networking
events. Notably, LUP-B has a dedicated center for career and business support, with 77%
of students reporting awareness of its services. Furthermore, entrepreneurship is actively
encouraged through business competitions, mentorship programs, and the availability of
incubator spaces. However, challenges persist in ensuring student awareness and
participation in these initiatives. Data from LUP-B indicates that 50.4% of students primarily
rely on "Talk Shows on career paths" for career support, suggesting a need for more
proactive engagement with other services.

Despite these differences, a common thread emerges across all institutions: a high value
placed on developing core competencies such as problem-solving, effective
communication, and leadership. This shared emphasis underscores the importance of a
multifaceted approach to education, equipping students with both the technical skills and
soft skills necessary to navigate the complexities of the tourism industry.

The study highlights several key areas for improvement. Firstly, curricula need to be closely
aligned with industry demands, ensuring that students graduate with practical skills and
knowledge directly applicable to the workplace. Secondly, awareness and accessibility of
career and entrepreneurship support services must be enhanced, ensuring that students
can readily access the resources available to them. Thirdly, fostering collaboration between
academia and industry is crucial to bridge the gap between theoretical knowledge and
practical application, providing students with valuable real-world experience. Finally,
cultivating a supportive entrepreneurial ecosystem that encourages innovation and risk-
taking is essential for fostering a spirit of self-employment and business creation.
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In conclusion, while diverse approaches to employability and entrepreneurship education
exist across Viethnamese and Philippine universities, the overarching goal remains the
same: to produce graduates equipped with the necessary skills and competencies to thrive
in the dynamic and evolving tourism industry. Addressing the key takeaways of this study,
such as aligning curricula with industry needs, enhancing support services, and fostering
industry collaboration, is crucial for shaping effective strategies that empower future
graduates to succeed in their chosen careers.

The comprehensive analysis of employability and entrepreneurship education in tourism
programs across Vietnamese and Philippine universities—namely Thai Nguyen University
of Sciences (TNUS), Nha Trang University (NTU), Can Tho University (CTU), Polytechnic
University of the Philippines (PUP), Lyceum of the Philippines University — Batangas (LUP-
B), and University of San Carlos (USC)—highlights both commonalities and differences in
the educational approaches and outcomes across these institutions. The study reveals that
while the universities share an overarching goal of developing graduates equipped with the
necessary skills to succeed in the dynamic tourism industry, they differ in how they achieve
this outcome.

Vietnamese universities such as TNUS, NTU, and CTU emphasize structured academic
programs that focus on core employability skills. These universities prioritize problem-
solving, lifelong learning, and effective communication, which are foundational for tourism
graduates to thrive in the competitive global market. The positive student satisfaction ratings
in areas such as personal and professional growth, particularly at TNUS, suggest that these
programs have been successful in nurturing essential competencies. TNUS reports an
impressive 86.8% of its alumni securing employment within six months of graduation,
indicating the effectiveness of their career-focused initiatives. However, the limitations in
terms of international exposure and practical skill development remain evident, with only
8.5% of TNUS graduates securing international job placements. This suggests a gap in
offering students the global experiences and hands-on opportunities needed to compete in
an increasingly interconnected world.

In contrast, Philippine universities such as PUP, LUP-B, and USC take a more
entrepreneurial approach to education, emphasizing self-employment, business creation,
and industry engagement. PUP integrates business planning, leadership, and financial
literacy into its curriculum, while LUP-B focuses heavily on tourism and hospitality
management. USC stands out with an impressive 96% job placement rate, underscoring
the success of its career-focused initiatives, which include internships, job fairs, and
networking events. LUP-B’s dedicated career and business support center is another
example of a proactive approach, although challenges remain in engaging students fully
with the available services. Data from LUP-B indicates that a significant portion of students
relies primarily on "Talk Shows on career paths" for career guidance, highlighting a need
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for a more comprehensive engagement with other career support services, such as
mentorship programs and business incubators.

Despite these differences in approach, the analysis reveals a common focus across all
institutions on developing critical competencies that transcend academic disciplines,
particularly problem-solving, effective communication, and leadership. These competencies
are indispensable in the tourism industry and contribute to graduates’ adaptability and
resilience in navigating the complexities of the sector. This shared emphasis on both
technical skills and soft skills highlights the need for a multifaceted educational approach
that prepares students for the practical challenges of entrepreneurship and employment.

The study also identifies key areas for improvement. It calls for curricula to be more closely
aligned with industry needs to ensure that students acquire relevant, practical skills that are
directly applicable to the workplace. There is also a need to enhance awareness and
accessibility to career and entrepreneurship support services, ensuring that students fully
utilize the resources available to them. Strengthening collaboration between academia and
industry will further bridge the gap between theoretical knowledge and practical application,
offering students valuable real-world experiences. Lastly, fostering a supportive
entrepreneurial ecosystem that encourages innovation and risk-taking is essential to nurture
the next generation of self-employed tourism leaders.

In summary, while Viethamese and Philippine universities take different approaches to
employability and entrepreneurship education, their ultimate goal remains the same: to
equip students with the competencies needed to thrive in the tourism industry. By
addressing the areas identified for improvement, such as aligning curricula with industry
needs, enhancing student engagement with career services, and fostering stronger industry
partnerships, these institutions can better prepare their graduates to succeed in an ever-
evolving global tourism market. Through such strategies, universities can empower
students to become entrepreneurial leaders, innovators, and problem-solvers in the tourism
sector.
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6.5.3. VIETNAMESE AND THE PHILLIPINES CONCLUDING REMARKS AND
DISCUSSIONS FROM GRADUATE EMPLOYABILITY ANALYSIS AND
ENTREPRENEURSHIP EDUCATION ANALYSIS TOWARD NEW SUGGESTED
NEW COURSES IN THE CURRICULUM REFORMS

The study of tourism in higher education presents diverse approaches to curriculum design
and career orientation. Two distinct models emerge from the data: the first prioritizing
comprehensive academic and career preparation, exemplified by TNUS 3.2, NTU 3.2, and
CTU 3.2, and the second focusing on entrepreneurship and industry engagement,
represented by PUP 3.2 and LUP-B 3.2 and USC 3.2 While both models share the common
goal of producing employable graduates, their strategies and areas of emphasis differ
significantly.

The first model, adopted by TNUS, NTU, and CTU, prioritizes structured academic
programs and career development. These universities emphasize equipping students with
a strong foundation in core employability skills such as problem-solving, lifelong learning,
and communication. This is reflected in consistently high student satisfaction ratings across
these institutions, particularly in areas like personal and professional growth. For instance,
the average rating for personal development at TNUS was 3 on a 4-point scale, indicating
a high level of perceived benefit. Similarly, 86.8% of TNUS alumni reported finding jobs
within 6 months of graduation, underscoring the effectiveness of their career-focused
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programs. However, limitations exist within this model, notably in the area of international
exposure. Despite recognizing the importance of global job markets, opportunities for work
abroad remain relatively low, with only 8.5% of TNUS graduates securing international
positions.

Conversely, PUP and LUP-B adopt a more entrepreneurial approach, fostering self-
employment and industry engagement. PUP integrates business planning, leadership, and
financial literacy into its curriculum, while LUP-B emphasizes tourism and hospitality
management. Both universities offer structured internship programs, job fairs, and industry
networking events to facilitate career connections. Notably, LUP-B has a dedicated center
for career and business support, with 77% of students reporting awareness of its services.
Furthermore, entrepreneurship is encouraged through business competitions, mentorship
programs, and the availability of incubator spaces. However, challenges persist in ensuring
student awareness and participation in these initiatives. Data from LUP-B indicates that
50.4% of students primarily rely on "Talk Shows on career paths" for career support,
suggesting a need for more proactive engagement with other services.

In conclusion, the two models represent distinct pathways to achieving employability within
tourism education. While TNUS, NTU, and CTU prioritize structured academic and career
preparation, PUP and LUP-B adopt a more entrepreneurial approach. Recognizing the
strengths and limitations of each model is crucial in shaping effective strategies to meet the
evolving demands of the tourism industry and equip graduates with the necessary skills and
competencies to thrive in their chosen careers.

The analysis of entrepreneurship education in tourism programs reveals diverse
approaches. The TNUS 3.3, NTU 3.3, and CTU 3.3 programs primarily focus on fostering
entrepreneurial skills and attitudes, with a strong emphasis on equipping students with the
knowledge and tools to launch and manage startups. At CTU, 51.3% of students expressed
awareness of a dedicated center providing support for starting a business, and the average
agreement level with the statement "The curriculum provided valuable insights into starting
and managing a business" was 3.6 out of 5. This suggests a positive perception of the
program's effectiveness in developing entrepreneurial skills.

In contrast, PUP 3.3, LUP-B 3.3 and USC 3.3 place a greater emphasis on integrating
entrepreneurship into the curriculum and providing practical experience through internships
and industry engagement. At PUP, 77% of students affirmed that the university has an
organization devoted to providing support for starting a business, and the average
usefulness level of services contributing to increasing opportunities for entrepreneurship
was 3.9 out of 5. This indicates a strong focus on creating a supportive ecosystem for
aspiring entrepreneurs.

In spite of these differences, all programs place a high value on developing core
entrepreneurial competencies such as creativity, leadership, problem-solving, and risk-
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taking. This shared emphasis underscores the importance of a multifaceted approach to
fostering entrepreneurship, with a strong focus on both academic integration and practical
support structures.

YEAR 2:

Course 1: Sustainable Tourism Entrepreneurship and Innovation

Objective: Equip students with entrepreneurial skills to create sustainable tourism startups
and foster innovation.

Content Focus:
o Sustainable Business Models: Eco-tourism, community-based tourism
o Entrepreneurship in Tourism: Identifying market gaps, business plans, startup
launch
e Innovation and Technology: Apps for responsible travel, blockchain
e Risk Management and Social Responsibility: Addressing social and
environmental risks
Practical Components:
e Group projects to design a sustainable tourism startup
e Partnerships with local sustainable tourism businesses
e Mentorship programs with successful entrepreneurs
Outcome: Students will be prepared to start their own sustainable tourism ventures,
utilizing innovative and sustainable business models.

Course 2: Sustainable Tourism Policy and Development in Southeast Asia
Objective: Provide an understanding of tourism development policies in Southeast Asia,
focusing on sustainability and cultural preservation.

Content Focus:
e Regional Tourism Challenges and Opportunities: Examining the impact of
tourism in Vietham and the Philippines
o Sustainability and Policy Making: Overview of tourism policies in Vietnam and the
Philippines
e Tourism Regulations and Standards: Eco-certifications, environmental laws
o Cultural Preservation in Tourism: Integrating indigenous knowledge into tourism
Practical Components:
o Comparative studies on tourism policies in Vietnam and the Philippines
o Engagement with policymakers and industry leaders in sustainable tourism
e Field visits to culturally and ecologically significant sites
Outcome: Students will understand how to navigate sustainable tourism policies and
develop strategies for policy-making and implementation.
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YEAR 3:

Course 3: Industry Engagement and Networking for Sustainable Tourism Startups
Objective: Develop industry engagement, networking skills, and practical experience
through internships and industry collaborations.

Content Focus:

e Building Industry Relationships: Networking with tourism organizations, NGOs

e Tourism Startup Ecosystems: Incubators, accelerators, business networks

e Practical Workshops and Industry Events: Tourism fairs, conferences, startup

competitions

o Leadership in Tourism Startups: Developing leadership skills for sustainability
Practical Components:

e Internship opportunities with sustainable tourism businesses or ministries

e Student participation in tourism expos or startup competitions

e Collaboration with tourism associations for hands-on experience
Outcome: Students will build industry connections, gain hands-on experience, and be
prepared to lead or collaborate in sustainable tourism startups.

THE END
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